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(SYLLABUS

M‘AHARISHI DAYANAND UNIVERSITY, ROHTAK &
CH. RANBIR SINGH UNIVERSITY, JIND

CREATING AN INCLUSIVE SCHOOL
[ Paper-11I] : .
Max. Marks :100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER ‘ . H
(i) Paper setters will set 9 questions in all, out of which students will

be required to attempt 5 questions. :
Q. No, 1 will be compulsory and will carry 16 marks. There will be E

Time: 3 Hours

(ii)
4 short-answer type questions of 4 marks each to be selected from
the entire syllabus. :

(iii) Two long answer type questions will be set from each of the four

units, out of which the students will be required t:.o at.ter.npt one
question from each unit. Long-answer type questions will carry

16 marks each. )
i ill c equal ?r 8.
t!;mrse, student teachers will be able to:

B T
exr eom ionality and inclusive education
of. ionality and inclus
LR AH

o supder egal and policy perspectives of

e acquaint t%lemselves w

inclusive education i ] i :
e develop positive attitude towards children with special needs

e use teaching strategies in the education of children with special ﬂ ﬂ

needs 3
e  use support services and partnership in -teachlpg :
e 1ncorporate innovative practices in the education of the children

with diversities

OURSE ENTS

UNIT-I
1. Concept of Exceptionality and Children with Special Ngefls
e Understanding diversities/differences- concept, cl?aractenstlcs
and types of various disabilities ( Visual, Hearing , Men'tal
Retardation, locomotors and neurological disorders, learning
disability and multiple disability) L
Concept, meaning and need of inclusive education
Transition from segregation to inclusion
Principles of Inclusive Education
Models of Inclusion
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2. Legal and Policy Perspectives
e International Declarations and Conventions:
> Salamanca statement and framework of action, 1994
> Educational provisions in the UN convention on the rights
of person with disabilities (UNCRPD), 2006
e Constitutional Provisions
> Education of students with disabilities in NPE 1968, 1986,

ﬂ {

| ( CONTENTS )

POA(1992)
> (PWD Act 1995), (RCI Act » 1992), (RTE Act 2009)
> Education in the national policy on disability, 2006
e Role of Organizations for Education of Children with
* Disabilities
- > Rehabilitation Council of India (RCI)
> National Institute of Different Disabilities
> Composite Regional Centres (CRCs)
> District Disability Rehabilitation Centres (DDRCs)
> Non Voluntary Govt. Organizations (NGOs)
UNIT-III ;
3. Special Needs & Inclusion _ :
e Special needs in terms of learning experiences in the context
of disabilities and their learning styles
® Schools awareness and readiness for addressing learning
difficulties : ‘
® Concept of an inclusive schdol- in
awareness and positive attitud
resources, whole school.approach
UNIT-IV
4. Practices and Support System for Inclusive Set up
e Pedagogical Strategies to respond to individual needs of
: learners in classroom: Peer tutoring, Cooperative learning
strategy, social learning, Buddy system, Reflective teaching,
Multisensory teaching
e Support Services and Partnership in Teaching: Developing
positive relationship between school and home. Teaching and
co-teaching personnel : Parents and teachers, teacher and
special teacher, Team of teacher, Parents, Special Educator,
Speech therapist, physiotherapist, occupational therapist and

counsellor, Professional training of teachers in inclusive schools

® Assistive and Adaptive Technologies in Inclusive Set up,
use of ICT, Equipments and others technologies for different
disabilities

Tasks & Assignments: Any one of the following (10 marks)

® Prepare a Report on school readiness for addressing Children
with special needs. .

® Record Keeping & Maintenance of Education of Children with
Special Needs

ructure and ssi ;
owards abilit

UNIT-I

1 Coﬁcept of Exceptionality and Children with Special Needs ....3

1. Whatdoyou mean by visual impairment? Discuss the causes
and characteristics of visually Impaired children.
' Or _
What do you mean by visual impairment an_d low Yismn?
Discuss the signs and symptoms for identification of visually
impaired children. e 3
2. Whatdoyoumean by Hearing Impairment? Discuss the causes
and characteristics of hearing impaired children.

Or
n'by Heaging Impaired children or Deaf?
ns andd@ymptoms of hearing impaired

...............
------------------------------------------------------

by Mental Retardation? Discuss types and
SKKiLcharacteristics of mientally retarded children.
Orz
How can you identify Mentally Retarded children. Discuss
causes and signs of Mental Retardation,

Or :
What do you understand by mental Retardation? Describe its
causes and instructional strategies............cccevervrernecrniresnnens 12

| 4. What do you mean by Locomotors disability or Orthopaedic
Impairment? Discuss causes and treatment of locomotors
disability in children.
Or Y. .
What do you understand by locomotors disability? Explain
how early identification can help in prevention of locomotor
digabilifies inehildren. i i s e ssessons 17

signs and symptoms of Neurological disorders among

children. .......... P e, (¢ R LIS s 21
6. What do you understand by Learning DlB&bllltl&S?‘DISCUSS

the types and characteristics of learning disabled children.

® Any other project given by the institution J
o J

Or
What is meant by Learning Disabilities? Discuss the types
and treatment of Learning Disabilities...........cccceerrverreraenes 24

)
Y

5. What is meant by Neurological Disorders? Discuss causes,
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10.

11.

Legal and Policy Perspectives.....:.....

1.

What do you mean by Multiple Disabilities? Discuss
the characteristics and assessment of multiple disabled
11 LT Sl e St aaeet b ol Sl LU 30
Define Inclusive Education. Discuss its needs.

Or
Discuss the concept, meaning and need of Inclusive
TNy SR SRR R e USSR R g 32
Write a note on Transmon from Segregation to Inclusion in
Education.

Or
Discuss the concept of ‘T'ransition from Segregation to
Inclusion’ and mainstreaming in education. ....................... 35
What1smeantbyInclusweEducatlon‘?Bneﬁydescnbepnnmple
of Lnclubive BaUCAEION  Lialhi s fai i btbii i rviesndias i 39
Whet is inclusion in Education? Discuss the models of Inclusion.

Or
Describe models of Inclusive Education.

Or
What do you mean by medels of Inclusion?.Describe wang’s
Adaptive Learning Enyironméntal model — WALEM ez 42

UNIT-I

Discuss the recommendations of Salamanca statement and
frame work of action, 1994,
Or
What are the provisions made in Salz inca statement and
its framework of action with reference to inclusive education.
Or
Define Salamanca statement and Framework of Action,

Discuss various educational provisions of UN convention on
the rights of person with disabilities (UNCRPD), 2006.

Or
Explain various provisions of UN convention on the rights of
person with disabilities (UNCRPD), 2008. ..........ccovevvvrnn. 56

- Discuss Constitutional and. legal provisions for education of

students with disabilities in India.

‘ Or
Briefly explain provision of education of students with
disabilities in NPE 1968, 1986, POA (1992), PWD Act 1995,
RCL At 1992 RTEact 2009, ... iviiisticsssisssisresisistibonsisons 62
Discuss briefly Persons With Disabilities (PWD) Act, 1995.

|
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Explain the recommendations of National Policy for Disabled
person 20067

Or
Discuss the National Policy for Persons With Disabilites
2006 with reference to Inclusive education?

Or
What are the provision made in National Policy for Persons
with disabilities 2006 with reference to inclusive education?

: Or '

Discuss the chief features of National Policy for Person With
Disabilities, 2006 with reference to inclusive edudcation?

................................................................................................ 69
Discuss role of rehabilitation Council of India (RCI) for
education of children with disabilities. ........cccoerrireeirvreinnns 73

Discuss role of Composite Centres for person with disabilities
in education of children with disabilities?
Or
Explain objectives and functions of Composite Regional
Centres (CRCS) for education of children with disabilities?
Discuss role of District Disability Rehabilitation Centres
ities in education of children with

onggwith dls
isabi
objectives and functions of District Disability
ation, Centres,(DDRCS) for education of children

Or
SKILLED
with disab111t1e5‘7 ................................................................... 79
9. Dlscuss briefly Persons With Disabilities (PWD) Act, 1995.
................................................................................................ 79
10. Explain the recommendations of National Policy for Disabled
DeESOT 200G F2 s el g sreiest s ibvn boii Shtsganduned s drbsT spantzeadn 81
11. Discuss role of rehabilitation Council of India (RCI) for
education of children with disabilities. .......c.ccceviriiiiininiinns 84
12. Discuss role of Composite Centres for person with disabilities
in education of children with disabilities?
Or
Explain objectives and functions of Composite Regional
Centres (CRCS) for education of children with disabilities?
Or
Write a note on Composite Regional centre. ......c.coceviiniinne 87
13. Discuss role of District Disability Rehabilitation Centres

for persons with dlsabilitles in education of children with

disabilities.

Or
Explain objectives and functlons of District Disability
Rehabilitation Centres (DDRCS) for education of children

WL I EABIIILIER T v er s earasToarsrosnsanssnenss panssnnmasssd sasstoatanssabissazsines 90
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3.

14. Describe the role of Non-Government Organisations (NGO's)

for education of children with disabilities?.......................... 94

UNIT-III

Special Needs and Inclusion.................. Ty PN 99

1.

12

2.

3.

Discuss special educational needs of learners with disabilities.

Or
Who are SEN learners. Briefly explain diverse needs of these
MArHcrll (Gl S UL NI e aainidsadt - 99
Discuss in detail the concept of school awareness and school
readiness. :

Or
What is meant by the term readiness? What are the factors
affecting school readiness of children with special needs.

' Or

Describe in brief about the important indicators of school
readiness and what is the rolé of a teache# in facilitating
child's readiness for school.

Or
Discuss the role of teachefin schogl
for addressing learning difficulties.
Discuss concept of an inclusive schoo
and accessibility, awareness and p
disability and human resottces.

Or
What is the need and importance . of accessibility,
infrastructure and positive attitude towards disability in an
inclusive school system., '

Or
Discuss role of general teacher and resource teacher in terms
of intlusive set up, ... . il Lt Ll it oo - 106
What do you mean by whole school Approach? Discuss
characteristic and dimensions of whole school approach in
inclusive education.........mennctioereeeenseesesesseseoooooo 110

...............

UNIT-IV

Practices and Support System for Inclusive Set Up il 115

What is meant by Peer Tutoring? Discuss its advantages and
HOSBTONET oivsyssiipiassionsnigiirempreomsiesssisnissm i s oo g 115
What is Co-operative learning? Discuss the goals and benefits
of Co-operative learning in Inclusive education? .............. 118
What do you understand by Social Learning? Describe how

)\

Social Learning ean be conducted in the classroom. ........ 119
4. What is meant by Buddy System? How is Buddy system
helpful in meeting individual needs in the classroom?.....122
5. What is meant by Reflective Teaching? How is Reflective
teaching helpful in meeting Individual needs in the classroom.
Or
Discuss concept, procedure , approaches, need and importance
of Reflective TOAChINgG? ......eurorssinsisivssessissninssstzarsasesasssians 125
6. What do you understand by Multisensory Teaching? Describe
how Multisensory Teaching can be conducted in the classroom?
Or
Discuss concept, procedure, technique, advantage of
Multisensory Teaching. .
Or ,
Write a note on Multisensory Teaching? ................. S 127
7. How can you as teacher develop positive relationship between
school and home?
Or ‘
What should be the relationship between School and Home?
How can this be achieved?

Or
‘ ome ways to lop positive relationship between
chool T A A R T 130
; i tailed note on role and responsibilities of General,
peci eiPtirce TRREHET. .....cvcivreennmsisessansnionsension 132

ski9.ecWhat desyowmearn by Assistive devices? Discuss their need
and importance for the disabled children?
Or
What kind of Assistive devices Visually impaired children
. nesdst Explain in detail. ... i eeissts s 1.34
10. Discuss use of ICT in education of children with special

educational needs?
Or

What do you understand by use of technology in inclusive
education? Discuss its advantage and Barriers?

Or
Discuss in brief the use of ICT, equipments and other
technologies for different disabilities. .............coceovrevveeennn. 139
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Concept of Exceptionality and 'Childr_en

- with Special Needs

: ' 1.1 UNDERSTANDING DIVERSITIES/DIFFERENCES '

1. What do you mean by visual impairment? Discuss the causes and
characteristics of visually Impaired children.

Or

What do you mean by visual impairment and low vision? Discuss
the si

s and symptoms for identification of visually impaired

pers
termied as visddlly impaired "But this term does not include with normal or near
normal vision. This term rather refers to those people whose visual acuity is so
defective (less than 6/60 after correction) that they cannot perform their routine
life activities independently either in the school, in the society or at home. For
the purpose of convenience, we can classify visually impaired children into four
categories : i ;

1.

& 2.

isual Impairment is a problem related visual acuity.
acuity is less than 6/60 after glass correction may be

whos

Profoundly Impaired : They are totally blind people having zero
acuity in both eyes. ‘ 5

Severely Impaired : They are partially blind people whose visual
acuity in the better eye is less than 6/60 after maximum correction.
They can read only the second letter on the visual acuity test board
by their better eye. '
Moderately Impaired : Their impairment is not very serious.
They have visual acuity in between 6/24-6/60. They can do each and
everything if proper help is given to them.

Mildly Impaired : Such a visual problem is general in nature. This
does not disturb on person in any way in doing any visual task. Such
people have a little less than normal acuity 6/9, 6/12. They generally
do not have any restriction in their visual field.

(3)

' :f f“
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Characteristics of Visually Impaired Children

Following are the characteristics of those children who are either absolutely
blind (zero visual acuity) or legally blind (visual acuity of less than 6/60 after

maximum correction). Those children who are moderately handicapped in visual ‘

acuity or mildly impaired are not discussed here.

1. General Characteristics : Some educationists are of the opinion that
due to lack of vision or due to poor vision, these children are endorsed
with greater capacities in the remaining sensory areas by nature.
‘This idea is generally held by those who believe that nature does not
discriminate any one on any ground. Researches, however, done in the
field do not endorse this idea;, On the contrary, there is evidence that

visually impaired children may be deficient in other areas also up to

some extent but capacities for focal and sustained attention may be

better developed among visually impaired people than in the case of

sighted normal-ones.
2. Educational Charaeteristics:

: (@) As far as absolutely blinds are concerned, touch and audition
are the two important sources of information for them i.e. they
learn-through factual and audltory perceptions. Lack of vision
produces a significant, defect in the/@onceptual development of
special relations for the child. Factual and auditory perceptions
are also adopted by them for discriminating ebjects.

(it) Learning based on touch and audition is limited due to limited
nature of experiences. LA

(iii) ‘As far as partially blinds dré concern
their visual guidance in the very first
of vision is restricted to few metérs only.
experiences of those objects which are either yery far from them
or very small in sizes. For example, they cannot read a book of less
than 12 point in size of letters without using magnifying glasses
and constant use of such glasses will exert strain on their eyes.

(fv) Due to their limited range of experiences, they learn in parts
rather than in whole by using their factual perception.

(v) They have to rely more on their memory and hearing power in
order to learn and retain the material because they cannot easily
repeat it by reading. :

(vi) Information obtained by normal children through incidental or
unintended learning through observation may be unavailable for
severely impaired children.

3. Physical Characteristics:

(#) Theirmotor gkills are also found poor due to poor mobility power.
Mobility is the ability to move in the environment safely and
efficiently. Due to limited mobility they are prone to viral and
infectious diseases.

(ii) Interms of size and appearance, people with impaired vision do not
differ from normal people though their health may be somewhat
‘poor due to less mobility.

(i2i) They differ from the normal in terms of physxcal strength It i is

_____

of work

e ————
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(iv) Perceptual and Non-Perceptual both factors are involved in
mobility. Delayed development of locomotor behaviour is seen
due to inefficiency or poor efficiency of perceptual factors. Since
it is very difficult for them to see either distant or near objects
due to the problem of vision, they take interest in moving from
one place to another.

4. Cognitive Characteristics: Cognitive is largely.a matter of
development of concepts and concepts in more than 50% cases are
learnt through visual means. Thus, visually impaired children may
have poor cognitive power in general . They will not be mtellectually
poor in any way but when they are tested through an intelligence test,
they are very likely to perform below the average.

(i) They have to count on auditory or factual abilities in order to get
information which is very limited in its value and nature.

() Many visual items in intelligence tests require seeing the stimuli
before responding. They cannot be explained by reader or writer
or by using brain. In such cases, blind children will definitely
perform poorly. Thus, we see that visual impairment produces
hinderance in the courseh—faévelgpment

(iii) They are not slow in non-social concepts with respect to normals.
Most of the differences in this area occur in early school grades
but at later stages of life they come almost normal.

irment delays the child in reaching the objects or

e‘f' e his experience also. For example, when

, 1 did not knew how the goat look like because there

t heme and I could not see those goats properly which

rtgdrh\& e'streets, because it required to go to the

sa close stance and when I did so , they fled. Stephens and

Simkins (1974) are of the view that when these children reach at

the age of eighteen, they come almost to normal level of cognitive

development in spite of their slow rate of cognitive development

in the beginning. I also agree with this idea on the basis of the
research conducted by me in 1995.

5. Behavioural Characteristics:

(i) Visually Impaired people are generally very irritative in nature. The
reason is that they are hardly treated or ridiculed by others and in_

. response they adopt the same attitude towards others.

(ii) They possess very poor self- confidence due to their disability. Due to
this reason, they try to avoid people and situations. Their withdrawing
nature further makes them poor in confidence.

(iti) Since they do not perceive intensive visual stimulation, they are
motivated to make up the deficiency by increasing the stimulation
available from other sources. This is called stereotype behaviour.
This behaviour is also caused by social deprivation and neglect. In
the educational setting such behaviour interfers with the child’s
attentiveness to educational activities which lead to poor learning
and hence backwardness.

(iv) Non-academic skills affected by visual impairment are social skills,
affective understandmg and non-verbal behaviour. Seeial skills are




<
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necessary for overall success in life. If chance of social interaction is
dim, social skills will be retarded. Similarly, many non-verbal body
languages such as looking, nodding, smiling, shaking hands etc. are
less developed in these children because they do not receive stimuli
from others due to lack of vision or poor vision.

6. Communication Abilities:

(i) They have difficulty in reading. They need either large print of book
or Braille, They use recorded materials and readers for reading, Many
visually impaired children use magnifying glasses, contact lens, and
telescope in order to perform better on reading. ’ :

(%) Their communication may be poor in initial periods of their lives but
after 18 they are found to be normal in communication skills.

(i) They prefer oral to written communication and do not like to read or
write too much.

(tv) Writing and its speed is not very much affected in these children. Even

a small amount of vision i.e. 3/60 visual acuity is helpful in developing
this skill and applying the skill in real-life situation

7. Social Development and Adjustment;:

() They are ridiculed and devalued by normal children and thus they
begin to develop inferiority complex whichileads to maladjustment in
the school and neighbourhood. . *

(ii) Process of socialization will be low in ease of absolutely blind children
as it depends much on the responses of others. Since visually impaire
children are either neglected or rejecte c
chance of socialization. :

(itt) Even a small amount of vision i§'hélp
partially blind do not lag behind the no
and adjustment.

(iv) They can participate in many play activities like singing, dancing,
swimming etc. Partially blind people cafi partiéipate in all the atheletic
activities without difficulty and can increase their social development.

or soci

Causes of Impaired Vision

The causes of visual impairment are as under:
- A. Hereditary causes: A

() Vision is very much related to heredity or genes of an individual.
As genes of an individual are contributed by both the parents, so
characteristics of parents are reflected in individuals. If father or
mother is visually impaired, the child is very likely to have visual
impairment. ‘

(@) Inastudy conducted on 40 students suffering from visual impairment,
it was found that all of them were offspring’s of those parents who
had close blood relations with each other i.e. mother was found to be
either the cousin or niece of the father. Marriage in the close blood
relations is the main cause of transfer of recessive or dominant gene
responsible for visual impairment.

B. Environmental causes:

~(©)  Small pox is an important cause of visual impairment in India.

Creating An Inclusive School [Paper-3] | 7

(¢ii) Malnutrition is a major cause of visual impairment in poor/less
developed nations.

. (@) Diseases of the central nervous system like Epilepsy, Meningitis,

~ Hydrocephaly or brain trauma affect the visual process and cause
visual impairment.

Identification of Visually Impaired Child

A visually impaired child can be identified easily through following

gymptoms—

A. Behavioural Symptoms : Visually impaired children are first
identified on the basis of their physical and behavioural symptoms.
Important behavioural symptoms are as under:

() Heis normally inattentive during map work or blackboard work.
() He is over-cautious in walking, runs very infrequently for no
apparent reason. .
(iii) He complains of visual blurring and attempts to brush away the
visual impediments. \
(iv) He generally poses as he is seeing the written material but
actually, he does not see it at all.
(v) He cannot sit for reading or writing for a longer period at a time,
He habitually holdsithebook very close to the eye while reading,
may tiltgghe-head togither side in order to focus the light on

en herefids or writes.
one eye while reading or writing.
rreguldi eyé movementior blinking of eyes.

ski(:=oHeousessthe magmifying/glasses to see smaller objects and
telescope to see distant objects.
(xi) Sitting in the first row persistently for seeing blackboard works.
(xii) Using one eye more than the other lv‘v}{ile doing any visual work.
(xiii) He complains of dizziness when he eads a passage.
. B. Physical Symptoms : Important physical symptoms of vigually
impaired are given below : : "
(i) Chroniceye irritation as indic‘atéfi by watery eyes or swollen eyelids.
(i5) Constant headache at visual works,
(iii) Experience of nausea, double vision or visual blurring following
reading or writing. 4
(iv) Frequent eye infections.
(v)  Blurred vision. : ,
(vi) Difficulty in identifying small details in pictures.
(vii) Regular blinking of the eye.
(viii) Constanit redness in the eyes.
(ix) Difficulty in reading small prints. Rubbing of eyes, frowning or
screwing up the face when looking at distant objects.

C. Medical Examination : After identifying suspected children,
they should be brought to eye hospital for formal and systematic
checkup in order to know to what extent eye is damaged. It is done by
ophtholmologis d eye technicians. A chart is used for this purpose.
If the child is able, to read only the letter at the top of the chart, his
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visual acuity will be 6 /60(meter). If he is able to read the second row of
letter also, his visual acuity will be 6 /36 i.e. 17% of the normal vision.
If he is able to read the second last line on the chart, his vision will be
considered normal i.e. 6/6 and finally if he is able to read the last line
also, he will be extra normal in vision. His visual field in degrees is
also ascertained in the hospital. The visual acuity and field both will
determine which type of placement or intervention the child needs in
his learning process.

4 & 4

2. What do you mean by Hearing Impairment? Discuss the causes
and characteristics of hearing impaired children.
Or
What do you mean by Hearing Impaired children or Deaf? Discuss
the signs and symptoms of hearing impaired children.

Ans, Meaning : Hearing Impairment refers to partial or complete loss of
ability to hear. A hearmg impairment is a hearing lose that prevents a person
from totally receiving sounds through thewear. A deaf person has little or no
heanng Hearing impairment is of two types—deaf and hard of hearing. Deafness

insensi
ss is catego

are usually reserved for people who have rela
speech frequencies. The severity of a hearing
the increase in volume above the usual level'n:
detect it.

ity

is a severe disability. Hearing loss exists when there is diminished sensitivity
to the sounds normally heard. The term ‘hearin r ‘hard of ri

Definitions

1. - According to Individuals with Disabilities Education Act,
“An impairment in hearing, whether permanent or fluctuating, that
adversely affects a child’s educational performance is called Hearing

, Impairment. A hearing loss below 90db is called Hearing Impairment
while a hearing loss above 90db is considered deafness.”

2. According to Moors (1987), “Deafness means a hearing impairment
that is so severe that the child is impaired in processing linguistic
information through hearing with or without amplification that
adversely affects a child’s educational performance.”

Identification of Hearing Impaired Children

Now a days, due to advancement in technology, the identification of hearing
impairment has become easier. Some important techniques for identifying
hearing impaired children are as follows—

1. Development Scale : Development status may be taken into
consideration to identify hearing impaired children. It is conductive
for establishing the child’s current status with regard to sensory motor
development. ‘Bayley Scales of Infant Development’ is very helpful
for this purpose. This scale provides a basis for early diagnosis and
corrective action in a case of retarded development.
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2. Neuro-Psychological Tests : Another important test is the
assessment of neurological functions. Owing to cerebral dysfunctmn
and brain damage a good number of hearing impaired children have
additional percepto-motor deficiencies.

An expert in clinical psychology may be able to find certain signs in
such children.

3. Medical Examination : By this technique, a medical expert takes
the genieral medical history of a child. He investigates the functioning
and dysfunctioning of various organs related to sense of hearing. The
relationship between the auditory deformities and personality disorder

~ is also sought. :

4. Case Study The case study is generally taken by a psychiatrist.
The psychiatrist maycollect the data from the child directly or from
a close relative of the child. While collecting the data the following
points may be taken into account:

(i) Identification of the child i.e. name and address.

(it) Statements of the present problem (Symptomatic).

(iii) Medical Health History (illness, serious disease, surgical
operations etc.).

(iv) Development History.

xtremely useftil for as ;: ing impai i :
alie oints of behaviour displayed by children who are
o be tdentifie

Sl(H‘ I:‘F'hey éurn%eaés on%%e suie to hear better.
(ii) They focus specially on the speaker’s lips.
(izi) They always hesitate to participate in group-discussion.
(iv) They display restlessness, inattention and speech difficulty.
(v) Frequent ear eggs are observable.
(vi) The children are unable to follow directions.
(vit)In a classroom, they always request to repeat instructions,
questions etc.

Causes of Hearing Impairment : In 48% hearing 1mpa1red cases, no

defined cause of impairment can be ascertained. Some of the poss1ble causes of

hearing impairment are given below :

(A) Hereditary or Genetic Causes : About 35% deafness found in the
society is of congenital origin. More than five genetic syndromes have
been identified so far due to which hearing loss may occur. Three of
them are given below—

(f) Pendred’s Syndrome

(ii) Usher’s Syndrome

(tii) Jervell’s Syndrome

Preventive Measures : :

(i) Constant medical check-up during pregnancy.

(it) Parents should consult the etiologists to avoid such defective
children in future,
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(B) Exogenous Causes :

(i) Prenatal Causes: Prenatal assault to the fo foetus due to viral infections
may result into deafness. German measles in early pregnancy,
influenza, mumps ete. are some important viral infections that can
cause deafness. These are basically congenital causes. Some acquired
causes are given below—

(a) Maternal Rubella : It is the most common cause of deafness
Due to this disease in mothers, children may be born deaf. This
hearing loss is sensory neural in nature.

(b) Toxoplasmosis : It is caused by a virus, affects the foetus and
causes sensory neural hearing loss.

(c) Intoxication : Intoxication during pregnancy may also damage
auditory senses of the forthcoming baby.

2. Parinatal Causes : Important such causes are given below:
(i) Birth injury
(i) Anoxia at the time of delivery
(i) Adoption of birth control measures.

3. Post Natal Causes:

(a) Meningitis: It is a disease of central nervous system that causes
sensory neural hearing loss. The disease'is the common cause of
deafness or hearing loss.

(b) Otitis Media : It is the infection of middle ear and the
accuimulation of fluid behmd i
hearing loss.

Other causes : Tuberculosis,
influenza, whooping cough etc.

. hearing impairment.

/Preventwe Measures:

(i) Prevention of possible diseases:
(i) Avoidance of drugs and alcohols.
(izi) Immunization of mother during pregnancy.

- (iv) Proper and balanced diet during pregnancy.
(v) Regular check-up of mother during pregnancy.
(vi) Early diagnosis of infectious diseases and their proper treatment.
(vii) BEarly identification of deafness and providing proper medical and

educational advise so that the situation may not be worsened.

(e)

Characteristics of Hearing Impaired Children

These children have some characteristics common with visually impaired
children but some unique and important characteristics related to these children
are given below—

(A) Intellectual Abxhtles-

(i) Theenvironment of hearing impaired people is qualitatively different
from that of the normal people. Since 50% of intellectual development
depends upon what we listen in the environment & J use it in our life.
As a result, their intellectual functioning is obviously limited almost
less than average. The low level of intellectual ability is not due to
any deficiency in cognition but due to inadequate development of 4
conventional language system.
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—

(ii) Printer and Peterson on the basis of their studies found that severely
hearing impaired have a mean 1Q of 63 and medium IQ of 91 and
they found no significant difference between the deaf and the normal
in twelve studies. This shows that they are not intellectually low as
compared to the normal children. i

(B) Social Development and adjustment :

(#) They take shelter in isolation due to poor communication ability and
frustration. As a result, their social development is adversely affected.

(i) They shiow a high degree of emotional instability causing
maladjustment. It is not apparently visible.

(C) Educaiional Achievement:

(i) Those who are deaf by birth tend to have more difficulty in acquiring
academic skills than those who become deaf after 8 or 10 years of age.

(if) Children apd adults who have mild-hearing loss generally achieve
more in academic subjects than those whose hearing losses are severe.

(iii) Absolute amount of educational retardation increases with age in
hearing impaired people. It is more retarded in pure academic skills
such as mathematics and writing than in the more intellectual areas
such as paragraph understanding, language, communication.

(iv) They do not perform well like normals but their ability in performing
arts or fine arts is no less than normals in any way.

(v) Those heanng impaired children who belong to high socio-economic

nce fewer acajde)c difficulties than those who belong

bilities:

eglect hard of hearmg people because later require

IRBL}ER lency. %ﬂ Bﬁ&?h and normal people do not like to

su oud voice. The result is that deaf and hard of hearmg
people have less chance of interaction with others.

(it) Language development is delayed if hearing is of mild or moderate

- type and these people have less vocabulary power than the normals.
However, if hearing impairment is severe in nature, verbal
communication ability may be almost zero.

(iii) Language and communication abilities depend upon the interaction

 between people individually and collectively. Since hearing impaired
people avoid to interact with others, their language abilities are
retarded further.

(E) Behavioural Characteristics :

(i) People with hearing impairment are deviant from the normals and
traditions of the society.

(it) People who are deaf teach each other how to function in the society
and how to get along with others.

(iii) Some deaf people cope with the reality of deafness as a life long
condition and they lead normal productive lives. Thus, deafness has
no negative impact on the development of a mentally healthy person.

(iv) Deaf people mostly prefer to have the company of hearing impaired
people and this way groups of hearing impaired people are formed.
Deaf culture is developed due to this clustering of deaf and hard of
hearing people.
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(F) Physical Capacities:

(i) People who are deaf or hard of hearing are no more or less than normal
people in other sensory abilities like sight, smell, taste and touch.

(ii) They basically differ in functional hearing from their peers or other
normal people. Functional hearing refers to a person’s abilities to
understand information presented orally and it is related to how
a person might be taught. For example, a person with a moderate
functional hearing loss may not be able to profit from a normal
classroom presentation and would require some instructional
adaptation to be successful. Functional hearing loss is categorized in
decibel grouping in the following way : '
(a) Less than 25 decibel loss. No difficulty is faced in speech.
(b) 26-40 decibel loss. Faces difficulty in faint sound only.

(c) 41-55 decibel loss. Understands face to face speech and.

conversation.
(d) 56-70 decibel loss (moderate level of impairment). Frequent
difficulty in special conversation and speech. )

L4 2 4

3. What do you mean by Mental Retardation? Discuss types and
characteristics of mentally retarded children.
Or
How can you identify Mentally Retar childrén. ssieaus
and signs of Mental Retardation.
Or
What do you understand by mental Retardation? Describe its
causes and instructional strategies. (June 2018)
Ans. Meaning of Mental Retardation ¢ Children who have a condition
of incomplete or less than normal mental development so that they are unable
to adjust to day to day living in a normally efficient, usefully productive and
harmonious manner are called mentally retarded children. They are hence, in
constant need of care protection, supervision and help. Thus, mental retardation
is a serious disability. It creates a lot of learning problems before mentally
retarded children. These learning problems create obstacle in other areas of
life as well.

Definitions

1. According to Tredgold (1941) : “It is a state of arrested or incomplete
development of mind so severe that the patient is incapable of leading
an independent life.”

2. According to Kidd (1991) : “It refers to significantly sub average
intellectual functioning which manifests itself during the development
period and is characterized by inadequacy in adaptive behaviour.”

General Characteristics of Mentally Retarded Children

On'the basis of the definitions given above following common characteristics
of mentally retarded children (less than 18 years of age) can be derived.
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1. Sub-average Intellectual functioning : Their intellectual
functioning is less than average (Below 80 IQ on an Intelligence Test).
This is the fundamental criterion of diagnosing a mentally retarded
child. :

2. Limited Functioning : Their level of functioning is very limited.
They have difficulty not only in learning but also doing routine life job
due to significant loss of conceptual, practical and social intelligence.

8. Low level of Adaptive skills : They are not only slow in acquiring
skills but they are also poor in adaptive skills,

4. Early Manifestations : Mental Retardation manifests itself before
the age of 18. From this perspective, mental retardation is viewed
as a disorder of the life period characterized by the slow rate of
development.

5. Poor Performuance level : If someone falls short in the performance
of certain tasks from the performance of the majority of children of his
own age, he is said to have low mental age or sub-normal intellectual
functioning. If eight years old child performs equal to the age of 6

Mental Age

years his IQ will be = m x 100 |

= g—x 100 =75 only

itiomof skills : Aeademic and non-academic both types

kﬂ_qf ection-o gpgﬁ{;_%gqf@g@‘gtion of a child, the parents and the
teachers refer the cases to child guidance centers so that their mental level

may be ascertained and they may be classified for the purpose of placement. .
Following symptoms will help the teacher and the parents to decide whether
the child should be sent to child study centre for screening or not. Screening
test results must be interpreted and matched in terms of following clinical
diagnostic symptoms :

1. Developmental Criterion: The development history of the suspected
child should also be taken into account, e.g. when the child began to
sit, crawl, stand, walk and talk. Delayed development is generally
seen in mentally retarded children. So, retardation in these areas is
helpful in diagnosing the child.

2. Size of the Family Criterion : Larger the size of the family, lower will
be the IQ scores of the family. It should also be taken into consideration
while taking a decision of M.R. i

3. Social Adjustment Criterion : If a person is functioning adequately
in all socio-economic conditions as compared to his peers or age mates,
there is no need of sending the person to child guidance centers
for proper screening. Mentally Retarded person will surely exhibit
adjustment problem in social situations.

4, Learning Ability Criterion : Failure in educational endeavours is
another criterion of mental retardation but effects of socio-economic
and physical factors can also be taken into account because poor
academic achievement is caused due to these factors also.
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5.

Academic Achievement Criterion : These children are generally
very slow in academic achievement due to low level of retention power
and uno:lnarstaa.ndiign ability. When they constantly perform poorly in
content related skills due to repeated remedial measures adopted by
the teachers, they are suspected to be mentally retarded.

Medical Examination : It is generally done by experts in the field.

Important physical symptoms of mentally retarded children are given

below—

() He has a vacant look and clumsy gait.

(i1) He has his lips fairly apart with his tongue visible in between the
teeth and saliva.

(¢ii) He has unusually large head.

(iv) He has flattered skull, standing eyes and saliva.

Proper screening : After identifying all the above symptoms,

suspected mentally retarded children are properly screened by using

different tests. There tests are given below:

(a) Seguin Form Board Test : This form board test was developed by
Seguin, French physician in 1907 to identify and screen mentally
retarded children. Here, ten boards of different sizes are kept in
different shelves of respective sizes ift atray. These boards are
taken out of the tray at the time of testing. Then, testee is asked
to put these boards in the tray again in'the same sequence as it
was before in-as less time as possible. This process is repeated
three times and last time taking e
of scoring.

g;w test iSlu
the mental development of children

(b) Developmental Screening Tést
years. Here, different types of activities are given to the children

according to their ages™to do. Mental development of the child

is calculated on the basis of theseiactivities. Children and their

parents and Telatives are also interviewed here to gather some

more information abéut the child.

General Mental Ability Test : This test was developed by R. P

Srivastva and Kiran Sexena in 1985. Verbal and non-verbal both

types of items are included in this test. Both these sections have

50 items each. There sections have further been divided. into

five sub sections namely, analogy, classification, number series,

reasoning problems and absurdities. Each item has four multiple
choice responses out of which only one option is correct. Time

allotted for verbal and non-verbal items is 15 minutes and 10

minutes respectively. One mark is given for every correct answer

and thus, a child can score maximum 100 marks. This test can
be administered in individual and group situations.

Diagnosis of Mental Retardation serves the following purposes—

(f) It provides an estimate of the individual’s present level of
functioning in terms of the test performance, social adjustment
and so on.

(i) It provides some predictions of the probable outcomes in future.

(izZ) It helps us to provide them proper care and treatment.

(c)

(¢v) It provides information regardmg the causes of the individual

inadequacies.
(v) Ithelps us to take decisions regarding their placement in proper
educational programmes.

Mental Retardation and Age : Incidence of mental retardation rises
with the increasing age, reaches at its peak at about 14-18 years and then
drops off sharply.

Causes of Mental Retardqtion

¥

I=

B.

POOEE

R
SKILLED YRIBES

Endogenous causes
Exogenous causes
Perinatal causes

Post-natal causes

Endogenous causes : Endogenous literally means originating within

the body of the organism and should refer to those forms of mental

retardation that are genetically determined. Heredity is the primary
casual factor here. Important genetic factors active to cause mental

retardation are given below --- ,

(i) Action of Dominant gene : The transmission of defective
dominant gene from one generation to the next is very rare but
in some cases some of these conditions may occur in mild form
in one generatmn or in certaln members of the family of that

din m severe form in another generation or in
rs of the same family.
ceSsive gene : Such defective children typically
IPBEEjlﬁgmlS defect occurs due to child’s receiving
two similar recessive genes one from each parents.

Exogenous Causes : They are also known as secondary, acquired

or environmental causes. Some of these causes of mental retardation

are given below— %

(z) Nutrition : Malnutrition during the period of pregnancy may
lower mental level of the child.

(Zi) Physical Trauma : Unsuccessful attempt at trauma and accident
to pregnant mother so injure the fetus as to lower the mental level
of child.

(iii) Blood Incompatibility : Incompatibility betweén maternal and
foetal blood may cause the child severely jaundiced and mental
deficiency is a possible accompainment.

(iv) Toxic Agents : Toxins such as lead, nicotine and morphine
affect the developing embryo and lower the mental level of
offsprings.

(v) Consumption of Dugs and Alcohols : Consumption of wine,
LSD, Heroine by the mother during pregnancy and it may cause
permanent mental retardation of the child after the birth.

(vi) Infectiouss Disease : Infectious diseases of the mother during
pregnancy may affect physical and mental development of the
foetus and lower mental ability of the child.
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(vii) Radioactivity : Due to presence of radioactivity in environment,
the chromosomes of the foetus may be broken or mutations in
gene/ chromosome may occur or the development of foetus may
be affected to the extent that it results in low mental ability of
the child.

C. Perinatal Causes: These causes are associated with delivery of the
child. Important 11ke1y causes of mental retardation are as follows :
() Pre-mature birth : Studies have shown that the large number

of people born pre-maturely are mentally retarded. The brain
structure of the premature infant is more fragile and thus it can
be very easily damaged.

(ii) Traumatic Birth Injuries : It is estimated that birth injuries
are responsible for 1-5% the mental retardation.

(iii) Complication during delivery : If complications have emerged.
during the period of delivery, it may cause mental retardation to
some extent.

D. Post-natal Causes:

(i) Infections:Brain infection causes permanent brain damage or mental
retardation. They include encephalitis of various types, meningitis,
hydrocephally and the like infections.

(Zi) Severe malnutrition : Deficiency in any partiéular diet like vitamins
or mineral causes deficiency diseases which may lead to mental

retardation in the long run.

(iii) Brain Injury : Traumatic brdin injury ffém gunsh W S
is a rare cause of mental retardation.

(iv) Home and Family background @1t als 1le

intellectual power but so far as'mental.retardation is concerned, its
role is very limited.

(v) Social Deprivation : When a child is deprived®f social environment
for a very long period of time, he is likely to become mentally retarded.

(vi) Gen®ral Health : Mental and physical health are most of the time
found associated, though mental retardation due to poor physical
health is permanent. Heavy mental shock may cause mental deficiency
temporarily or permanently.

(vii)Cultural Factors : Low 1Q does not always mean low level of mental
ability. It is because intellectual level is influenced by the child’s
cultural background. If an intelligence test includes items representing
a particular culture, children alien to this culture are not supposed to
perform well on the test of Intelligence and hence their IQ level will
be low.

Guidelines for Parents of Mentally Retarded Children

(i) Parents should accept the reality that they have a mentally retarded
child.

(i1) They must also accept the reality that mentally retarded child will
never come to normal in his life whatsoever training or treatment
is given to him. Only some improvement in behaviour of a mentally
retarded child can be brought through education and training.
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(zii) Parents should be given regular counselhng and appeasement by
Psychologists and Social Workers.

(iv) The parents should not expect from their mentally retarded child more
than his mental level., ,

(v) The parents should take the help of custodial institutions or sheltered .
workshops if it is needed.

(vi) They should not worry about the opinions or remarks of others. Such
a problem can happen to anybody.

Prevention and Treatment of Mental Retardation

".he causes of mental retardation may be genetic or acquired both. As far
as genetically caused mental retardation is concerned, they cannot be treated
at all. Mental retardation caused due to environmental factors can be cured but
only to some extent by applying medicines and surgery. Important preventive
measures to avoid mental retardation in children are as follows—

* (i) Pregnant mother should not consume wine or drugs during pregnancy.

(#1) 'The mother should not smoke during pregnancy period.

(zii) Marriage among close relations should be avoided as far as possible.

This is the main reason for transfer of dominant or recessive genes
(responsible for mental retardation) to offspring which causes mental
retardation.

(Giv) If there is any abnormahty m bIood of either of parents, it should be

ore g for a
1very of c arian sk be done under the supervision of an
expe d tor.
i) Balance d regular exercise during pregnancy is the key factor

Sl(lLLéﬂﬂK@ﬂM R“Y..‘@@Neﬂsﬁh 1d.

(vit) Infectious diseases occurring during pregnancy should be treated as
early as possible.
(viti)Proper care of child in the early elght years period of life is needed.

& 2 4

[ LOCOMOTOR DISABILITY/ORTHOPAEDIC IMPAIRMENT ]

4., What do you mean by Locomotors disability or Orthopaedic
Impairment? Discuss causes and treatment oflocomotoers disability
in children.

Or
What do you understand by locomotors disability? Explain how
early identification can help in prevention of locomotor disabilities
in children.

Ans. Meaning : A person with locomotors disability has limited movement
of body parts. The main causes could be injuries, diseases or disfigurations in the
bones or any injuries of the brain, spinal cord or the nerves. The conditions of
locomotor disability or orthopaedic impairment involves the muscular or skeletal
system and sometimes the central nervous system. The problem existing in these
systems restrict or retard the mobility and movement of the person. Hence it is
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called Locomotor Disability. In the context of India, locomotor disability problem
is very serious because hundreds of children are being paralyzed every year due
to the onset and infection of poliomycelitis in small children. Such children have
problems either in their logs or. in their hands. They are also called crippled
children. Locomotor Disability limits childs muscular movement and mobility
but these problems will vary according to the degree of disability. Students
with mild impairment can function very well in teaching-learning process and
in their life situations. They need little or no special help. Students with severe
disabilities will necessarily need special furniture devices, materials or help.

Definitions

According to Disability India Network, “Orthopaedically handicapped
are those who suffer from a defect that is accompanied by one or another type of
deformity that inhibits the normal exercise of his/her muscles, joints or bones.”

According to Rehabilitation Council of India, “A person’s inability
to execute distinctive activities associated with moving, both personally and
objects, from place to place and such inability resulting from afflictions of
musculo-skeletal and/or nervous system as defined as Locomotor Disability.”

Causes of Locomotor Disability : The causes of locomotor disability are
many and varied. Brain damage, brain fever, brain anoxia lead to locomotor
disability, R H Incompatibility, intoxicationjviral infection for the expectant
mother can also cause locomotor disability: Similarly, prolonged labour, lead
poisoning, accidents may cause damage to brain leadi t. Poli
Burn, Injuries are significant causes as per NS5O, 1
causes can be broadly categorized into:-

(z) Hereditary causes

(ii) Congenital causes

(iii) Acquired causes

(iv) Miscellaneous Causes

1. Hereditary causes: Hereditary causes ate due to genes present inan
individual and are transferred from one generation to another. Some
characters of genes may not express themselves in one generation but
appear in next generation.

2. Congenital causes : Congenital defects are those that are present at
birth, Common congenital defects include clubfoot, dislocation of hip,
missing bones, bow leg, webbed fingers etc. These defects are possible
due to infection, nutritional deficiency, x-rays, glandular disorder of
the mother, improper nourishment of mother during pregnancy etc.

3. Acquired causes : Acquired defects include birth injury, accidents,
nutrition deficiency, defective bones or joints, viral infection ete. the
acquired causes can be of two types: Infective and Traumatic. The
infective causes are: T.B. of spine or other joints, chronic osteomyelitis,
septic arthritis, acute poliomyelitis, leprosy, AIDS etc. The traumatic
causes include—traffic accidents (air, water, road), domestic accidents,
industrial accidents, bullet injuries, fall from height, explosions,
violence, sports injuries, natural catastrophes like earthquakes,
floods ete.

4. Miscellaneous causes: The m1scellaneous causes could be muscular
dystrophies, rheumatoid arthritis, lathyrism, spondylitis etc. Some of
the common conditions causing locomotor disability are given below:
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1. Poliomyelitis: Poliomyelitis is an acute communicable disease
- caused by polio virus. In India, about 6 million people are affected
from polio. The disease can be very mild causing no apparent
" symptoms and so severe causing acute paralysis and muscular
atrophy. The incidence of polio in India is declining due to National
Immunization Programme and the Pulse Polio Programme, aimed
at eradication of poliomyelitis. Polio virus enters the human body
* through the mouth and alimentary tract. The virus multiplies in
the intestine and travels to lymph nodes and finally affects the
nervous system. This leads to paralysm of muscles, respiratory
failure or even death.
2. Cerebral Palsy : The occurence of cerebral palsy is quite alarming
- in India. Cerebral palsy is a ‘persistent disorder of movement
and posture appearing early in life and due to a developmental
non-progressive disorder of the brain.’ Cerebral palsy is not a
disease, nor is it hereditary. The causes of cerebral palsy could be
developmental defects, hypoxia and hemorrhage, infection, toxin
& poisons and genetic defects. These factors can affect during
pregnancy, during delivery or after birth. There are different types
of Cerebral Palsy. There are three major forms of the disease:
(a) Spastic Cerebral Palsy : It is the most common form
of the disease. It ean be detected only by a neurologist.

e Spasticig§”leaves the individual rigid and with tense,
ricted miuscles.

t toidCerebral Palsy : Athetoid cerebral palsy is also

n.as Dyskinetic cerebral palsy. It is chiefly characterized

SKILLED INDIANEY $ifelpiédénee of involuntary movements and tonal
; abnormalities of the child’s whole body.
(c) Ataxia Cerebral Palsy : Ataxia Cerebral Palsy is the rarest
- form of disease and characterized by disturbed balance, lack
of coordination, under active reflexes, constant involuntary
movements of the eyeballs, muscle weakness and tremour.

Identtﬁcatwn of Locomotor Disability

Identification of locomotor disability is very easy in comparison with other
disabilities. They are some children who have problems of a mild degree, which
can be overlooked while others need special care and treatment. For these cases,

identification can be made with the help of following checklist on behaviour,

1. Poor motor control or co-ordination. The child is unable to coordinate
two or more muscle groups for performing any task.

2. Walks awkwardly or with a limb.

3. Shows signs of pain during physical exercise.

4. Difficulty in sitting, standing and walking.

5. Difficulty in picking, holding and putting an object in some place.

6. Falls frequently.

7. Moves in a shaky fashion.

8. Frequent pain in joints.

9. Deformity in ﬁngers legs, hands, spine, neck.

10. Jerking movement in walking.
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11. Amputated limbs.
12. Use of limbs of only one side of body.

13. Difficulty or abnormality observed when the patient is asked to do the

following :

Lift arm overhead—

Pick a small object lying in front of him her
Run a short distance

Walk a few steps.

Prevention of Locomotor Disability

The prevention of locomotor disabilities can be undertaken at three levels:
(i) First Level
(ii) Second Level
(iii) Third Level
(i) First Level Prevention : This includes all measures directed at
reducing the occurrence of impairment i.e. action taken prior to the
onset of disease. First level prevention of locomotor disability may be
accomplished by specific protective measures which are as under:-
—  Prevention of congenital diseases throughieounselling.
—  Prevention of communicable.disease by immunization, hygiene
and health education.
—  Prevention of malnutrition and v1tam1
—  Prevention of accidents by provisio
and work place e.g..wearing of hel
— Elimination of exposure to situ
disabilities may occur, in_particular,
violence and chemical & environmental pollution.
(ii) Second Level Prevention : When disability occurs, it is necessary
to try to prevent auy long term functional limitation from occurring.
To achieve it, measures are required in the following three areas:
—  Ability to identify condition that may lead to functional limitation
e.g. to diagnose T.B, Leprosy, Poliomyelitis features etc.

—  Proper care of impairment in the acute stage to avoid functional

limitation e.g. proper nursing care, first aid measures etc.
—  Proper care of impairment in the chromc stage to avoid functional
limitation.
In order to achieve this, proper diagnostic and treatment facilities
should be uniformly available at all levels of health care. In case of
accidents, facilities for immediate medical help and transfer to proper
place of treatment are necessary. Adequate follow up are also required
to provide the patients continuous care and prevent complications, if
any, at the earliest. ;

(iii) Third Level Prevention : When long term functional limitation
has developed, measures should be taken to prevent disability. Such
measures may be medical, psycho-social, educational and vocational,
Third level Prevention of locomotor disability aims at enabling the
individuals to perform the varying roles expected by the family,
community and society and to restore patient back to normal near

* normal conditions.
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The Government of India has taken several measures towards
prevention of locomotor disability. These programmes are —

—~ Universal Immunization Programme

— National Leprosy Eradication Programme

— National Tuberculosis Control Programme

—~ National AIDS Control Programme

— National Cancer Control Programme

— -Child Survival and Safe Motherhood Programme

Contribution of Public Towards Prevention of Locomotor Disabilities

The lay man and the public can play an important role in prevention of
locomotor disabilities in following ways —

(i). Maintaining good personal hygiene and sanitation

(i) Immunization against diseases like poliomyelitis and other
-communicable diseases.

(iii) Avoidance of smoking, alcohol and adopting good eating habits.

(iv) Prevention of vitamin deficiency diseases for example rickets and

osteomalacia by sufficient exposure to sunlight.

(v) Avoiding marriage among close relatives to prevent genetically linked
locomotor disability.

(vi) Avoiding drugs, alcohol, irradiation during pregnancy and care during
delivery to prevent locomotor disabilities caused at the time of birth.

aféty me res at home and work place to safeguard
inst aceid L
;Whlle driving to protect from Head injuries.
i venti ar and other forms of violence.
Six)-EPreventiors of-infections/AIDS by using sterilized needles, screened
blood and safe sexual practices. -
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@EUROLOGICAL DISORDERS ]

- 6.  What is meant by Neurological Disorders? Discuss causes, signs

and symptoms of Neurological disorders among children.

Ans, Meaning of Neurological Disorders: A neurological disorder is any
disorder of the nervous system. The nervous system is a complex sophisticated
system that regulates and co-ordinates the body’s basic functional and activities.
It is made up of two major parts, the Central nervous system and the Peripheral
nervous system. The Central Nervous System consists of the brain and spinal
cord. The Peripheral Nervous System consists of all other normal elements.
Neurological disorders are diseases of the central and peripheral nervous
system. In other words, Neurological disorders are diseases of the brain, spinal
cord and the nerves that connect them. These nerves may be Cranial nerves,
peripheral nerves, nerve roots, neuromuscular junction etc. There are more
than 600 disorders of the nervous system. These disorders include epilepsy,
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Alzheimer disease, Dementia, Cardiovascular diseases including strokes,
migraine and other headache disorders, multiple sclerosis, Parkinson’s disease,
neuroinfections, brain tumours, traumatic disorders of the nervous system and
neurological disorders as a result of malnutrition. .

In addition, there are a number of diseases which attack the nervous system
itself. Many bacterial, viral or fungal infections can affect the nervous system.
Cancers (malignant or benign), degenerative conditions (multiple sclerosis) and
disorders of function (Tourette’s syndrome) also cause neurological disorders.

Hundreds of millions of people worldwide are affected by neurological -
disorders. More than 6 million people die because of stroke each year. Over
80% of these deaths take place in low and middle-income countries. More
than 50 million people have epilepsy worldwide. It is estimated that there are
globally 47.5 million people with dementia with 7.7 million cases every year.
Alzheimer’s disease is the most common cause of dementia and contributes
to 60-70% of cases. The prevalence of migraine is more than 10% worldwide.
According to World Health Organization (WHO) report—depression is the third
leading cause of neurological disorders worldwide and number one cause in
high income countries.

Causes of Neurological Disorders

The causes of neurological disorders aré’quite diverse. Both the spinal

to force and pressure. The peripheral nerves_lo
also be vulnerable to damage. Neurological digo
(nerve cell) or entire neurological pathway (many
other). Even a small disturbance to a neuron pathwa
As a result, neurological disorders can result from a number of causes which
are as under— ' =

(i) Lifestyle-related causes

(ii) Infectiong

(iii) Genetic causes

(iv) Nutrition-related causes

(v) ' Environmental causes

(vi) Physical Injuries

(vii) Structural abnormalities in brain, spinal cord or nerves

" (viii) Biochemical abnormalities in Nervous System (disturbance in
secretion of neurchormones)

Types of Neurological Disorders

Neurological disorders can be categorized according to the primary location
affected, the primary type of dysfunction involved or the primary type of cause.

Classification according to location

1. Central Nervous system disorders

2. Peripheral Nervous System disorders

1. Central Nervous System Disorders : The central nervous system
includes Brain and Spinal cord. So, these disorders can be further

classified into two types:

vulnerabl
i (e)
H
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I. Brain disorders : These disorders include damage to brain and are
of following types: '
— Frontal lobe damage
— Parietal lobe damage
— Temporal lobe damage
— Occipital lobe damage.
Brain disorders can also be of following types depending on the ability
affected :
(a) Aphasia (language learning is affected)
(b) Dysgraphia (writing ability is affected)
(c) Dysarthria (speech is affected)
(d) Apraxia (Patterns or sequences of movements)
(e) Agnosia (Identifying things or people)
(f) Amnesia (Memory)
IIL. Spinal Qord disorders : The disorders related to spinal cord cause
dJﬂ"i(flllty in sitting, standing, walking and movement of lower body parts.
2. Peripheral Nervous System Disorders : The peripheral nervous
system includes cranial nerves, Autonomous nervous system etc. The
disorders include — :
(a) Cranial nerve disorder (Trigeminal neuralgia)
(b) Autonomics nervous system disorders such as dysautonomia
Multiple System Atrophy: ’

isogders such agFpilepsy
S (Narc#s&)
and other types of Headache
p'athy (Neuropathic pain)

eypropsychiatric ilnessy A
Signs and Symptoms of Neurological Disorders

(¢}

Neurological symptoms are symptoms caused by or occurring in the nervous
system. Tye nervous system consists of two parts : The Central Nervous System
(CNS) w_hmh includes brain and spinal cord acts as a central processing station
and Peripheral Nervous System (PNS) which transmits sensory information
between the m_uscles tissues and nerves in the rest of the body to the brain. When
these connections are disrupted, neurological symptoms occur. Neurological
symptoms often originate in the Peripheral Nervous System and include burning,
numbnes.s,l pins-and-needles (prickling) sensations, muscle weakness or paralysis:
and sensitivity. Neurological symptoms can arise from one nerve or many. Some
syndromes such as Carpal Tunnel Syndrome occur when a nerve is compressed
and deprived of proper blood flow. Neurological symptoms due to malfunctioning
of {\utonomic Nervous System (part of the PNS) may interrupt involuntary
actions such as breathing, swallowing, bladder control or perspiration.

» They may be accompanied by symptoms of low blood pressure, such as
dizziness or loss of consciousness.

Ngurolog‘ical symptoms may accompany other symptoms which vary
depending on the underlying disease/disorder or condition. N eurological
Symptoms are diverse because the nervous system governs or pazticipates in
& number of functions as well as body systems, for example, control of body
temperature, blood pressure, muscles, digestion, appetite, movement and sight.
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These symptoms are as under —

Partial or complete paralysis

Muscle weakness -

Partial or complete loss of sensation
Seizures

Difficulty in reading and writing

Poor cognitive abilities

Burning feeling

Involuntary muscle contractions

Loss of balance

Numbness

. Inability to move a body part

Prickling sensation

Sensitivity

Tingling

Altered smell or taste

Abnormal pupil size or non-reactivity to light
Change in level of consciousness or alertness

Difficulty in swallowing

Disorientation
[ LEARNING DISABILITIES ]
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Dizziness or vertigo

. Slurred speech or inability to speak
. Loss of muscle coordination

. Vision changes or sudden blindnéss

*0 0

6. What do you understand by Learning Disabilities? Discuss the
types and characteristics of learning disabled children.

Or
What is meant by Learning Disabilities? Discuss the types and

treatment of Learning Disabilities.

Ans. Meaning of Learning Disability : The term learning disabilities
was first used by Samuel Kirk in 1962. While dealing with the term he said that
these children are learning disabled not. because they are deficient in intelligence,
have problems in studying potentials or slow in activity but they are learning
disabled due to some other reasons such as problem in educational conditions
or any problem in function of the child.

Characteristics of Learﬁing Disabled Children

Most of the learning disabled children are first identified in the early
elementary stage when they perform very poorly in academic conFents due to
any hidden reason. Learning disability is also suspected when a child performs
nicely in one skill such as reading or writing skill but he/she performs extren}ely
poor in other areas such as mathematical calculations or organization of subject

I
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matter without any visible reason. In addition to the fundamental characteristics
.ven above, these learning disabled children can be identified in the school on

the basi~ of the characteristics given below —

A. Physical Characteristics :

(i) They show poor co-ordination of motor abilities

(ii) They do not differ from the normals in height, weight, health etc.

(iii) They look like normals in 90% situations but they are clumsy and
awkward in some situations.

B. Cognitive-Characteristics :

(i) They have average or above average intelligence, when measured on
an intelligence test.

(ii) They are unable to organize learning tasks and systematise their
learning procedures and strategies.

(iii) They are very poor in self monitoring and self evaluation.

(iv) They are unable to retain oral instructions especially.

(v) Their problem solving abilities are very very low.

(vi) They have specific perceptual problems such as left-right orientation,
figure-ground differentiation, pattern discrimination, symbol
recognition, auditory association or the like problems,

(vii) They have very specific thinking, understanding and expression
related problems such as the problem of remembering things, problem
of discriminating visual or auditory perceptions, problem of applying
cognitive abilities in practical life situations and so on.

C. Educational Characteristics :

edehild is vergslow in telling exact time of the watch
of months or seasons in sequence.

(i1) ey mathematicalcalculation in general. About two third
arning disab ffer from this difficulty.
(1iiy Ther-dctdal perfdtthante 15" quite lower than their expected

performance in the class. In this sense, a gifted child can also be a
learning disabled case if he/she is performing average or less than
average in the class.

(iv) They are poor in memorizing words and framing sentences on the
basis of them.

(v) They are unable to pronounce the words even if they know its spellings.

(vi) They are unable to write letters in correct style even after repeated
attempts and remedial coaching. _

(vii) They write the numbers in wrong manner such as 1 is written as 6 or
916 is written as 196. _ :

(viii) They generally miss one or two lines if asked to do loud reading in
the class or they sometime repeat the same line without taking notice
of it.

(ix) They reverse sequence of letters when pronouncing a word e.g. they
read ‘its’ instead of ‘sit’.

D. Behavioural Characteristics : :

(i) They show high rate of purposeless/futile activity.

(ii) Their behaviour may be termed as inattentive, hyperactive, impulsive,
erratic, overly energetic and distractable. :

(iii) They show lack of judgment in social situations. In other words, they
have habit of sharing personal information with the strangers.
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(iv) They have very low self-concept.

(v) . They are very slow in responding to the teacher in the class.

(vi) On certain occasions, they become so excited in the class that they arg
unable to control themselves. '

(vii) They have difficulty in deciding how others feel about them anq
establishing good family relations.

(viii) They have difficulty in paying attention to teachers or sustaining
attention when class activities are going on.

E. Communicative Characteristics :

(i) They do not very much mix up with any one due to their poor expression
power.,

—=

(ii) They do not respond adequately to question asked or instructions l

given by the teacher.
(iii) Their oral communication is weaker than their written communication,
(iv) At the pre-school level, language problem is the most common problem
faced by them and this problem is never completely removed by the
schooling. :
(v) They are very poor in defining words, clarifying concepts and
formulating linguistic constructions.

Treatment of Learning Disabilities

The following methods are used to treat thesewhildrén—

i

Behaviour Guidance Method : Stephens (1970) suggested following
four steps for this method:

(i) Measuring targetted behaviour répe@tedly.
A (ii) Targetting the behaviour to be.imodified.
" (iii) Assessing the changes in the behavi

extent the change is satisfactory. :

(iv): Removing those conditions from the environment of the institution
which are working as impedimentsdn the way of desired behaviour.

This method is based on the following assumptions—

Assumption 1: If conditions restricting the educational achievement are

. removed from the learning environment of the child, the problem of learning

disability will automatically be removed. The reason is that it will change the

behaviour of the child in the direction of learning.

-Assumption 2: If model teaching is done repeatedly, we can control the
negative impact of conditions causing poor achievement i.e. factors restricting
the educational achievement can be identified and removed.

2. Cognitive Behaviour Modification: In this method, following
aspects of teaching-learning process are identified:

(a) Reducing Emotional role and Sensitivity : Sensitivity or
emotion canplay an important role in affecting educational
achievement. It can be controlled by using expensive training
techniques, self guidance and model behaviour of teaching.
Emphasizing on study style : Defective study style is an
important cause of poor academic achievement. The teacher
- should first list down all there defective styles one by one and

they should be properly removed. :

(b)

v ,
Im i
. Imp o
ain to . Xgﬁ
' pe%mg and pronouncing words and doing arithmatic calculations,
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(a)

(c) Emphasizing on processes rather than product in mathe-
matical operations : Learning disabilities in mathematics are
basically related to processes which can be reduced by making the
processes easy. The processes can be made easy by using model
roles and self direction skills.

Emphasizing on goal directed behaviour: Hyperactivity is an
important characteristic of these children. Hence they should be
restricted to act only in the direction of goal. Thus, from random
to goal-directed behaviour is needed to relate it with learning
or acquisition of academic content. The desired behaviour is
reinforced by directing their behaviour in the direction of goal.
Adaptive teaching methods : Treatment of learning disabled
and their proper adjustment in the society is easy in the sense that
teacliers can solve many of their problems by using direct instruction, -
extra-instruction or remedial instruction but it is very difficult in the
sense that adequate positive response is generally not shown by the
children when teacher uses their strengths in order to make up for
their weaknesses.

A teacher will have to take the following adaptive measures in
order to reduce the effect of learning disabilities on their academic

(d)

idSkilleh, 4
ssroom Behaviour

ehaviour,

ia :
kills-; Thinking, Reading, Writing, Listening,

are the important basic skills needed by every child. The learning

.disabled children are especially deficient in these skills, so, they must

be improved by the teachers in the following ways—

Reading:

(i) Analytical approach is followed by the teacher to teach the

students how to read properly. In this approach, starting readers

are taught systematic method for breaking down/decoding words.

They then practice their decoding skills with words at appropriate

instructional levels.

Students are provided with list of simple words like hear, hair,

cheer, chair, gear, gair etc, and they are asked to create new words

on the basis of thereby following certain rules. For example, heard

. or hearing from hear, cherry or cheerful from cheer etc.

(iii) Computer software’s like Reader Rabbit or Word Muncher or any
other language programme can help the students learn decoding
principles. ; -

(iv) In order to improve reading rate and comprehension, the same

passage is repeated again and again. Silent reading for developing

reading comprehension is also promoted. Higher degree of
accuracy is maintained by using self corrective measures.

Writing can also improve reading comprehension, for example,

students can be asked to identify relevant facts and list them

(i)

(v)



r
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down. They can also be asked to write a summary of the passagg
' that they have immediately read on the basis of facts identifieq
by, them and so on.

(vi) Whole language programme is another strategy for improving
reading skill. In this programme, reading is integrated with
other communication skills especially written. Students are given
chance to use the language more and more in oral and written
form. Model reading by the teacher is also helpful in this regard,

(vii) In order to improve reading comprehension central questions arg
also asked from the passage which are a bit deeper than the abovg
mentioned questions. :

(viii) In order to increase the interest of students in reading it ig|
demonstrated how reading is valuable for them. For example,
they are encouraged to speak the language. They are helped to
use reading skill in other subjects like science, maths and social
sciences and relating the use of the language in the real life of
the students.

(ix) Use of thematic unit is anothersmeasure to improve readingr
comprehension. In thematic units, we cover topics like season,
months, outer space, holidays, animals, birds, continents etc,
and incorporate study guides, comprehension activities, reading
guides, into it. This will help th writstories) es
and poems on their @wn;

(x) Prompts and cues can also befhsed to h ntg f
on relevant content and improv cading comprehéns
Following questions ¢an be used as prompts for students while
they are reading the passage —

What is the story about?
Who is the central character?
What does the characters do?
What happens to the central character in the passage?
What happens in the end?
(b) Mathematical Operations:

(i) Cues and prompts are provided to students in order to enable themn)
not to commit mistakes while solving mathematical sums. Answe
key at the end of the exercise is also provided for the purpose.

(ii) Ifstudents are reluctant to complete many number of probler:a

1

in a period, the number of problems should be reduced. Bre
should also be given during a period i.e. long assignment shou
be divided into several smaller assignments.
(iii) They should be taught mathematical sums in steps and only ong
step should be drilled by students at a time.
(iv) They should be provided with multiple opportunities for succes§
to improve accuracy.
(v) Before teaching them the problem solving procedure, the relateg
concepts should be made clear first by using examples and b
helping the students use them. |
(vi) To improve students performance, structure and content 0
assignment should be simplified.
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(vii) Mathematics should be done through extra activities by the
teacher. This will give self-motivation to the students. '

(viii) If students are having only mathematical learning disability,
then double time should be allotted for teaching mathematic i.e.
first period in the morning and sixth period after the lunch break.

(ix) Alternate, easy and tough examples should be given to students
before taking them to the exercise of the lesson. These easy and
tough examples will help them to do the exercises with minimum
mistakes. '

(x) Those problems should be given to students to solve which have
direct relevance to their daily life. Such as problems related to
money matters, house construction, use of daily needs etc.

(c) Writing:

(i) Students should be encouraged to monitor their own written words
and specific skills such as targetted composition skills should be
taught to the students.

(ii) In order to improve written products, checklists should be used
to guide the students before they write.

(iii) In order to improve writing, quantity is not very much relevant
to these children. Grammatical errors in writing works should be

improvement in writing works.
(v). In ordemnta improve spelling, students should be allowed to use
SKILLED familide words fop practice. For example, they can learn the
spellings of met or set with the help word “bet”.

(vi) Students should be trained to cram words only after dividing

" them into convenient groups such as “Reluctant” word can be
crammed as RE-LUC-TANT. Here, rhyming period for each group
of letters will be the same. This will help the students to write
correct spellings of the word.

B. Improving Classroom Behaviour: Learning disabled do not
generally have behavior problems but they do sometime exhibit those
behaviours which are non-productive in the classroom. Classroom
behaviour is composed of work habits and study skills.

(i) Regular assignment should be given to students to increase their
study habit.

(ii) Daily report card should be used to minimize inappropriate
behaviour of students.

(iii) Project works should be given to students periodically so that
students work in a group to complete the project.

(iv) Students should be shown how to set up an assignment book and
how to arrange a notebook. Periodical checking of notebooks and
assignments is also necessary.

(v) Students attending to teachers’ instructions should be rewarded
to reinforce positive behaviours.

aspmuch as pogsible.
' (iv) Compu ii:\d wordfrocessing tools may also be used for making
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C. Improving Social Behaviour: Social relation is the most affected
area of learning disabled children. Their low level of interactive ability
and the humiliating behaviour by others due to their disability further
restricts their social behaviour. It can be improved in the following
ways —

(i) Words and actions of teacher provide a model for students
behaviour. Problem of disability should be shared with other
classmates.

(ii) Students with learning disability resist classroom discussion and
interpersonal interactions because they are afraid of failures or

doing mistakes. The teacher can help them to reduce this problem

by providing them different techniques of communication.

(iii) The teacher should first of all identify the skills, hobbies,
individual interests of students and then he should plan and
organize various types of group activities for them.

(iv) Progress report of improvement in social skills and behaviour
should be periodically sent to parents for feedback.

(v) Students should be compulsorily made to participate in all
structured activities of the school either in a passive or active
manner. ' _ ,

(vi) Group co-curricular activitiés in oneiclass should be organized in
the school to foster socializatiofi. These activities will also help
them learn social rules afid regulati

(vii) Appropriate behaviour should be'de
teacher himself or by using films
will see the rewarded behavior in.t
copy them in their lives.

o0

@

nstrated SS

[ MULTIPLE DISABILITIES ]

7. What do you mean by Multiple Disabilities? Discuss the
characteristics and assessment of multiple disabled children.

Ans. Multiple Disabilities : Multiple disabilities mean existence of
two or more than two disabilities in a child. According to IDEA (Individuals
with Disabilities Education Act) : “Multiple disabilities means concomitant
(simultaneous) impairments such as intellectual disability—Dblindness,
intellectual disability : orthopaedic impairment etc., the combination of which
causes such severe educational needs that they cannot be accommodated in a
special education programme solely for one of the impairments.”

General Characteristics of Multiple Disabled Children

The children having multiple disabilitiés do not demonstrate a precise set
of common characteristics. They may exhibit a wide range of characteristics
depending on the combination and severity of disabilities and the person’s age.
However, some general characteristics are given below — :

18
cassette e ents i:‘-"
il 1 li
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1. Cognitive Abilities : It depends upon their particular disability and
impairment that they suffer from. For example, the child who has
mental retardation will be very poor in cognitive skills. On the other
hand, a child who has orthopaedic impairment—blincness may exhibit
good cognitive abilities.

2. Physical Characteristics : They may suffer from chronic illness,
pain in any part of the body, weakness, poor health, and lack of proper
co-ordination of muscles. But it does not mean that their whole body is
weak. A person on wheel chair may be very strong by his upper part
of the body.

3. Communicative Abilities : Many children with cerebral palsy have
little language problem. Their speech and language skills are normal.
If the problem of cerebral palsy is very severe, language development
will be affected. Similarly, students with autism develop language very
slowly, saying words or phrases out of context and voice disorders are
also seen. Their language comprehension is also found to be very poor.

4. Behavioural Characteristics : The children suffering from multiple
disabilities generally show deviant behaviour. Negative social stimuli
are the main causes behind their deviant nature of behayiour. Since
they rarely participatesinsseeial activities due to their Hisabilities,

i level of sggial development. A child with multiple

as low le¥el of interaction so his social development
cted., Lnnlted motor skills and self help skill also
ction of theae children. They may show aggressive

SI(IleEhuvdﬁ)umaf mjurious behéiours, temper tantrums and repetitive

stereotyped behaviours. These behaviours tend to isolate the victims:
from others resulting in poor social development.

5. Academic Achievement : Poor academic achievement of students

with multiple disabilities is a common phenomenon. The reason may
“be due to behavior problem, poor school attendance due to musculo-
skeletal disorders, poor mental and physical health etc.

. Causes of Multiple Disabilities

The causes of existence of more than one disability may not be known in
some cases while in some cases following causes are responsible—

—  Lack of Oxygen at Birth

—  Chromosomal Abnormalities

—  Premature Birth

—  Difficulties after Birth—diseases etc.

—  Poor development of the Brain or Spinal Cord

— Infections

—  Genetic disorders

—  Injuries from accidents

L 2 4
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1.2 CONCEPT, MEANING AND NEED OF INCLUSIVE EDUCATION

8. Define Inclusive Education. Discuss its needs.
Or
~ Discuss the concept, meaning and need of Inclusive Education.

 Ans. Concept of Inclusion: Inclusive Education is widely comprehended
and is given vital weight now-a-days. ’Inclusion literally means ‘E)_El_(_:_llldE’ or‘to_
“make one gbggjhrcateq_ or diversified entitjgg’,. As far as education is concerned,
iniclusion refers to the placement and education to the children with disabilities
in regular classrooms with children of the same age who.donot have disabilities.
This is the blending with or without disabilities in children. The underlying
promi§,e of inclusion is that all children can learn and belong to mainstream of
school and community life.

Definitions of Inclusive Education

" According to Task Force on Inclusive Education (2004)— “Inclusive
education is a process of responding tomuniqueness of individuals, increasing

their present access, participation and achievement arning society.

According to Moran (2007) —“Inclasive ation i
educational values of equity, diversity and socia

According to UNESCO (1994) ¢ “Inclusive
of addressing and responding to the diversity of needs o
increasing participation in learning, cultures and comniunities and reducing
exclusion from education and from within education.”

According to Dakar World Education Forum (2000) : “Inclusive
Education means that schools should accommodate all students regardless
of their physical, intellectual, social, emotional, linguistic or other conditions.
This should include disabled and gifted students, street and working students,
students from remote and nomadic populations, students from linguistic, ethnic

or cultural minorities and students from other disadvantaged or marginalized

areas or groups.” ‘
Meaning and concept of Inclusive Education : Inclusive Education has
grown from the belief that education is a basic human right and that it provides
~ the foundation for a more just society. All learners have a right to education,
regardless of their individual characteristics or difficulties. Inclusive Education
initiatives often have a particular focus on those groups, which in the past, have
been excluded from educational opportunities. These groups include students
living in poverty, those from ethnic and linguistic minorities, girl students
from remote areas and those with disabilities or other special educational
needs. The latter are often the most marginalized both within education and in
society in general. Traditionally, disabled students and those with other special
educational needs have experienced exclusion, discrimination and segregation
from mainstream education and their peers. Some are placed in separate classes
or schools; many have been denied access to education of any sort.
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Segregated educational provision separates students from their peers
and families and may not be cost-effective. Establishing or extending separate
provision do not identify and remove barriers which prevent these students
from learning in mainstream schools. Inclusive Education is about helping
mainstream schools to overcome the brarries so that they can meet the learning
needs of all students. Inclusive Education is not only concerned with disabled
students or finding an alternative to segregated special schooling. It also includes
gifted students and disadvantaged students.

Inclusive Education serves as a medium which brings out the hidden
capacities of individuals while maintaining the harmony with aims and objectives
of the society. Inclusive education is sensitive to the needs of every individual
and is designed towards the attainment of equity, equality, quality and social
justice. Inclusive education encourages policy makers and managers to look at
the barriers within the education system, how they arise and how they can be
removed. Inclusive education is a process of removing barriers and enabling
all students to learn and participate effectively within general school/college
systems. Inclusive schools no longer distinguish between “general education”
and “special education” programs, instead, the school/college is restructured so
that all students learn together. :

Characteristics of Inclusive Education

afionhas fol g characteristics : :
1. invol luing all’Students equally.
2. i es the participation of students in and reduces their exclusion
om t res, curricila and communities of local schools/colleges.

SKIL8 EDItinvelves restiuctiring the cultures, policies and practices in schools/
colleges so that they respond to the diversity of students in the locality.

4, It reduces barriers to learning and encourages participation of all
students ‘having special educational needs’. -

5. It acknowledges the right of students tb get education in their locality.

6. Itisa process of overcoming barriers to increase access and participation
of all students irrespective of their disabilities, backgrounds, cultures etc.

7. It views the differences between students as resources to support
learning, rather than as problems to be overcome,

8. It emphasizes the role of schools in community development as well
as in increasing achievement.

9. It improves school-community relationship.

10. It caters to diverse needs of all learners as well as school staff.

11. Itis a flexible education system that assimilates the needs of a diverse
range of learners and adapts itself to meet these needs.

12. It aims at all stakeholders in the system (learners, parents, community,
teaches, administrators and policy makers) to be comfortable with
diversity and see it as a challenge rather than a problem.

13. Inclusive education is an education setting in which disabled children
receive education along with non-disabled children in the regular
classroom. Thus, inclusive education is a practical solution to the
problem of segregation of disabled children.

14. It provides the least restrictive and most effective environment to
disabled children so that they may develop like normal children.
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15. It accepts the disabled child as an individual in his own rights.

16. It ensures civic rights to the disabled in order to raise their standard
of living.

17. It is an economic system for the education of disabled children and

: solves the psychological problems which these children face in special

. educational settings.

18. It is a viable appreach to attain the goals of universalisation of
elementary education by providing equality of educational and
development opportunities to the disabled who have been denied
equality so far.

Need of Inclusive Education

As stated above. Inclusive education is a process whereby the personal and
educational needs of the children with special needs are fulfilled. It is a new
approach in education to include all those in mainstream of education who are
excluded because of their disability. Now it is necessary to discuss that the need
of inclasive education is vital and has great importance. It serves as a bridge
between the children with and without disabilities, Following points explain
the need of inclusive education: '

(i) It levels the education to universalify. Threughdnclusive education

the goal of making education universdl can be met. It breaks the

boundaries and removes the inhibitions. Butd sible if i
area and scope is widened to health and develepments ofoth e
of students’ life.

(ii) Iftheinhibitions and boundaries‘are remove of education

and acquiring education is uplifted;the nation will develop in different
areas and fields. The development of a nation unites, strengthens
and empowers the roots of a nation. Bufithis is possible only if each
aspects of every student is judged properly and appropriate educational
measures are adopted to develop his/her full potential. In this way,
inclusive education has potential to ensure national development.

(iii) Poverty and marginalization are the two big causes of exclusion. It
is very clear that the individuals deprived of education cannot stand
anymore for the upliftment of the country. This impoverished state of

- a person proves to be a barrier in the way of education and a vicious
circle is created. It is the responsibility of a teacher to give conducive
education because he is well trained and well educated. He has skill,
expertise and awareness of duties and rights.

(iv) Inclusive education is also helpful in providing quality education. As
we know that the inclusive education aims to include all children in
education and promotes child-to-child learning and participation of
parents & community in planning & execution of services of children.
This helps in meeting aims of inclusion as well as in improving quality
in education.

(v) The objective of inclusive education is the development of individual
as well as public life of a person. Its purpose is to enable a child to
progress and have a happy living. This includes not only the life of a
child with special education needs in school but also outside the school.
A healthy and supportive environment is created everywhere in his
surroundings to ensure development.
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(vi) Indian Constitution provides Right to Education to all. This right can
meet its aim by applying it for all equally and by treating children with
and without disabilities in the same way. The Constitution declares
free and Compulsory Elementary Education to provide education to
all and inclusive education helps in fulfilling this aim.

(vii) Inclusion in education helps in proper social balance. It provides equal
opportunity of getting education by removing all kinds of prejudices
and discrimination. All children irrespective of their caste, culture,
disability are made to sit, play, learn together, and share feelings with
each other, This helps in development of a feeling of equality among
future citizens.

(viii)Inclusive education helps in reducing segregation of children from the
cultures and communities of local schools.

(ix) Inclusive education has helped in reforming the policies and practices
in schools so that they respond to multiplicity of students in the

- locality.

(x) It helps in improving schools for staff as well as for students. -

(xi) It views the differences between students as resources to support
learning rather than as problems to be overcome.

& 2 4

GREGATION TO INCLUSION)

R,

Elmﬁpjog(’ﬁgmiﬁgﬁ;from Segregation to Inclusion in
Education.

<Y

or :
Discuss the concept of ‘Transition from Segregation to Inclusion’
; and mainstreaming in education.

Ans. Education for the children with special needs has been a current issue
not for a long time ago but gained momentum from late 18th and early 19th
centuries. Children with disabilities were not cared for in pre-historic societies.
Disability of any kind in the good old days was considered the result of some
kind of sin and children suffering from them were either killed or kept isolated.
The physicians and scholars in ancient Greek and Roman societies made some
efforts to treat and perserve the lives of handicapped and provided asylums for
them. However, early history of segregated/special education started with the
hearing handicapped as early as 1555 when the Spanish Monk Pedro Ponce de
Leon (1520-1584) taught a small number of deaf children to read, write, speak
and learn academic subjects. By that time it had not gained much attention
but originally JMG-itard a French physician was the originator of instructional
devices. He is also called the inventor of behaviour modification techniques. He
is also the first speech therapist, creator of oral education of the deaf and the
father of Special Education for the mentally retarded could learn and improve
by the methods given by him. - -




36 | LAXMI EXAM NOTES [B.Ed. 2nd year] (M.D.U./C.R.S.U.)

It is also noteworthy that first school for the education of the deaf was
established by Thomas Gallaudet in 1817. As per the Encyclopaedia of Special
Education, the establishment of special education began in 1832 with the first
school for deaf in Kentucky. The first college for the deaf was started in 1857
in Columbia. Some other efforts were also made regarding the special classes
for the individuals with mental retardation. The processes and efforts for
providing education and facilities to the disabled went on with the passage
of time. At the conclusion of the American war of Independence, a number of
philanthropic organizations played a leading role in establishment of training
institutions for the people with disabilities. There were many other Europeans,
French and American physicians and educators whose fascinating and brilliant
careers helped to shape special education. In fact, the early years of segregated/
special education were vibrant with the pulse of new ideas of great physicians
and educators. The results achieved by them with disabled children were truly
remarkable. But despite the energy, optimism and achievements of these special
education lost its momer.tum during the last part of the 19th century. The special
schools which were opened in late 1800s became dumping grounds for all kinds
of misfits. Many factors were responsible for the decline of Special/Segregated
education which are as under —

1. Too much expectation of parents for their disabled children to achieve

miraculous cure very soon.

9. Total failure of special education personnel ifi some cases.

3. Theidea that the handicapped/disabled were inherently inferior than

normal children.

4. Disagreement among professionals about the appropriate o
education. ;

5. Lack of financial support for providing spec t rvices to

large number of disabled children.
6. The influence of Charles Darwin’s theory of Bvolution,the survival of
the fittest.

7. Doubtful Efficacy of Special Education.

8. Emergence concept of least restrictive environment and mainstreaming.

But in spite of shortcomings of segregated institutions, their role in
providing education do disabled children cannot be neglected. In fact, this
movement of segregation helped a lot to the disabled children. They started
thinking equally in thF way the students without disabilities do. But during
this period, new kind of debate got air about segregation. Though it resulted in
building successful foundation of physically as well as mentally disabled children
yet it caused a ditch between the normal and the disabled. Thus, segregation
was considered a separation between two human beings. So, another movement
came into focus which wanted to make efforts in their integration. And this
integration was nothing else but ‘Inclusion’. ;

Many humanists raised their voice in its support and against the previous
ones. In the early part of 1970s, various court decisions in USA established
the right of all children labelled as mentally retarded to free and appropriate
education because on the fairly wide basis, the restrictions imposed by segregated
institutions, special schools and special classes were presented as problematic.
So, the voice against it was just and fair. The United Nations declared 1981 as
the International Year of Disabled Persons. It made a slogan of the theme, “Full

Creating An Inclusive School [Paper-3] | 37

Participation with Equality” to encourage inclusion of exceptional children in
the general classroom for their education. Thomas has rightly said “acceptance
of all pupils in the mainstream system taught with a common framework and
identified as the responsibility of all teachers is inclusion in real sense.”

Mainstreaming : Mainstreaming refers to an educational placement
procedure and process in which disabled children are educated in the least
restrictive environment to satisfactorily provide for their educational and related
needs. The concept of mainstreaming owes its origin in the work and ideas of
S.G. Howe who took keen interest in the education of deaf and blind children. As
early as 1851, Howe stressed that blind children should be educated in regular
schools because of the social advantage of such a setting. He advocated in the
favor of “exposing the disabled to an educational experience as close to that of
non-disabled as possible.” :

In other words he advocated the mainstreaming of disabled children in the
general schools. It was in 1975 that the concept of mainstreaming was introduced
in the “Education for All the Handicapped Act (USA).”

. Definitions of Mainstreaming : According to Stephens and Blackhurt :
“Mainstreaming is the education of mildly handicapped children in the regular
classroom. It is based on the philosophy of equal opportunity that Implemented
through individual planning to promote appropriate learning achievement and
social normalization.”

According to Kauffman et al (1975) : “Mainstreaming refers to the
temporal, instructional and social integration of eligible exceptional children

ed on an on g, individually determined, educational
la g and progra g procesds and requires clarifications of responsibility
among reg special education, administrative, instructional and
sonn
SThe-eoncept 6f taifstieanmiing/is based on the following convictions:

1. Disabled children have a wide range of special educational needs,

2. The special education needs of disabled children vary greatl;f in

intensity and duration. -

3. Thereis a continuum of educational settings which may be appropriate

for an individual child’s needs. !

4. Disabled children should be educated with non-disabled children.

5. Special classes, special schools and other ways of segregating the
disabled from the non-disabled may be necessary only when the special
needs of disabled children cannot be satisfied in. general schools even
with the provision of supplementary aids and services.

From Segregation to Inclusion

Many educationists nullify the idea of special or segregated education on
the ground that it does not equalize educational opportunities rather it creates
a feeling of differentiation among children. Special classes create a feeling of
inferiority complex among disabled children. Segregation is the process by
which children with special needs or the disabled children are identified as
alseparate group and are educated in special schools in the company of other
disabled children of the same category being alienated from the parents,
siblings, non-disabled peers and their own community. Gradually, the social
and physical distance between this segregated group (disabled children) and
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the other groups (normal children) increases. A feeling of ‘otherness’ develops
in the group. Inclusion is the process of bringing the ‘parts’ (the handicapped
children) to the whole (the society). The indicators of inclusion are as under —

(i) Handicapped persons enjoy the same right as the rest.

(ii) They have equal opportunity for growth and development in
environmental conditions available to the rest.

(iii) They have access to the quality of life like any other citizen. -

(iv) They are treated as equal partners in the community.

The process begins by physical proximity i.e. reduction of the physical
distance. It continues with mutual sharing of the physical facilities and
- progresses towards reduction of social distance. The reduction of the physical
and social distance results in social integration in which the groups become
equal partners in the community.

Educationists justify this type of education under following points:

(i) Normal mental growth of child is possible : Psychological
complexes are prominent under special/segregated educational
settings. The disabled children think that they are inferior to others
for which they are being treated separately. In integrated education
system, the disabled get the chancego @njoy along with normal
children. Every child feels that he is in no way, inferior to anyone.
Thus inclusion leads to normalgrowth’of chlldren

(ii) Social Integration is ensured @Certai
much pertinent with the disabléd chil
education with normal ones. Children ge
setup and this is conducive for the disabl
along with normal ones. Thesemgocial virtues include love, affection,
co-operation, sympathy and adjustments etes The students in inclusive
settings not only get special attentién but are alsé taught in a wider
educational arena.-

(iii) Less Expensive : No doubt, special educational set-ups are very
costly and expensive. Besides that, training programmes for special
teachers and teaching experts are time-consuming. Considered from
this angle, Inclusive education is less expensive and advantageous. To
establish a special school, generally we seek assistance from various
persons i.e. trained personel, experts, physiotherapists, doctors etc.
thus, keeping a disabled child in a normal class is less expensive than
placing him in a special setup.

; (1v) Integration is possible through Inclusive Eduecation : Social

interaction is pronounced in inclusive education set-ups in comparison

with special education set-ups. A natural environment is created for

-interaction of the disabled with non-disabled peers. Learning to adjust

in this environment, to accept and to be accepted by their friends is

possible through Inclusive education. The students in normal set-ups
also acquire a sense of competency and emotional adjustment.

(v) Academic Integration is Possible : Academic integration is possible

through inclusive set-ups. Educationists believe that once a child is

placed in a special school, below par academic abilities of the disabled
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ones under the teacher are developed. Owing to the placement of
children in special schools, they fail to score well in academics. In this
way we can say that with a sophisticated environment and up to date
curriculum, inclusive education brings academic integration.

(vi) Principle of Equality is maintained : In India, constitutional
provisions have been made to universalize the elementary education
and to provide educational facilities to the disabled children. The very
objective of equality can be maintained through inclusive set-ups so
‘that no student should think himself inferior to the other.

L4 2 4

( 1.4 PRINCIPLES OF INCLUSIVE EDUCATION '

10. What is meant by Inclusive Education? Briefly describe principle
of Inclusive Education.

Ans. Inclusive education is the process of bringing exceptional children
of whatever condition into the general classroom for their education. Inclusive
education refers to the placement and education of children with disabilities
1n regular educatlon classroom with.children of the same age who do not have

ORI full inclusign of children with diverse abilities in all
r childreit are able to access and enjoy. It involves

ds o as celebrﬁtmg and valuing differences. Inclusive
acce; S child as Bmﬂdwxdual in his own right. I provides
equal e ucatlonal opportumty to the disabled and prepare them for independent
living like other members of the society. It provides the least restrictive and
the most effective environment to disabled children so that they may grow and
develop like other children. It promotes a healthy social relationship between
the disabled and the non-disabled children and reduces the physical distance
between them through equal participation in social activities.

Inclusive Education is an approach te attain the goals of universalization
of elementary education by providing equality of educational and developmental
opportunities to the disabled who have been denied equality so far. Admission,
retention and full participation of children in all aspects of education, must
not be subjected to any criteria based on assessment tests and judgment by
professionals and experts. No child with disability should be asked to produce
certificates either for admission, examination, getting support facilities,
scholarship etc.

General Principles of Inclusive Educatlon There are following seven
principles for Inclusive education — .

Principle of Teaching All Students

Principle of Exploring Multiple Identities

Principle of Preventing Prejudices

Principle of Promoting Social Justice

Principle of Choosing Appropriate Materials

Principle of Teaching and Learning about Cultures and Religions
Principle of Adapting and Integrating Lessons Appropriately

=103 O 000
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1. Principle of Teaching All Students : Students learn in different
ways. It is therefore, important to develop the skills to teach in
different ways. For example, some students learn best when introduced
to information visually, while others learn best through hearing
information, working in groups or activity based projects. By using
several different approaches to the same material within the same
lessom or activity, information can become more interesting and
tangible to a greater number of students.

Some ways to accomplish this are :

(i) Think of three different ways to teach a lesson : A teacher
can teach a new concept or definition by
(a) having students create a web map on newsprint to represent -

a concept or a definition (visual) v

(b) Giving a brief lecture about the concept or definition °
(auditory) or ‘ :

(c) Having students act out the concept or definition using various
clues (Kinesthetic) Of course, there are other strategies as
well, such as a group discussion or brainstorming to evoke
student’s prior knowledge about the topic or reading a story
aloud that illustrates the coneept or inviting students to draw
an illustration of whatithey guess about the concept.

(ii) Asking other teacherss How they have taught or would teach
a lesson?

(iii) Sharing with colleagues® A te r can
and then share it with his colleagués to invite
idea related with the legson.

(iv) Listening carefully to students’ d comments
: Learning occurs as a result, of interactiors between the students
and teachers with both askingquestions and searching answers
from each other. Students should be encouraged to ask questions
to seek more information or to seek clarification of information
that has already been given.

(v) Expect students backgrounds and abilities to be different
¢ A teacher should be censiderate of these differences and help
students reflect on their individuality and to cultivate a sense of
belongingness with his learning community (peers).

2. Principle of Exploring Multiple Identities : Building confidence
and affirming identity for students supports their learning. Students
who are excited about themselves and other people and who are
ready to learn about the world around them will engily learn to be
compassionate and understanding of people who are different from
them. They are less likely to hold negative feelings about others. If
they are comfortable with themselves, they’ll be comfortable with
those also who are different due to their disability or deviance.

Some ways to affirm and encourage students’ ident tiesizre :

(i) Creating activities that help students talk about and feel pride
in themselves and their unique experiences.

(i1) Engaging students in projects where they can talk about their
experiences related to academic content.

]
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(iii) Encouraging all aspects of each student’s individuality.

(iv) Creating an environment where each student can investigate
about self and others.

(v) Discussing all areas in which a student may find opportunities

‘ for success—academic, artistic, athletic, physical, emotional etc.

(vi) Maintaining a respectful environment among the students where
they do not shy away from conflicting ideas but learn to respect
each other’s opinions.

3. Principle of Preventing Prejudices : All of us are influenced by

the legacy of institutionalized inequalities that permeate history as
well as the stereotyped ideas and images we encounter every day.
The best way for an educator to address. preconceived stereotypes
and to prevent them from escalating into feelings of prejudices and
biases is to create awareness. This can be done by discussing students’
stereotypes in both small and large groups. There are a number of
suggestions about how to create students awareness of stereotyped
beliefs and inequality --
(i) Teaching explicitly about histories of unfairness or inequality to
help the students understand that institutionalized inequality
is not everybody’s fault. But that it is everybody’s responsibility
to become aware of it and create equitable and fair learning
ity Where all st@flents irrespective of their background,
ré, disabilify can learn together.
should not talk about student’s feelings and attitudes.
ir p ial behaviours should not be ignored. They will
SIILLE Gt g6 dway~ont-thelr 'SWh: A productive atmosphere of trust,
examination and responsibility should be created in the class.
(iii) Setting clear boundaries and rules about behaviours that are
based on prejudices such as learning, bullying and excluding. A
teacher should clearly tell the students benefits of an inclusive
learning community.
(iv) Helping students to identify prejudicial behaviour and interrupt
discriminatory or biased language and acts. :

4. Principle of Promoting Social Justice : Young students are good

judges of what is or is not fair especially when they are challenged to
consider issues of social justice. A teacher should promote social justice
in classroom in terms of equality for all. In classroom all students
should be considered equal irrespective of their differences and they
should be made to learn social justice and equality for all. Educators
should talk to them about issues of social justice and injustice in
terms of fair versus unfair, respectful versus disrespectful. Students
should be encouraged to develop a sense of civic responsibility. The
social justice perspective should not be limited to one day, week,
month, year or a specific subject. It should be fully integrated into all
‘content areas. These topics can be addressed continuously and in many
different contexts. Service opportunities can also help students to feel
empowered to address issues of inequality in their own communities.
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5. Principle of Choosing Appropriate Materials : According to this
principle, it is important to choose books and materials that reflect
accurge images of diverse peoples. Books, magazines, movies, web-
based media and handouts can be guides for behaviour and ideas,
but they also have the potential to perpetuate some stereotypes. An
educator should read over all materials which he/she is planning to use
with students and decide if they are positive and appropriate image
of people and the mes. As far as possible, primary sources should be
used for selecting appropriate materials relevant to a topic.

6. Principle of Teaching and Learning about Cultures and
Religions : It is important that students learn about other cultures

and religions in a positive manner. This includes learning about the -
cultural and religious differences among their peers as well as other _

cultures and religions that are more remote from their experiences.,
It should be emphasized that culture is not a fixed or permanent
condition. Society and culture are constantly changing. Languages,
religions, rituals, traditions and ways of knowing change over time. It
is important for students to recognize the evolving nature of previously
assumed images. For this, students should be given opportunities to
learn about the ever-changing culfires of the world.

7. Principle of Adopting and Integrating Lessons appropriately :
According to this principle, iti§ important for educators to be flexible
in the adaptation of all thedessons ifi
designed, it is always a good starting poi
opportunities for students to present t
personal experiences. '

o0

(1.5 MODELS OF INCLUSION ,

11. What is inclusion in Education? Discuss the models of Inclusion.
‘ ' Or
Describe models of Inclusive Education.
Or
What do you mean by models of Inclusion? Describe wang’s
Adaptive Learning Environmental model - WALEM.)

(June 2018)

Ans. Inclusion in education is, now days, popular and widely appreciated

term. The inclusion stands for the inclusion of children with disabilities in a
class of children without disabilities. ‘Inclusion’ describes the efforts to keep
students with diverse learning and behaviour needs in the classrooms and
schools they would normally attend with their ‘Age-level peers’. An inclusive
classroom means that all students have the right to feel safe, supported and
included at school. All students own this right in the regular classroom as much
as possible. This is necessary to be done for the proper balance of the society.
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Though the present term ‘Inclusion’ was formed a few decades ago but it sped
up in the last decades of twentieth century. The voice for inclusive education
was raised by the humanists as well as the educationists. It is now considered
to be the supplementary to the successful social system. It is the provision of
educational services to all students in such a manner that all students are
considered to be the equal members of the classroom as well as the community.

We know that it is based on a system in which education is provided to
the children without discriminating them on the basis of their physical/mental
incapabilities. It is provided with the programs and services necessary to meet
the individual needs. For this purpose a wide range of practices from state to
state and district to district has been brought into focus.

Models are instructional designs or teaching strategies which guide the
teacher in planning, implementing and evaluating educational activities. In
other words, a teaching model is a plan, specimen or guidelines which help a
teacher in creating and managing educational activities and environments to
achieve goals of education. Some models are necessary to ensure the success of
proper inclusion in education. These are as under :

1. Strategies Intervention Model : This important model was
developed at the University of Kansas Center for Research on
Learning. This benefits that instruction in strategy intervention does
indeed improve the chances of success of special children in general
education classes, It is alsobased on this point that all students should

it potential inde?dently. Their domain may be social or

The gtr ig§nfervention Model has three step strategy intervention

erfVes in the transition of the students with disabilities

e tienepyironment. This transition is a directional

process in which combined assistance of general education teacher

and special education teacher is required. The above mentioned three
steps can be described as under —

(1) First, while responding to the expectations and demands, the
students are made properly learn the steps and strategies for
getting, storing and expressing the things having particular aims.
This also enables a student to copy the content matter and prepare
a ground to meet the special needs.

(ii) The second step is aimed at enhancing the teaching routine in
general education classroom. It is done on the basis of aids i.e.
the teaching aids which are related to the previous knowledge of
the students.

(iii) The third step to the strategy intervention is designed to teach
the special social skills and motivational techniques. Here an
environment is created for the purpose of developing shared
behaviour which signifies commonness in behaviour of all. It helps
easy involvement in team meetings and conferences.

This model is widely appreciated. It needs a criteria for its

implementation. Some terms of criteria centered to the teachers

are as under—

(a) The teachers must have time to plan and think about the
needs of diverse learners,
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3.

(b) They should apply the teaching strategies which must be
incorporated into instructional program.
(¢) They must collaborate with special education teachers for
performance assessment of all aspects of the students with
SEN.
(d) They must be committed to meet the mneeds of the students
in the general classroom.
Team Teaching Model : This is also an important model in which
two teaching polarities are joined together. The special education
teacher and the regular classroom teacher work together and teach
the students in one classroom: The students must be included in one
single classroom in order to reduce the higher level of stress. Though
there are so many methods working in this direction, the concept of
team teaching needs to be carefully thoughtout.
In this model, for making teaching effective, the teachers have to work
together in collaboration with one another. They will have to work
in team and consider the others equal. By working together in team
they are required to meet the goals and complete the class tasks. For
this, an effective planning and systematic working is required. When
the plan and the system is formulated, the implementation begins
which needs a-well-defined support of the team. The team works in
the following manner :

provide student information; possi
modification ideas for assignmients,
communication gaps among the team members.

(ii) Inclusion needs a great deal inclusion of varioustypes of elements.

They may differ to each other. But the important point is that
all these elements should lay focus on teaching. It includes all
issues related with development of learners. It requires support,
conducive leadership, spirit of co-operation etc.
Team teaching model helps in building self-esteem, self-confidence
and self-reliance among children with disabilities. They start
considering themselves equal to their peers without disabilities.
They get motivation and inspiration to develop their potentials.
They feel new energy in themselves and learn various skills. On
the other hand, teachers also get satisfaction and a feeling of
dutifulness in real sense. _ ,

Full Inclusion Model : This model is also called ‘Push-in Model’. This

Models is the most noteworthy model in Inclusive education when the

teacher enters into the classroom for instructional purpose, he supports

the children. He uses the material which he has already arranged to
make the instruction process effective. He uses all relevant methods,
materials and assistive technologies in his teaching. In this model,
the special teacher/special education staff provides support to _the
general (regular education) teacher by team-teaching or collaboraiflon.

Support in discovering the comprehensive curriculum is also provided

to students through ‘Accommodations’.

(i) The teachers must be willing to teach together. The teaching
tasks should be divided in-all:te ) S,
regular teacher may téachsconte | i :
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5.

4c)c

In collaborative co-teaching, there is shared responsibility between
the regular education and special education teacher. Teachers may
organize a class into groups and teach students simultaneously. One
teacher may lead an enrichment or alternative activity while the other

. teacher works with a small group on difficult content areas, Students

receive age-appropriate academics, support services and necessary
modified instruction.

Accommodation is technique or support that alters the academic
setting or environment to help a student access the curriculum. It
changes how students learn and the way students demonstrate what
they have learned. A special education teacher identifies the needs
of students and provides accommodations accordingly. The ultimate
goal is that all students learn to make their own accommodations and
become independent learners.

The following ways help a teacher toidentify whether an accommodation

is effective —
(i) It helps the individual compensate for intellectual changes,
(i) It allows the students to use current skills while promoting ways

to learn new ones.
s the level of tract information to make content
i tch between the student’s learning style and the
cher ing style.

souree or ‘Bull:out’ Model : Although law requires
environment, it is not necessary that students shall always be in
a full inclusion setting. For example, a full inclusion model may be
restrictive for a student that requires intense remediation in reading.
available to a disabled student. The special education staff may provide
instruction and support to the student on one-to-one/small group
basis outside the regular education classroom for no more than 40%
the minutes on the student’s Individualized Education Plan. The
general students may not be included during this time. This model
is supported by the inclusion teachers to meet the academic gaps of

physical changes, and sensory changes or behavioural changes.
stude current and future life.
that students with disabilities should be placed in least restrictive
It is for this reason that a variety of service options must be made
of the instructional day. This small group would be directed towards
students during regular class with normal students. The primary

- goal of this is to address the comprehensive curriculum. The parents

must be involved in this decision. The school has the responsibility to
provide inclusion opportunities for students with disabilities.
Social Mainstreaming Model : In this model, the student with
disabilities is included during regular classroom instruction to provide
him/her with appropriate interaction with non-disabled peers. The
disabled student may have shortened assignments. Learning material
may be adapted for this. :
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This model provides the opportunity for the disabled children to
develop their social, emotional and interpersonal skills. The students
are encouraged to work together. They are aware of strengths and
weaknesses of one another in the classroom. Normal students become
actively involved with disabled students and teaching in groups can
develop an appreciation for optimizing the abilities of children with
special educational needs.

Frequent meetings with parents, students, teachers and special
educational professionals are held to check and evaluate the progress
and needs of the students. The outcomes of the meetings may be helpful
in implementing Individualized Educational Plan for these children.

Non-academic Model : In this model, the students with disabilities
participate only in non-academic class activities such as art, music, .

physical education and other electives. This model is more appropriate
for our lower functioning, alternate assessment students.
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Légal and Policy Perspectives

(2.1 INTERNATIONAL DECLARATIONS AND CONVENTIONS )

1. Discuss the recommendations of Salamanca statéement and frame
work of action, 1994.

Or
What are the provisionsimadeyin Salamanca statement and its
ctign.with ?rence to inclusive education.
tatement and Framework of Action, 1994,
(June 2018)
Sﬂ"s“ﬁ?fﬁ%‘% r&%ﬁ’s‘eg%ﬁ%‘%f 92 governments and 25 international

bodies formed the world conference on special needs education held in
Salamanca, Spain. The conference reaffirmed the right to Education of every
individual, as enshrined in the 1948 universal declaration of human rights and
renewed the pledge made by the word community at the 1990 World Conference
on Education for all to ensure right for all regardless of individual differences.
During the subsequent ten years or so, there has been considerable activity
in many countries to move educational policy and pract1ce in a more inclusive
direction.

Framework for Action

At the Salamanca World Conference a new framework for action was adobted,
the guiding principle of which is that ordinary schools should accommodate all
children regardless of their physical, intellectual, social, emotional, linguistic
or other condition in particular. The framework states all educational policies
should specify that disabled children attend the neighbourhood school that
would be attended if the child did not have a disability.

Conference Statement : The delegates to the conference agreed on a
dynamic new statement on the education of all disabled children, which called.
for inclusion to be the norm. o

(49)
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The statement reaffirmed a commitment to education for all and recognised
the necessity and urgency of providing education for children, youth and adults
wit special educational needs within the regular education system.

The World Conference proclaimed that :

1. Every child has a fundamental right to education, and must be

given the opportunity to achieve and maintain an acceptable level of

‘ learning.

2. Every child has unique characteristics, interests, abilities and learning
needs. ' ' :

3. Education system should be designed and educational programs
implemented to take into account the wide diversity of these
characteristics and needs. ; ,

4. Those with special educational needs must have access to regular
schools which should accommodate them within a child centered
pedagogy capable of meeting these needs.

The world conference called on several groups to support inclusive

- education including governments, the international community and UNESCO.

Role of Governments in Inclusive Education : The world conference
called upon governments and urged them to ;

1. Give the highest policy and budgetary priority to improve their

- education system to enable them o includesall childfen regardless of
individual differences or difficulties: '

2. Adopt as a matter of law or poliey the princi si
enrolling all children in regular school, nless therf@ ar
reasons for doing otherwise. :

3. Establish decentralized and participator i
monitoring and evaluating eddgational provisions for children and
adults with special education needs. ot

4. Encourage and facilitate the participation of parents, communities and
orgnization of person with disabilities in the planning and decision

making processes concerning provision for special educational needs.

5. Inveé‘?ggreater effort in early identification and Intervention strategies,
as well as in vocational aspects of inclusive education.

6. Ensure that in the context of a systemic change, teacher education
programs both preservice and inservice, address the provision of
special needs education in inclusive school. :

Role of International Community in Inclusive Education : The
world conference also called upon the international community and following
recommendations were made—

UNESCO, UNICEF, UNDP and the world bank in particular to endorse
the approach of inclusive schooling and to support the development of special
education as an integral part of all educion programmes. In particular, it calls on :

1. The United nation and its specialised agencies to 'strengthen' their
input for technical cooperation and imporve their networking for more
efficient support to integrated special needs provision.

2. Non-governmental organisation to strengthen their collaboration
with official national bodies and become more involved in all aspects
of inclusive education.
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Role of UNESCO in Inclusive Education : In particular, UNESCO ds
the united Nations agency for education should : : )
1. Ensure that special needs educion forms part of every discussion
dealing with education for all.
2. Enhance teacher education in this field by getting support from teacher
. unions and associations. ‘
3. Stimulate the academic community to do more research into inclusive
education and disseminate the findings and the reports.
4. Use its funds over the five years period 1996-2001, to create an
expanded programme for inclusive schools and community support
projects, thus enabling the launch of pilot projects.

2. Framework of Action, 1994,

The Framework for Action on Special Needs Education was adopted by
the World conference on special needs education organized by the Government
of spain in co-operation with UNESCO and held in Salar:flanca from 7 to 10
June 1994. Its purpose was to inform policy and guide action by govexl'nm.ent,
International organizations, National agencies, Non-governmental or'gamzatm_ns
and other bodies in implementing the Salamanca statement on principles, policy
and practice in special needs education. It also takes accm.}nt of the proposals,
guidelines and recommendations arising from the five regional seminars held
conference.

ciple thfﬁ'orms this Framework is that schools
odate @ll children regardless of their physical,
ial,”emotional linguistic or other _condit(iions. ]’flhis
i isa d gifted children, street and working
SKILLc— il I'EIll/,I—;:.!hl dreg}gﬁﬁiﬁ% 5; nomadic populations, children from
linguistic, enthnic. or cultural minorities and children from .ot‘;her
disadvantaged or marginalized areas or groups. These conditions
create of different challenges to school systems.

2. In the context of this frame work, the term 'special educational
needs' refers to all those children and youth whose needs arise
from disabilities on learning difficulties. Many children experience
learning difficulties and thus have special educational needs at some
time during their schooling. Schools have to find ways qf‘ sucessfully
educating all children, including those who have serious d1sadva{1tages
and disabilities. There is an emerging consensus that ch{ldren
and youth with special education needs should be iqcluded in the
educational arrangements made for the majority of children.

3. This frame work for action comprises the following sections :

L. New thinking in special needs education
II.  Guidelines for action at the national level
A. Policy and organization ‘
B. School factors
C. Recruitment and training of educational personnel
D. External support services
E. Priority areas K
F. Community perspectives
G. Resource requirements

8
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4. The trend in school policy during the past two decades has been to
promote intergration and participation and to combat exclusion.
Inclusion and participation are essential to human dignity and to the
enjoyment and exercise to human rights. Experience in many countries
demonstrates that the integration of children and youth with special
educational needs is best achieved within inclusive schools that serve
all children within a community. It is within the context that those
with special educational needs can achieve the fullest educational

‘progress and social integration, while inclusive schools provide a

- favorable setting for achieving equal opportunity and full participation.
Their success requires a concerted effort not only by teachers and
school staff, but also by peers, parents, families and volunteers.

5. The fundamental principle of the inclusive school is that all children,
shéuld learn together, wherever possible, regardless of any dlfﬁcultles
or differerices they may have. Inclusive school must recognize and
respond to the diverse needs of their students accommodatmg both
different styles and rates of learning and ensuring qualify education
to all. There should be a continuum of support and sevices to match
the cont. 1uum of special needs encountered in every school.

6.  Within inclusive schools, children-with speeial educational needs
should receive whatever extra support they may require to ensure their
effective education. Inclusive sehoolifig is the ‘most effective means
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13. Children with special needs should receive additional instructional
support in the context of the regular curriculum, not a different
curriculum. The guiding’ principle should be to pr0v1de all children
with the same education, providing additional assistance and support
to children requiring it. :

14. Educational policies should take full account of individual differences
and situations. The importance of sign language as the medium of
communication among the deaf for example should be recognized
and provision made to ensure that all deaf persons have access to
education in their national sign language Owing to the particular
communication needs of deaf and deaf/blind persons, their education
may be more suitably provided in special schools or special classes
and units in mainstream schools.

15. Community based rehabilitation should be developed as part of a
global strategy for supporting cost-effective education and training for
people with special educational needs. Community based rehabilitation
should be seen as a specific approach within community development
aimed at rehabilitation, equalization of opportunities and social
integration of all people with disabilities : It shoulds be implemented
through the combined efforts of people with disabilities themselves,
their families and communities and‘the appropriate education, health,
vocational and welfare services.

. The acquisition of knowledge isnot a matter of formal and theoretical

Aor bui'ding solidarity between children wj ial needs and gheir Wuten education should be geared to high

7 %Zem 1l b 1 st dard needs dfindividuals with a view to enabling them to
. : uc;mma p ann;ng y governments d concengrageio g in development. Teaching should be related to pupils
or all persons, in all regions ofa couintry e B expe d to practical concernes in order to motivate them

through both public and private schools.

8. Thiefzamework is intended as an overall guidesto planning action in
special needs education. It evidently cannot take account of the vast
variety of situations encountered in the different regions and juntries
of the world and must accordingly, be adapted to fit local req' rements
and circumstances. To be effective, it must be complemerrented by

* national, regional and local plans of action inspired by a political and
popular will to acieve education for all.

9. Legislation should recognize the principle of equality of epportunity
for children, youth and adults with disabilities in primary, secondary
anthertlary education carried out in so far as poss:ble in integrated
settings..

10. Parallel and complementary legislative measures should be adopted in

- the field of health, social welfare, vocational training and employment
in order to support and give full effect to educational legislation.

11. Educational policies at all levels, from the national to the local, should
stipulate that a child with a dlsablhty should attend the ne:ghbourhood
school that is, the school that would be attended if the child did
not have a disability. Exceptions to this rules should be considered
on a case-by-case basis where only education in a special school or
establishment can be shown to meet the needs of the individual child.

12. Curriculums should be adapted to children needs, not vice versa.
Schools should, therefore, provide curricular opportunities to suit
children with different abilities and interests.

SI(ILl_lmtIN‘DIANS SKILLED INDIA
17. Appropriate and affordable technology should be used when necessary
-to enhance success in the school curriculum and to aid communication
mobility and learning. Technical education be offered in a more
economical and effective way if they are provided from a central pool
in each locality, where there is expertise in matching aids to 1nchv1dua1
needs and in ensuring maintenance.

18. School heads have a special responsibility in promoting positive
attitudes through out the school community and in arranging for
effective co-operation between class teachers and support staff.
Appropriate arrangements for support and the exact role to be played
by various partners in the educational process should be decided °
through consultation and negotiation.

19. The dissemination of examples of good practice could help to improve
teaching and learning. Information on relevant research findings
would also be valuable. Pooling of experience and the development
of documentation centers should be supported at national level, and
access to sources of information broadened.

20. Special needs education should be integrated into the research and
development programmes of research institution and curriculum
development centers. Particular attention should be given in this area
to action research focusing on innovative teaching learning strategies.
Class room teachers should participate actively in both the action and
reflection involved in such inquiries.
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21.

22.

23.

24,

25,

26.

27.

28.

29.

Pilot experiments and in depth studies should also be launched to assist
in decision making and in guiding future action. These experiments
and studies could be carried out on a co-operative basis by serveral
countries.

Appropriate preparation of all educational personnel stand out as a

key factor in promoting progress towards inclusive schools. Further

more, the importance of recruiting teachers with disabilities who
can serve as role models for children with disabilities is increasingly
recognized.
The skills required to respond to special educational needs should
be taken into account during assessment of studies and teacher
certification. As a matter of priority, written materials should be
prepared and seminars organized for local administrators, supervisors,
head teachers and senior teachers to develop their capacity to provide
leadership in this area and to support and train less experienced
teaching staff.
The major challenge lies in providing in serivce training to all teachers,
taking into account the varied and often difficult conditions under
which they serve. In service training should, whereever possible, be
developed at school level by means'of interactiomwith trainers and
supported by distance education and other selfinstruction techniques.
Provision of support services is of paramount importance for the
success of inclusive educational policies. o@nsup@that afall
e 8 1
P

levels, external services are made avail@ble to chil
needs education, authorities should stréngthen s
schools.
Support to ordinary schools could be provided by both teacher education
institutions and by the out reach staff of speeial schools. The latter
should be used Increasingly as resourge centres for ordinary school
offering direct support to those children with special educational
needs. Both training Institution and special schools can provide access

to specific devices and materials as well as training in Instructional

strategies that are not provided in regular classroom.

Integration of children and young people with special educational
needs would be more effective and successful if special consideration
were given in educational development plans to the following targets:
Early childhood education to exchange the educability of all children,
girls education and the transition from education to adult working
life.

Girls with disabilities are doubly disadvantages. A special effort
is required to provide training and education for girls with special

~educational needs. In addition to gaining access to school, girls with

disabilities should have access to information and guidance as well
as to models which could help them to make realistic choices and
preparation for their future role as adult women. :

Realizing the goal of sucessful education of children with special
educational needs is not the task of the ministries of education
and schools alone. It requires the co-operation of families and the
mobilization of the community and voluntary oraganization as well as

| 4
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—

30.

31.

32.

34.

35.

the support of the public at large. Experience from countries or areas
that have witnessed progress in equalizing educational opportunities
for children and youth with special educational needs suggests several
useful lessons. :
Parents are privileged partners as regards the special educational
needs of their child, and to the extent possible should be accorded the
choice in the type of education provision they desire for their child. A
co-operative, supportive partnership between school administrators,
teachers and parents should be developed and parents regarded as
active partners in decision making. Parents should be encouraged
to participate in educational activities at home and at school (where
they could observe effective techniques and learn how to organize
extra-curricular activities), as well as in the supervision and support
of their children learning. :
Governments should take a lead in promoting parental partnership,
through both statements of policy and legislation concerning parental
rights. The development of parents association should be promoted
and their respresentative involved in the design and implementation
of programmes intended to enhance the education of their children.
Decentralization and local area based planning favors greater
involvement of communities in education and training of people with
special educational needs. Local administrators should encourage
participation by giving support to parents as privileged partners
pé@ial education needs of their child. Organization
isabilities ii%ose in which they themselves have
uence should be invited to take an active part in
expressingjviews on priorities, administering

Sigervices)evaluating performaneerand advocating charge.
33.

Policy—makers at all levels including the school level, should regularly
reaffirm their commitment to Inclusion and promote positive attitudes
among children, among teachers and among the public at large towards
those with special educational needs. ;

Mass media can play a powerful role in promoting positive attitudes
towards the integration of disabled persons in society, overcoming
prejudice and mis-information and infusing greater optimism and
imagination about the capabilities of persons with disabilities. The
media can also promote positive attitudes of employers towards hiring
persons with disabilities. ;
International co-operation among government and non-governmental,
regional and interregional organizations can play every important
role in supporting the move towards Inclusive schools. Based on past
experiences in this area, International organizations, Intergovernment
as well as bilateral donor agencies, could consider joining forces in
implementing the strategic approaches.

Technical assistance should be directed to strategic fields of
intervention with a multiplier effect especially in developing countries.
One important task for International co-operation is to support the
launching of pilot projects aimed at trying new approaches and at
capacity building. International and technical assistance to special
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needs education derives from numerous sources. It is therefore,
essential to ensure coherence and complementary among organization
of the United Nations System and other agencies leading assistance in
this area, international cooperation should support advanced training
seminars for educational managers and other specialists at the regional
level and foster co-operation between university departments and
training institution in different countries for conducting comparative
studies as well as for the publication of reference document and
instructional material. International technical co-qgperation and
funding agencies involved in support and development or edcuation for
all initiatives should ensure that special needs education is an integral
part of all development project. International co-ordination should
exist to support universal accessibility specifications in communication
technology under planning the emerging information infrastructure,

R AL s

2. Discuss various edr:icational provisions of UN convention on the
rights of person w' .h disabilities (UNCRPD), 2006.
' Or
Explain various provisions of UN convention on the rights of person
with disabilities (UNCRPD),2006.

Ans. The convention on thelrights of
International human right treatyof the Unifed Natiomint
the rights and dignity of persons with disabiliti
required to promote, protect, and ensure the ful uman righ
person with diasbilities and ensure that they enjoy full equality under the law.
The convention has served as the majof eatalyst in the global movement from
viewing persons with disabilities as objects of charity, Medical treatment and
social protection towards viewing them as full and equal members of society
with human rights. It is also the only UN human rights instrument with an
explicit sustainable development dimension. The convention was the first
human rights treaty of the third millennium,

The text was adopted by the United nations general assembly on 13
December, 2006 and opened for signature on 30 March, 2008. As of June 2016,
it has 160 signatories and 165 parties, including 164 states and the Europen
Union. The convention follows the civil law tradition, with a preamble, in which
the principle that "all human right are universal, Indivisible, Interdependent
and interrelated" of Vienna Declaration and programme of action is cited,
followed by 50 articles. Unlike many UN covenants and conventions, It is not
formally divided into parts.

Article-1 : Defines the purpose of the Convention

To promote, protect and ensure the full and equal enjoyment o.” 211 human
rights and fundamental freedoms by all persons with disabilities, anu to promote
respect for their inherent dignity. :

Articles 2 and 38 : Provide definitions and general priniciples including
communication, reasonable accommodation and universal design.

Y
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Articles 4 - 82 : These define the rights of persons with disabilities and the
obligation of states parties towards them. Many of these mirror rights affirmed
in UN convention such as the International covenant on civil and political
right, international covenant on Economic social and cultural rights
or the convention against torture, but with specific obligations ensuring
that they can be fully realized by persons with disabilities.

Rights specific to this convention include the rights to Accessibility
including the Information Technology, the rights to live independently and
pe included in the community (Article 19), to personal mobility (article 20),
habilitation and rehabilitation (article 26) and to participation in political and

i

' public life, and Cultural life Recreation and sport (Articles 29 and 30)

In addition, parties to the convention must raise awareness of the human
rights of persons with disabilities (Article 8) and ensure Access to Roads,
Building and Information (article 9)

Articles 33 - 39 : These govern reporting and monitoring of the convention
by national human rights institutions (article 33) and committee on the
rights of person with disabilities (Article 34)

Articles 40 - 50 : These govern ratification, entry into force, and
amendment of the convention. (Article 49 also requires that the convention be
available in accessible formats.

Guiding principles of the Convention

iding principles that under lie the convention :
ent, diguity, individual autonomy including
e one'sOwn choices and independence of persons.

There are eight

articipation’and inclusion in society.

(4P <Regpect erehee and dceptarice of persons with disabilities
as part to human diversity and humanity.

(5) Equality of opportunity

(6) Accessibility

(7) Equality between men and women

(8) Respect for the evolving capacities of children with disabilities and

respect for the right of children with disabilities to preserve their

identities.

Core provisions of UNCRPD ACT

(1) Definition of disability : The convention adopts a social model of
disability and defines disability as including —

Those who have long-term physical, mental, intellectual or sensory
impairments which in interaction with various barriers may hinder
their full and effective participation in society on and equal basis with
others.

Principle of "Reasonable accommodation": The convention defines
"Resonable Accommodation" to be "necessary" and appropriate
modification and adjustments not imposing a disproportionate or under
burden, where needed in a particular case, to ensure to persons with
disabilities the enjoyment or exercise on a equal basis with others of
all human rights and fundamental freedoms" at the article 2 and
demands this in all aspects of life including Inclusive Education.

(2)
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(3) Prevention of discrimination : The article 8 of convention stresses
the awarenes raising to foster respect for the rights and dignity
against discrimination :

1. To raise awareness throughout society, including at the family
level, regarding persons with disabilities' and to foster respect for
the rights and dignity of persons with disabilities.

2. 'Topromote awareness of the capacities and contribution of persons
with disabilities.

3. [Initiating and maintaining eﬁ‘ectlve public awareness compaigns
designed :

(i) to nurture receptlveness to the rights of persons with
disabilities.

(ii) to promote positive perceptions and greater social awareness
towards persons with disabilities. )

(i) to promote recognition of the skills, merits and abilities of
persons with d1sab111t1es and of their contributions of work
place and the labour market.

4. Encouraging all organs of the mass media to portray persons
with disabilities in a manner konsistent with the purpose of the
‘present convention.

5. Promoting awareness — training programmes regardxng persons
with disabilities and the rights of p i

4. Accessibility : The convéntion str
disabilities should be able_ to live“in
fully in all aspects of life. To this en
appropriate measures to ensure that persons with disabilities have
access to the physical environment to transportation to information
and communication technology and to other facilities and services
open or provided to the public accessibility can be grouped into three
main groups.

1. Physical accessibility, 2. Service accessibility, 3. Accessibility to

communication and information.

5. Access to Justice : Article 13 of the convention affirms the effective
access to justice for person with disabilities, stating that :

1. States parties shall ensure effective access to justice for persons
with disabilities on an equal basis with others, including
through the provision of procedural and age appropriate
accommodations in order to facilitate their effective role as a
direct and indirect participant.

2. Inorder to help to ensure effective access to justice for person with
disabilities, state parties shall promote appropriate training for
those working in the field of administration of justice.

3. Right to education : The convention states that persons
with disabilities should be guaranteed the right to inclusive

. education at all levels, regardless of age, without discrimination
and on the basis of equal opportunity.

Y
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States parties should ensure that

(i) Children with disabilities are not excluded from free and compulsory
primary education or from secondary education.

(ii) Adults with disabilities have access to general tertiary education,
vocational training, adult education and life long learning.

(iii) Persons with disabilities receive the necessary support, within the
general education system, to facilitate their effective education : and

(iv) Effective individualized support measures are put in place to maximize
academic and social development.

States parties should take appropriate measures, such as

(i) Endorsing the learning of braille, alternative script, augmentative
and alternative modes, means formats of communication and
orientation and mobility skills and facilitating peer support and
mentoring.

Supporting the learning of sign language and promoting the linguistic

identity of the deaf community.

(iii) Advocating that education of persons, particularly children, who are
blind and or deaf is delivered in the most appropriate language and
means of communication for the individual : and

(iv) Employmg teachers including teachers with disabilities, who are

languag d/or Braille and to train educatlon
nd stafffabout disabilities awareness, use of

d alternative modes and formats of communication

chniques and materials to support persons with

I $~J5 SKILLED INDIA

6. Participation rights : The convention on the right of persons

with disabilities recognized that "that disabilities results from the
interaction between persons with impairments and attitudinal
and environmental barriers that kinders their full and effective
participation in society on an equal basis with other" and that "persons
with disabilities continue to face barriers in their participation as
equal members of society."
The convention makes participation of the disabled one ofits principles,
stating "The principles of the present convention shall be ............ full
and effective participation and inclusion in society", subsequenly
enshrining the right of disabled to participate fully and equally in the
community, education, all aspect of life (in the context of habilitation
and rehabilitation), political and public life, cultural life leisure
and sports State parties should take appropriate measures such as :

1. To enables persons with disabilities to have the opportunity
to develop and utilize their creative, artistic and intellectual
potential, not only for their own benefit, but also for the
enrichment of society.

2. In accordance with International law, to ensure that law
protecting intellectual property right do not constitute an
unreasonable or discriminatory barrier to access by persons with
disabilities to cultural materials.

(ii)




60 | LAXMI EXAM NOTES [B.Ed. 2nd year] (M.D.U./C.R.S.U.)

3. So that persons with disabilities should be entitled, on an equal
basis with others, to recognition and support of their specific
cultural and linguistic identity, including sign languages and
deaf culture.

7. Protecting the Integrity of the person : Aritcle 17 of the convention
states that every person with disabilities has a right to respect for his
or her physical and mental integrity on an equal basis with others.

8. Habilitation and rehabilitation : Article 26 of the convention affirms
that "State parties shall take effective and appropriate measures,
including through peer support, to enable persons with disabilities
to attain and maintain maximum independence, full physical, mental,

social and vocational ability and full inclusion and participation in
all apects of life. To that end states parties shall organize, strengthen

and extend comprehensive habilitation and rehabilitation services

and programmes, particularly in the areas of health, employment,

education and social services, in such a way that these services and
programmes : :

(i) Begin at the earliest possible state, and are based on the
multidisciplinary assessment ofindividual needs and strengths.

(i) Support, participation and inelusion in the community and all
aspects of society, are voluntary, and"are available to persons
with disabilities as close as possible to their own communities,
including in rural areds,

- (iii) State parties shall promete t
continuing training for profes
habilitation and rehabilitation se

(iv) State parties shall promote the availability, knowledge and use
of assistive devices and technologiés, designéd for persons with
disabilities, as they relate to'habilitation and rehabilitation.:

9. Work and Employment : Article 27 requires that state parties
recognize the right of persons with disabilities to work on equal basis
of other. This includes the right to the opportunity to gain a living by
work freely chosen and work environment that is open, inclusive and
accessible to persons with disabilities. And that state parties shall
safe guard and promote the realization of the right to work including
those who acquire a disability during the course of employment by
taking appropriate steps : ' '

1. Prohibit discrimination on the basis of disability with regard to

' all matters concerning all forms of employment, continuance of
employment, career advancement and safe and healthy working
conditions. :

2. Protect the right of persons with disabilities, on an equal basis with
others, to just and favorable conditions of work, including
equal opportunities and equal remuneration for work of equal
value safe and healthy working conditions, including protection
from harassment, ard the redress of grievances.

3. Enable persons with disabilities to have effetive access to general
technical and vocational guidance programmes, placement
services and vocational & continuing training,

develop
nals an
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4. Promote employment opportunities and career advancement for
persons with disabilities in the labour market as well as assistance
in finding, obtaining, maintaining and returning to empolyment;

5. Promote opportunities for self-employment, entrepreneurship,

he development of co-operative and starting one is own business.

6. Promote vocational and professional rehabilition, job retention
and return to work programmes for persons with disabilities.

10. Adequate standard of living and social protection : Article
28 requires that states parties recognize the right of persons with
disabilities to an adequate standard of living for themselves and
their families, including adequate, food, clothing and housing,
and to the continuous improvement of living conditions, and shall
take appropriate steps to safeguard and promote the realization of
these rights without discrimination on the basis of disability State
parties should recognize the right of persons with disabilities to social
protection and to the enjoyment of that rights without discrimination
on the basis of disability, and shall take appropriate steps to safeguard.

The following measures should be taken :

1. Toensure equal access by persons with disabilities to clean water
service and to ensure access to appropriate and affordable service,
device and other assistance for disability related needs.

2. To ensure access by persons with disabilities in particular women
and girls with disabilities and older persons with disabilities to social

ammes poverty reduction programmes.

aceess by pérson with disabilities and their families

ation of\poverty of assistance from the state
rélated expenses, including adequate training.
g;financialassistance and respite care.
4. To ensure access by person with disabilities to public housing
programmes, .
5. To ensure equal access by persons with disabilities to retirement
benefits and programmes.

11. Right to Vote : Article 29 requires that all contracting states protect
“the right of persons with disabilities to vote by secret ballot in
elections and public referendums." According to this provision,
each contracting state should provide for voting equipment which
would enable disabled voters to vote Independently and secretly.
Some democracies, e.g., the US, Japan, Netherlands, or India allow
disabled voters to use electronic voting machines or electronic aids
which helps disabled voters to fill the paper ballot. In others countries
like Azerbijar, Kosovo, Canada, Ghana, United, Kindom and most of
African and asian countries, visually impaired voters can use ballot
in Brallie of paper ballot templates. Many of these and also some
other democracies, chilli for example, use adjustable desks so that
voters on wheel chairs car approach them. Some democracies only
allow another person to csst a ballot for the blind or disabled voter.
Such arrangement, however, does not assure secrecy of the ballot.
Article 29 also requires that contracting states ensure that voting
procedures, facilities and materials are appropriate, accessible and easy
to understand and use." In some democracies i.e. Sweden and the US
all the polling places already are fully accessible for disabled voters.

L2 & 2
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3. DiscussCons1:itu't,ion.'=|.landleg'anl1:|r0\'zisionsforeducationn:)fstudex—l?a
with disabilities in India.
Or
Briefly explain provision of education of students with disabilitieg
in NPE 1968, 1986, POA (1992), PWD Act 1995, RCI Act 1992, RTg
act 2009.

T

-

J

—

 Ans. India is the largest democracy in the world. According to censy
2011, there are 1.2 billion people in the country, out of which, about 833 millioy
people live in rural areas. Accroding to United Nations, 10% of the populatioy
has disability and there are about 120 million people with disabilities in Indig
Disability is difficult to define since it varies in type, form and intensity,

Understanding disabilities requires understanding of these differences. As pey
the World Health Organization— Disability is an umbrella term, covering
impairment, activity limitations, and participation restrictions, Impairmen
is a problem in body function of structure : an activity limitation is difficulf
encountered by an individual in executing a task or action : while a participation
restriction is a problem experienced by an.individual in involvement in lif
situations. Thus, disability is a complex phenomenon, ¥eflecting an interaction
between features of a person's body and featutes of the society in which he
or she lives. The CONVENTION ON THE RIGHTS OF PERSON WIT
DISABILITIES (2006), the first legally bi i i
rights convention, adopted by the United
disability. The preamble to the conyventio
from the interaction between persons With i
environmental barriers that hinder their full and, effective participation i
society on an equal basis with others." Again it emphasizes that "person with
disabilities include those who have long ter physical, mental, intellectual of
sensory impairments which in interaction with various barriers may hinde;
their full and effective participation in society on an equal basis with others.’

Policy and legislative frameworks

Following are the main national level policy framework and legislatiof

relevant to education and to children with disabilities.

1. Constitutional Safeguards: The constitution of India (26 Novembe
1949) clearly states in the preamble that everyone has the righ
to equality of status and opportunity. It ensures for all its citizen

~ equality before the law, non-discrimination and the right of life an
liberty (Article 14, 15, 19 and 21 respectively of the constitution
These articles do not specifically refer to person with disabilities bu
are general in nature. The article 41 of the directive principles of th
Indian Constitution support the right to work, to education and tf
public assistance in certain cases including disablement. Furthe
article 45 commits to the provision of free and compulsory educati
for all children up to the age of 14 years. Based on this, the constituti
(86th Amendment) Act 2002, has been enacted by the parliamerf
making education a fundamental right of all children in the age grouf
of 6-14 years.
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Kothari Commission (1964-66) : The Kothari commission officially
first addressed issues of access and participation by all. It stressed
a common school system open to all children irrespective of caste,
creed, community, religion, economic condition and social status.
The commission emphasized that the constitutional directive on
compulsory education to all children includes handicapped children
as well. However, very little has been done in this field so far, since
there were 115 schools for the blind, 70 students for the deaf, 25
schools for the orthopaedic handicapped and 27 for the mentally
retarded in the whole contry. Education commission felt that the
existing facilities were quite in shortage and therefor, suggested to
experiment with integration and mainstreaning of disabled student
with the non-disabled student in ordinary schools. In 1968, the
National Education Policy followed the commission’s recommendation
and suggested the expansion of educational facilities for physically and
mentally handicapped children and the development of an 'Intergrated
programme' enabling handicapped children to study in regular schools.
National Policy on Education (NPE) 1968 : The National policy on
Eucation was an important historical event for Education in Independent
India because this was the first time, when an attempt was made to
give some sense of direction to the country's educational system. The
policy emphasizes on free and compulsory education and equalization of
Educational opportunities for all children. Regarding the education for
wi disabilifilche policy tried to lay down the following main
ot "Educdtional facilities for the physically and
i yhandicapped children should be expanded and
L ttempits Should be made to develop Integrated programmes
enabling the handicapped children to study in regular schools."
In an attempt for implementation of the NPE, 1968, the Integrated
Education for Disabled Children (IEDC) scheme was launched in
December, 1974 under the erstwhile department of social welfare for
admitting children with disabilities in regular schools.

- National Policy on Education (NPE) 1986 : The national policy

on education 1986 brought the fundamental issue of equality centre
stage. The policy laid much emphasis on the issue of the equality of
opportunitieis to education to all children, not only in access, but
also in the condition for success. It advocates integrated education
in general school for locomotor impaired children and the mildly
disabled children and special education to the severely handicapped
children. It also recommends orientation and pre-service training for
general teachers on disability management and provision of vocational
training. The policy document says that the objective should be to
integrate the physically and the mentally handicapped with the
general community as equal partners to prepare them to face life with
courage and confidence.

Through its section 4.9, the policy clearly highlights the needs of the

children with disabilities and recommended integrated education for

the disabled in the following manner :

(i) The objective should be to integrate the physically and mentally
handicapped with the general community as equal partners, to
prepare them for normal growth and to enable them to face life
with courage and confidence.
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(ii) Wherever it is feasible, the education of children with motor
handicaps and other mild handicaps will be common with that
of others.

(iii) Special schools with hostels will be prowded as far as possible at
district headquarters, for the severely handicapped.

(iv) Adequate arrangements will be made to give vocational training
to the disabled.

(v) Teachers training programmes will be re-oriented, in particular
for teachers of primary classes, to deal with the special difficulties
of the handicapped children and

(vi) Voluntary efforts for the education of the disabled w1ll be
encouraged in every possible manner.

Integrated Education of Disabled Children (IEDC), 1974 : The

government of India’s appreciation of the need to integrate children

with disabilities came in 1974, when the Union Ministry of Welfare
launched the centrally sponsored scheme of integrated education of
disabled children (IEDC). In 1982, this scheme was transferred over to
the then Department of Education of the Ministry of Human Resource
Development.

- The centrally sponsored scheme of infeégrated educatlon of the disabled

children provides educational opportunities for the disabled children
in common schools to faciliate their rétention in the school system and
also to place in common schools. Such chil
in special schools can be sentito comin
the communication and the daily living
Plan of action (POA) 1992 : For the fol
of the National Policy on Edueation, Plan of Action (1992) was
formulated. Looking at the magfitude of thé task involved in the
care and education of about 15 million children with disabilities, the
POA suggested a pragmatic principle for children with special needs.
It postulated that a child with disability who can be educated in a
general school should be educated in a general school only and not in a
special school. Even those children who are initially admitted to special
schools for training in plus curriculum skills should be transferred to
general schools one they acquire daily living skills, communication
skills and basic academic skills.

Rehabilitation Council of India Act (RCI - 1992) : The POA
was strengthened by the enactment of the RCI act, 1992. Experience
showed that there was no mechanism in the country to standardize
and monitor the training of special educators and other rehabilitation
professionals in the country. Therefore, in 1992, parliament of india
enacted its first piece.of legislation related to special education; the
Rehabilitation Council of India Act. The major purpose of this act
was to mandate minimum standard of education for professionals
working with individuals with disability including special teachers
and educators. This act makes it mandatory for every special teacher
to be registered by the council and lays down that every child with
disability has the right to be taught by a qualified teacher. This act
was susequently amended in 2000, to establish a statutory mechanism
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for monitoring and standardizing courses for the training of 16
categories of professionals required in the field of special education and
rehabilitation of persons with disability. Training of special educators
and resource teacher that can offer support services to children with
disabilities in regular schools is the responsibility of RCI. 16 categories
of professionals/personnel have been covered under the RCI act as
given below :

"Audiologists and Speech Therapists

Clinical Psychologists

Hearing and ear mould technicians

Rehabilitation engineers and technicians

Special teachers for educating and training the handicapped.
Vocational counsellor, Employment officers and Placement
officers.

7. Multi purpose rehabilitation therapists and technicians.

8.  Speech pathologists

9. Rehabilitation phychologists

10. Rehabilitation social workers

11. Rehabilitation practitioners in mental retardation

12. Orientation and mobility specialists

13. Community based rehabilitation professionals

Persons with Dlsabilitles (Equal opportunities, Protection of
rtieipatigfi) PWD act 1995 : The most landmark
the histo special education in India is the person with
equal opportumtles protection of right & full participation)
PWD act 1995 was comprehensive breakthrough

B, O 0 D 1

SI(ILLE@N@Mﬂlsﬁiﬁﬂovﬁi@dWéducatmn and economic rehabilitation of

people with disabilities. Its states that free education for children with

disabilities up to the age 18 years must be provided in an appropriate

environment. This comprehensive act covers seven disabilities namely

blindness, low vision, hearing imparied, locomotor impaired, mental

retardation, leprosry cared and mental illness. Chapter V (section 26)

of the act, which deals with education, mentions that the appropriate

government and the local authorities shall ;

® ensure that every child with a disability has access to free
education in an appropriate environment till he attains the age
of eighteen years.

@ endeavour to promote the integration of student with disabilities
in the normal schools. _

® promote setting up of special schools in government and private
sector for those in need of special education, in such manner that
children with disabilities living in any part of the country have
success to such schools.

@ endeavour to equip the special schools for children with disabilities
with vocational training facilities.

National Trust Act, 1999 : Another landmark legislation is the

National Trust Act. In 1999, the Indian Parliament passed an act

entitled "National trust for the welfare of persons with Autism,

Cerebral palsy, Mental retardation and Multiple disability. This acts
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seeks to protect and promote the rights of person who, within the
disability sector, have been even more marginalized:thAn others.
Though the National Trust Act of 1999 does not directly deal with
the education of children with special needs, one of its thrust areas is
to promote programmes, which foster inclusion and independence by
creating barrier free environment, developing functional skills of the
disabled and promoting self help groups.

9. Project for Integrated education for the disabled (PIED) 1987 :
In 1987, to fulfil the provision for disabled children in the NPE ( 1986),
the government launched the Project for Integrated Education for
the Disabled (PIED). It was a joint venture of MHRD and UNICEF.
It states wherever feasible, the education of children with motor

handicaps and other mild handicaps will be in common with that of

other',

10. District Primary Education Programme (DPEP) : The success
of PIED led to the inclusion of the component of integrated education
of the disabled (IED) in DPEP, a scheme launced in 1994 by the
government of india for the development of elementary education. At
present, IED in DPEP is going on in 242 districts of 18 states, In these
states, approximately 6.21 lakh childfén with'special needs have been
enrolled in regular schools withradequate support services.

11. The Sarva Shiksha Abhiyan (SSA) : SSA has been operational
since 2000 — 01 in partnership with stat nt t@ achieye th

. goal of universalisation of elementary efitication. This
rejection policy and uses an approach of converging v,
schemes and programmes. It.covers th i
education for children with disability :

Early detection and identification

Functional and formal assessment

Education placement

Aids and appliances

Support services

Teacher training

Resource support

Individual Educational Plan (IEP)

Parental training and community mobilisation

Planing and management

Strengthening of Special Schools

Removal of architectural barriers

Research

Monitoring and evaluation

Girls with disability

12. The RTE Act, 2009 : After a continual demand of making the

education a fundamental right from all corners, the government
made the 86th Amendament of the Constitution of India (2002). The
86th Amendment introduced new article 21 A, making the Right to
education of children form 6 to 14 years of age a fundamental right.
Article 51 A (K) was added to part IV — A of the Constitution as a
fundamental duty of parents to provide opportunities for education
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to their children aged between 6 and 14. The right of children to free
and compulsory education Act, 2009, commonly known at RTE act,
2009 was finally passed by the parliament on the 26th August, 2009
(Notified on February 16, 2010 to come into effect from April 1, 2010)
This act puts the responsibility of ensuring enrolment, attendance
and completion on the government. The RTE act tries to safeguard
the right of the children belonging to the disadvantaged groups and
the weaker sections, protect them from any kind of discrimination and
ensure their complection of elementary education. As per Amendment
in the RTE Act (2010), children with disabilities have to be provide
with integrated education otherwise their education will be in vain.
Although some attempts are being made to disseminate information
about the person with disabilities Act to parents, to government
officials and non-government organization, they have been extremely
limited in coverage. '
Conclusion : There is no doubt that the dream for discrimination free and
equal education for the children with disability may require a comprehensive
change in the institutional arrangement and legal provision but the most
important charge has to come in our minds, in our thinking and attitude
towards the disabled. The need of the hour is concerted efforts amongst various
stakeholders to be made in a time bound manner. We need to fulfil our obligations
to this country and to the international community. What is urgently needed
is the political will to ensure that disability is included across all policies and
T ini nd artment, and a time is fixed to make our facilities,
es etic. agéessible for all people with disabilities and
d. Remioving barriers to accessing education and to
ith disabilities are pre-requisites for the realization of
that all children have access to quality education.
Edudatibn-pelicy-Endpractiées=must-be inclusive of all learners, encourage
the full participation of all and diversity as a resource, rather as an obstacle.
Inclusive eudcation will power the way to prosperity for individuals and for the
society. This prosperity will, in turn, lead to a more peaceful and sustainable
development of humanity. To conclude, we repeat the words of prof. Tanmoy
Bhattacharya (2010) “With the conviction that a disability driven education
system is empowering for all people and forms of knowledge, if such a change
in ethos is brought about, we will all benefit.”

XX

4. Discuss briefly Persons With Disabilities (PWD) Act, 1995.

Ans. The persons with‘. disabilities (Equal Opportunities, Protection of
Rights and Full participation Act, 1995) has come into force on February 7, 1996.

of ensuring equal opportunities for persons with disabilities and their full
participation in the nation building. The act provides for both preventive and
promotional aspects of rehabilitation like education, employment and vocational
training, job reservation, research and man power development, creation of
barrier-free environment, rehabilitation of person with disability, unemployment
allowance for the disabled, special Insurance scheme for the disabled employees
and establishment of home for person with severe disability etc.

This law is an important landmark and is a significant step in the direction



68 | LAXMI EXAM NOTES [B.Ed. 2nd year] (M.D.U./C.R.S.U.)
Key entitlements and commitments under the PWD Act, 1995

The PWD Act has both binding entitlements and more general comm1tment
TPhe key provisions are :
Education : The following are binding on government :

® Governments shall ensures that every Child with disability has access

to free edudcation “in an appropriate environment” until the age of
eighteen.

® Governments “shall initiate or cause to be initiated” research by public
and non-governmental agencies for development of both assistive
devices and special learning materials for CWD in order to promote

* equal opportunity in education.

® Government shall ensure teacher training that produces “the requisite
manpower” for teaching of CWD both in special schools and integrated
settings.

® All public educational institutional and others receiving aid from
governments shall reserve not less than 3 percent of seats for PWD
(i.e. for PWD over 18 years)

@ Governments should prepare a “Comprehensive Education Scheme”
for CWD which includes transport of financial incentives, barrier free
access, supply of books, uniforms and leafhing materials to CWD,
adjusts the examination system as necessary, adaptatlon in curriculum

for CWD.

Employment : The government shall : :

® Identify posts for PWD in public establi p t
every threz years.

® Reserve not less than 3 percent of idenified postg|fo
1 percentage point reserved for peeple
hearing impairment, locomotor digability or cerebral palsy respectwely

® °Every employer should have a regord oftall PWD employed in his
establishment. '

® Government and local authorities shallformulate schemes for
promotion of employment of PWD which may provide for training
of PWD, relaxation of age limit in employment. Measures related to
OHSS, provisions for financing such schemes etc.

@ Reservation of not less than 3 percent in all poverty alleviation

schemes.

“Within the limit of their economic capacity and development”,

Governments shall provide incentives to both public and private

sectors for employment of PWD with a target of at least 5 percent of

their work force to be PWD.,

Prevention and Early Detection of Disabilities : All commitments

in this area are given with the provision “within the limit of their economic

capacity and development”. The Governments should :

Undertake surveys on causes of disability.

Promote “various methods” for preventing disabilities.

Screen children at least once a year for identifying at risk causes.

Provide facilities for training PHC staff.

Conduct sponsor awareness compaigns on hygiene health and

sanitation, and on cause and prevention of disabilities.

“Take measures” for pre-natal, perinatal and past-natal care of mother

and child.

I
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Affirmative Action : Government shall frame schemes for :

® Provision of aids and appliances to PWD

@ Preferential allotment of land for housing, business, recreation
centres, special schools, research centres and factories run by PWD
entrepreneurs. )
Non-discrimination in access : The government should :

® Adapt all forms of transport to make them accessible to PWD

® Provide for a variety of assistive devices in the built environment,
including aduitory signals, ramps in public buildings and health
facilities. Braille signage accessible curbing, marked zebra and railway
crossings, warning signals as appropritate etc.

& 2 4

5. Explain the recommendations of National Policy for Disabled
person 20067
Or
Discuss the National Policy for Persons With Disabilites 2006
with reference to Inclusive education? ;
Or
What are the provision made in Nation:” Policy for Persons with
disabilities 2006 with reference to inclusive education?

n
featurﬁ National Policy for Person With
with refér_gnce to inclusive edudcation?

/ Nationalpo ig(ﬁogamnmﬁwith disabilities was formed on 10th
February 2006. This is a policy conformed by Ministery of Social Empowerment.
This eame into surface when wide and vital discussions about the interests of
disabled children and student were in air. It came as the safeground to such
interests. This was the time when a great lobby was ready to protect and advocate
the rights and interests of this so called afflicted class of children. It made a
comprehensive efforts to mingle the ch:ldren with and without disabilities and
ensure a successful inclusion.

~ The intent of the policy is to realize the dream of inclusive society where
each persons finds equal space for oneself and the same for others. The policy
reminds the privileges of equality and freedom of people in all spheres of life
which are emblishment of our constitution. It also ensures the belief that its
violation is not possible at any cost. Then why is this dividing line? Why is this
categorisation?

The world now-a-days is experiencing a great change in existing education
system and policies. It wants to move forward accompanying all sectors and
subjects of the society. The policies are formed keeping in mind the approach to
each corner of life and to all standard or levels of satisfaction. The Nation Policy,
2006 recognize that persons with disabilities are valueable human resource
for the country and seeks to create an environment that provide them equal
opportunities and complete participation in society; Responsibility to pay his
duty as well as awareness to enjoy the rights equally.
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But, this should also be kept in mind that not only now but previously
such effort have been also made for upliftment and welfare of the children with
disabilities. They have been made through enactments, plannings etc which
were established for the rehabilitation of the physically challenged. But the
present policy is helpful in meeting all aims and objectives which get variation
according to the time.

There have been constant efforts to the recognition of abilities of disabled
persons. Last, almost two decades, experienced the policies in connection to the
rehabilitation and welfare of the persons with disabilities. At first, Person With
Disabilities act, 1995 which provides equal opportunities, protection of right
and full participation, Right to Education, employment and certain of barrier
free environment etc. Second, the national trust for welfare of person with
Autism, Cerebral Palsy, Mental Retardation and Multiple Disability Act, 1999
is the safeguard to all these above challenged categories. It helps these pe aple
in thinking and enacting thought independently. The third most important
legislation was Rehabilitation Council of India Act, 1992. As its title shows that
it is meant for rehabilitation of physically and mentally challenged persons.

Allin all the above mentioned all acts deal with the problem and welfare
of the people and children with disabilities. They prepare.a group and layout
for their development which flourishes with effective impleméntation. For this
legal foundation and frame work, reasonahle infrastructire and rehabilitation
centres have been established. Many efforts have been made in this regard
and many institution have been established. Am ven' Natio
Institution and five composite centre§ are found€d. Besid i
Disability Rehabilitation centres and many more ingtitutions are
the welfare of the physically and mentally challenged.
private institution and non-government organisation are also playing their

speculative roles.

Many other institution are helping and assistifig these people by providing
funds, donations and loans so that they feel comfortable in the inhibitions set
by the dogmatic thinking of other people or the people without disabilities.
The National Policy for Persons with Disabilities act, 2006 serves many of the

objectives of the concerned people. It has certain belief as its principles. It deals

with :

Prevention of disabilities and rehabilitation measures

Women with disabilities

Children with disabilities

Barrier Free-environment

Issue of disability certificate

Promotion of NGO :

Collection of information of disabled persons

Social security :

Research of the situation

10. Analysis of the current situation

11. Cultural involvement of children with SEN

12. Amendments to the exiting acts dealing with the children with
disabilities.
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All these above mentioned fundamental principles require keen focus and
detailed description that can be made in the following way :

1. Prevention of disabilities and rehabilitation measures : It
lays focus on the prevention of those disease which cause disabilities.
For this, a well formulated compaign is necessary which can spread
awareness among people so that they can recognise the roots right from
the beginning. It also includes physical, educational and economical
rehabilitation. All types of rehabilitation is covered under this tenet.
Early Fletection through various medicines, drugs and medical
the.raples is the requisite for physical rehabilitation. The necessary
facilities are also provided. Awareness is adopted as the chief weapon.
.Cognselling is the chief means of awarness. As, it is obvious, that most
indian reside in rural area. So with the help of service of professionals
the awareness will be availed to the people of far fetched area. They wﬂi
bg made aware of the needs to sound health. The relevant literature
will also be distributed so that they can prevent themselves from
hazardous diseases. They will be educated with the help of general
education system which will enable them to come into the mainstream
of socie:ty. Besides, if they do something outstanding and remarkable
they will be equally rewarded. The provisions of scholarship and othext
economical assistance will also be made so that their upliftment can
be ascertained.

i abilitieiIBiologically women are made such
hat eep mally iticalysiflations in which they suffer a lot and
ight be eause of disabilities. For example, during
cy, 1 larities are.made, it can cause physical as well as
5|<|m_eg§amky§jsgmamgﬁhq death of women during delivery are not
goo.d. Here, social apprehension is also to be noticed. So they should be
trained and all the necessary facilities are necessarily to be provided

to them. :

3. Cl':lildren with disabilities : The very policy mainly focuses on
children because the group is the most vulnerable and needs special
at.tention. It ensures the care, protection and safety of the children
w.1th_ disabilities. It also ensure the growth and development with
dignity and equality in a conducive environment. The children should
be provided environment for easy to access education.

4., Barrier Free-environment : It is the most important factor
re(.:ommended by the National Policy, 2006 for the proper growth of
children with disabilities. The barrier free environment is helpful in
sound development of child. Such environment will enable him to think

: an:d act Independently. It will ensure his all round development.

5. Disability certificate : The govt. should set certain parameter for
thg disabled children. Its provision of providing certificate to disabled
children must be fair and transparent and easily accessible so that it
can ensure less difficulty and maximum comfort.

6. Promolfion of NGO’s : Now a days, non-government organisation
Play a vital ‘role to influence any compaign or movement. It is helpful
in complementing and forwarding the government policies and
programmes. It is playing a vital role in formulating policies and
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10.

11.

12,

programmes and providing serivce for the person with disabilities,
The government itself knows that its own bodies not so effective and
successful in positive results of his policies. So the need of NGO’
cannot be onsidered secondary. It is also making policies keeping in
the mind the assistance of NGO’s. ‘

Collection of information of disabled person : The real and
authentic data are helpful in assessing and getting the fruitful output,
But it is necessary that data should be accurate. They should be related
to the social, economic and educational conditions. The concerned
body should conduct a survey so that the real detail and information
should be entertained. The census might be the best means or source
of information. .

Social security : The feeling of insecurity is the major negative factor

in the development of one’s personality. The government and society:

should ensure the social security of physically or mentally challenged
persons. They should first relieve the guardians and children from the
burden of lot of disabilities. Government can provide such persons the
financial assistance and other facilities. It can also help in treatment
of diseases by providing them medical help.

Research of the situation : A honést reseéarch of any situation can
be helpful in successful implementation of results. It should be made
for bringing out PWD’s socialyeducation and economical backwardness.
The brought out information will help i
for the development of children with
Analysis of the current situéition
the situation the challenged péople
on the basis of analysis of current state.
the situation which any challenged person is going through. The past
based research can help in planning and formulation. The method
concerning the present situation of theipedple or children who are
physically and/or mentally challenged.

Cultural involvement of children with SEN ; It is nécessarily to be
kept in mind that the children with special educational needs should
not be isolated and disregarded and their involvement in all types of
cultural activities should be ensured. The effort in this regard should
make him realize that he is also the part of the complete social corporal
body. The government will take necessary steps to provide equal
opportunity of participation to the children with special educational
needs,

Amendments to the exiting acts dealing with the children with
disabilities : The constitution provides the rights of equality and
freedom and our government is responsible and aceountable to fulfil
them and ensure the implementation as well as safety. The National
Policy, 2006 is the amendment in the preceeding and exiting acts
dealing with the children with disabilities. '

Thus, it can be concluded that the National Policy for Person with
Disabilities Act, 2006 serves the benefits to the people having
disabilities and suffering from many challenges.

T XS
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2.2 ROLE OF ORGANIZATIONS OF EDUCATION OF
CHILDREN WITH DISABILITIES

E.— Discuss role of rehabilitationVCouncil of India (RCI) for education
of children with disabilities.

——

Ans. The Rehabilitation Council of India (RCI) is the apex gov_en;n:len:
body. set up to regulate training programmes and courses targe e'ti'eaé

disabled, disadvantaged and special education req.un'ment ct.)mm.unigse.
The rehabilitation council of india was set up as a reglstered SOClt?ty in :
On september, 1992 the RCI Act was enacted by parliament a.nd it be.cagn(;aog
statutory body on 22 June 1993. The act was a.mended by 1:)'arhament’.1 111';1 d
to make it more broadbased. The mandate given to RCI is tq regula 1;—‘:_ and
monitor services given to persons with disabilities, to s!;andardme ‘s.yllzl i aa.nd
to maintain a central rehabilitation register of all quahf.ied profes'smn s an .
personnel working in the field of rehabilitatiox-l and special eclluca.tmn. Th‘e a:

also prescribes punitive action against unqualified person delivering servies to

ersons with disability.
i 16 categories of professionals/personnel have been covered under the RCI

1. Audiologists and Speechitherapists

holegists
mould t icians
i gineers and technicians _
r for educating and training the handicapped.
w1 Veeati gens , gmployment officersand Plz.icement officers. .
7.  Multi-purpose rehabilitation therapists, technicians.
8. Speech pathologists
9. Rehabilitation phychologists
10. Rehabilitation social workers S
11. Rehabilitation practitiners in mental retardation

12. Orientation and mobility specialists. ;
13. Community based rehabilatation professionals

Objectives of RCI

1. To requlate the training policies and programmes in the field of
rehabilitation of persons with disabilities. s

2. To bring about standarziation of training courses for professionals
dealing with persons with disabilitation. ; s 4

3. To prescribe minimum standards of education and training of vant?l:ﬁ
categories of professionals/personnel dealing with ‘people- wi

disabilities. ;

4. To regulate these standards in all training institutions uniformly

throughout the country. ; fi 4 i,
5. To recognize Institutions/organizations/iniverstities running master’s

degree/bachelor’s degree/P.G. diplomafdiploma{c.erl'tiﬁcate courses in
the field of rehabilitation of persons with disabilities.
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6. Torecognize degree/diploma/certificate awarded by foreign universitieg/
institutions on reciprocal basis.

7. To promote research in rehabilitation and special educations.

8. To maintain central rehabilitation register for registration of
professionals personnel.

9. To collect information on a regular basis on education and training in
the field of rehabilitation of people with disabilities from institution
in India and abroad.

10. To encourage continuing education in the field of rehabilitation and

special education by way of collaboration with organizations working
in the field of disability.

11. To recognize vocational rehabilitation centres as manpower
development centres.

12. To register vocational instructors and other personnel working in the

vocational rehabilitation centres.

13. Torecognize the national institutes and apex institutions on disability
as manpower development centres.

14. To register personnel working in national institutes and apex
institutions on disability under the ministry of social justice &
empowerment.

National Programmes of RCI

Following Scheme of assistances to organisations for the disabled for

strengthen the existing as well as new organisations. :

Bridge Course : RCI launched a national programme of bridge course for
all in service special teachers and rehabilitation workersswho have no formal
training but they have been working in the field of disability for a long time i.e.
prior to RCI came into existence in J une, 1993. Now such person can undergo
National Bridge Course training programme in the area of specific disability
for one month at the cost of RCI. The programme provides finacial assistance
for undergoing the bridge course besides travel reimbursement. This makes
them eligible for registration with the RCI as rehabilitation personnel as per
rules. Over 9000 trainees have already completed the bridge course and over
150 NGO’s, Institutions and universities were involved in this effort.

Training of the medical officers working in PHCs : RCI has planned to
train about 30,000 medical doctors of primary health centres/community health
centres all over the country. The objective of the programme is to enhance the
awareness amongest medicos regarding the problems and potential of people
with disability. This would equip the PHC doctors with basic requisite knowledge
in this area and they would be able to refer such people to the other suitable
agencies like regional resource centre etc, : ;

The training programme has already started at the selected rehabilitation
centres involing district hospitals. Over 200 medical officers working in PHCs
have been trained. Master trainers have been identified to conduct the courses.
These master trainers were given orientation at the state capital/apex institutes
etc.

Y

="
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Fellowship and Research schemes : The council is planning to introdur‘:e
RCI fellowship schemes to enable academicians and partitioners bo'th from India
and abroad to undertake short term training/study programmes in the field of
specialisation of rehabilitation, to enrich knowledge, acquire slfu'ls, to unde.rtal:te
short term research project.The RCI would also consider prmlnd.mg grant in aid
for sponsoring research proposals on any significant theme oriented the welfare,
empowerment and rehabilitation of the disabled persons.

Functions of RCI

1. The council is responsible for regulating training policies and
programmes for various categories of professionals in the area of
disability. xfe

2. It brings out standardisation of training courses for professionals
dealing with people with disability. fué

3. It prescribes minimum standards of education and tramlng. of
various categories of professionals/personnel dealing with people with
disabilities.

out the country. . :

5. It recognizes institutions/organizations/universities running mastexl' s

s legree/P.Ggdliploma/diploma/certificate course in

bilitation of persons with disabilities.

degree/diploma/certificate awarded by foreign
itutions on reciprocal basis.

75Kt promotes reseatrch in-réhédbilitation and special educa!:ion. :

8. It maintains central rehabilitation register for registration of
professionals/personnel. Only those professionals who are registe.re.d
with the CRR are authorised to practice anywhere in India and it is
a statutory requirement for them.

9. It collects information on a regular basis on education and training in
the field of rehabilitation of pecple with disabilities from institution
in India and abroad.

10. It encourages continuing education in the field of rehab-ilitation afnd
special education by way of collaboration with organizations working
in the field of disability.

11. It recognizes vocational rehabilitation centres as manpower
development centres. gre

12. It registers vocational instructors and other personnel working in the
vocational rehabilitation centres. . dinde

13. It grants recognition to the national and apex institutions on disability
as manpower development centres.

14. It registers personnel working in national institutes ant.i apex
institutions on disability under the ministry of social justice
empowerment.

2 2 2

4. It regulates standards in all training institutions uniformly through
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COMPOSITE REGIONAL CENTRES FOR
PERSONS WITH DISABILITIES

7. Discuss role of Composite Centres fo i i
S C : _ s for person with disabilities i
education of children with disabilities‘tl‘, : sl
: Or
Explain objectives and functions of Composi i
g posite Regional Centre;
(CRCS) for education of children with disaaﬂoilii:iesa‘?g1 Tl

Ans. Composite Regional Centres For Perso i i iliti
(CR.CS) ¢ Composite Regional Centres for Person withn?)i‘sve:ig};itli)t:: ?lcjgg)l?s-
service modality set under the Ministry of Social Justice & EmpowermentS

‘ f}ovemment of India. There are National Institutes and other apex bodie,
in each area of disability in different part of India under the same Minist 5
T? overcome the lack of adequate facilities for rehabilitation of person wirtslz
dlS&blllt-leS, the Ministry of Social Justice & Empowerment has set up seve
Composite Regional Centres for person with disabilitiessat Srinagar (?T & K;l
Sundernagar (Himachal Pradesh), Ludknow, (IJ.P);»Bhopdl (M.P) Guwahat{
(Ass:am),. Patna (Bihar, Ahemdabad (Gujarat) and Kozhikade (Kera:la) Pers
having different disabilities, served by the CRCs i =
disability, Blindness, low-vision, Hearing im
Mental Illness, Leprosy cured, Cerebral palsy
multiple.disabled of all ages. Special emphasis
A.team .mcluding audiologist, clinical phychologist, occupational therapist
onen.tatmn & mobility instructor physical medicine & rehabilitation specieﬁist,
physmi_;he?apist, prosthetic & orthotic engineet; rehabilitation officers speciai
educationist, speech & language pathologist and vocational Instructor,work at
the qentre. on principle of trans-disciplinary approach. :
if::]fs a.at g CR{J are groadly classified into academic and clinical :
mic Services : i i i i
e 00?1221;10 Services are imparted under 2 categories
A, Short_ Terms Courses : Short term training courses are extended
to various stake holders like, teachers who work in regular schools
anganwadi workers, health workers, paramedical staff, PWDs villag«;
pradhans, government functionaries ete. These courses are es;)eciall
" ;?:ducted in order to create mass-level awareness. ’
lonlgxﬁ'efzr(;lugz:fses : CRC conducts the following RCI approved
: o Diploma and degree in different areas of disability.
C.!lnxf:al Services : As part of clinical services, CRC conducts composite
izilzll;lht:t{c? cgmlis c1111 several parts of zone/state allocated. The scope of its out
activities includes providin isti i i li
the ADIP scheme at the (l:)entr;:1 arigdaisrf 18‘:;’;;?"1095 i
Objectives : The main objectives are : :
® Toserve as the composite regional centre for rehabilitation and special
education of persons with disabilities.
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e To establish linkages with existing medical, educational and

employment services following the principle of community based
rehabilitation and offer extension services in the rural areas.

e To stimulate growth of services by encouraging and supporting

voluntary organizations, parents group and self help groups.

'@ Toundertake human resource development by training rehabilitation

professionals, village level workers, multi-rehabilitation working and
other functionaries in the government, and non-government sector
required for providing services to person with disabilities.

e To develop st:ategies for delivery of rehabilitation service suitable to

the socio-cultural background of the region.

@ Toundertake research and development with specific reference to the

need of diverse groups of people with disability, keeping in view the
nature and severity of disability in region.

@ To undertake public education programme for the creation of

awareness among parents and the community.

e Toundertake designing, fabrication & fitment of aids and appliances.
e® To undertake services of education and skill development, leading

to enhancement of opportunities for employment, rehabilitation,
mobility, communication, recreation and integration in society.

tion of children with disabilities

preventivednd promotional aspects of rehabilitation like

ent afid vocational training, research and manpower

1}5 ! ﬁhabi ation for persons.with disabilities etc. :

enorating Awareress': X' CRC generates awareness among public
through pamphelts, brochures, booklets, publication, print media
material and electronic media programmes, exhibition, grass root
workers and officers training programmes, talk with schools/colleges

~ students, group visits to the centre and miscellaneous programmes.

2. Building links with Government Organizations : Every CRC
has linkage with Government of India, Ministry of labour, State
government Department of health, education, panchayat & SSA,
district administration and Rehabilitation council of India.

8. Providing support to NGO’s and Parent’s groups : Every
CRC provides support to local NGOs and parents organizations
by organizing various programmes. For example, outreach
identification & distribution camps, programmes development,
assessment of beneficiaries, self-help groups, capacity building,
parent’s organizations, legal guardianship issue, barrier free access,
consultation etc. '

4. Human Resources Development : Long term training courses
approved by Rehabilitation Council of India are initiated following
recruitment of professionals at CRC Short term training programmes
and CREs for professionals/personnel and parent’s training, internship
and students placements, faculty exchange and training of mobile
resource teachers of Sarva Shikha Abhiyan are also conducted.

e
L
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5. Services for Person With Disabilities : Services that pertain to
- the special education and rehabilitation for person with disabilities
are categorized as under ;
(a) Early detection and Intervention :
® Case funding
® Diagnostic assessment and evaluation
® Consultation to parents and referral
® Infant stimulation
® Home management programme for care and management of
the disabled child. :
(b) Rehabilitation :

‘Treatment of epilepsy and hyper-kinetic behaviour.

Treatment for associated medical conditions.

Genetic Counselling

Mobility training

Referral for surgery wherever applicable, Audio logical

assessment and prescription of hearing aids.

Low vision aids and appliances,
® Therapeutic services of physiotherapy and occupational

therapy.

(e) Mobility Aids and Assistive Devices :
® Fabrication of aids and appliances
® Fitment of aids and appliances
® Follow up services, repairfof fitt
® Development of functional aids

(d) Special Education Services :

Individualized educational assessmen and programming.

Centre based and home based special education and training.

Referral for Integrated education programmes.

Referral for special school.

Act as resources centres for integrated/special education.

Training of teachers

Teaching materials and educational aids
(e) Psycho-Social Rehabilitation :

® Individual assessment, guidance and counselling
® Crisis Intervention
® Counselling to individual and family
® Parent group training programmes
(f) Vocational Training and Employment :
® Recreational activities and promotion of social clubs
® Organization of sports, arts, drama, music, cultural and extra-
curricular activities,
® Campaigning for the rights of persons with disabilities.
® Creation of awareness and public education.

6. Enhancing Special Education & Vocational Training : Scheol
readiness training for children with locomotor disability, hearing
impairment, blindness, mental retardation, autism, remedial
education programmes for children with low vision, and dyslexia,
referral for vocational training & guidance.

r

- it
raining,

RC

oup reha
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7. Research & Development : CRCs undertake th.e research and
development with specific reference to the neec_ls of diverse grou;if of
. people with disabilities-long term research progec't, short researches,
innovating appliances, product appraisal_are carried out. In add1t10n,{
printed material, CD’s of training material are also prepared.

2 4 4

i istri isabili ilitati tresfor persons
8. Discussroleof District Disability Relfablhtatl'on Ct:,n es fo
' with disabilities in education of children with disabilities.
: Or
Exp jecti i istri i ility Rehabilitation
lain objectives and functions of District Dlsal_)ﬂlty. abi
Centres (I%DRCS) for education of children with disabilities?

Ans.
District Disability Rehabilitation Centres

The district Disability Rehabilitation centre (DDRC) sche.mt? of 1';he
Ministry of Social Justice and Empowerment, Government of Indlla is be.mg
implemented since 1990-00. It basically seeks to provide comprehensive services

to the disabilities at the grass root level through creation of the Infrasifryctxilre
ilding at district level for awareness generation, rehabilitation
ass roots leyﬁnctionaries. :

ative to disablities in the rural areas. These unit have a
rofessionals for providing services like identiﬁcatior‘l of
persong with disabilitiescawarenessgeneration, early qetectmn ad 1ntfarvent30n,
provision/fitment, follow up and repair of assistive dt?vmes, t‘hera}geunc services
e.g. physiotherapy, speech therapy etc. and facilitation of .d1sal‘)111t){ (.:t_e'rtlﬁc],;ateé
bus passes and other concession/facilities for person .w1th‘-d1sab111t1es. esf
results can be achieved if this unit works in coordination with department o

health education, WCD, rural development and revenue.

L 2 & 4

| i i ith Disabilities (PWD) Act, 1995.
9. | Discuss briefly Persogs Wi isa e

Ans. The persons with disabilities (Equal. Opportunities, Protechonggf
Rights and Full participation Act, 1995) has come 1n_to force on Ff:bruary 7 ; 19. :
This law is an important landmark and is a sigmﬁc'ant .st:,e.p in the dlrfact;oii
of ensuring equal opportunities for persons Wltl.’l disabilities and th_elr ud
participation in the nation building. The act prlovxdes for both preventwe. anl
promotional aspects of rehabilitation like education, employment and voca!:lonaf
training, job reservation, research and man power de.avelc.nl.)’ment, cre;a.tmn 01;
barrier-free environment, rehabilitation of person with dlsablhpy, unemp oglrmen
allowance for the disabled, special Insurance scheme .for t'h.e disabled employees
and establishment of home for person with severe disability etc.
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Key entitlements and commitments under the PWD Act, 1995

The PWD Act has both bind’ng entitlements and more general commitment.
The key provisions-are :

Education : The following are binding on government :

® Governments shall ensures that every Child with disability has access
to free edudcation "in an appropriate environment" until the age of
eighteen.

® Governments "shall initiate or cause to be initiated" research by public
and non-governmental agencies for development of both assistive
devices and special learning materials for CWD in order to promote
equal opportunity in education.

® Government shall ensure teacher training that produces "the requisite
manpower" for teaching of CWD both in special schools and integrated
settings.

@ All public educational institutional and others receiving aid from
governments shall reserve not less than 8 percent of seats for PWD
(i.e. for PWD over 18 years)

® Governments should prepare a "Comprehensive Education Scheme"
for CWD which includes transport of financial incentives, barrier free
access,; supply of books, uniforms and learning materials to CWD,
adjusts the examination system @s necessary, adaptation in curriculum

for CWD.

Employment : The government shall : ‘ I

® Identify posts for PWD in public establishment and|upda 1
every three years.

® Reserve not less than 3 percent ofiidentified posts for PWD with
1 percentage point reserved for people with blindness / low vision,
hearing impairment, locomotor disability or cerebral palsy respectively.

® Every employer should have a record of all PWD employed in his
establishment..

® Government and local authorities shall formulate schemes for

promotion of employment of PWD which may provide for training
of PWD, relaxation of age limit in employment. Measures related to
OHS, provisions for financing such schemes etc.

® Reservation of not less than 3 percent in all poverty alleviation

schemes.

® "Within the limit of their economic capacity and development",

Governments shall provide incentives to both public and private
sectors for employment of PWD with a target of at least 5 percent of
their work force to be PWD.

Prevention and Early Detection of Disabilities : All commitments
in this area are given with the provision "within the limit of their economic
capacity and development". The Governments should :

Undertake surveys on causes of disability.

Promote "various methods" for preventing disabilities.

Screen children at least once a year for identifying at risk causes.
Provide facilities for training PHC staff.

Conduct sponsor awareness compaigns on hygiene health and
sanitation, and on cause and prevention of disabilities.
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e '"Take measures" for pre-natal, perinatal and past-natal care of mother
and child. - )

Affirmative Action : Government shall frame schemes for :

e Provision of aids and appliances to PWD : : i

e Preferential allotment of land for housing, busm‘ess, recre;%;g
centres, special schools, research centres and factories run by

trepreneurs. :

glon-giscrimination in access : The govemmer}t should :

e Adapt all forms of transport to make t‘hem_accessxblg to PWD ;

e Provide for a variety of assistive devices in the .bu?lt envn‘onmeﬂﬁ
including aduitory signals, ramps in public buildings and hfea
facilities. Braille signage accessible curbing, marked zebra and railway
crossings, warning signals as appropritate etc..

L 2 2 4

10. Explain the recommendations of National Policy for Disabled
person 2006?

i i i isabilities was formed on 10th
Ans. National policy for persons with d:lS'abl :
006. This is a policy conformed by Ministery of Social Empowerment.
cé when, wi d vital discussions about the interests of

dlgtudent'fere in air. It came as the safeground to such
e fime when a g’reé.t lobby was ready to protect and advocate
<?E tE‘ | I:g:létlled afflicted class 91" chlldr.en. It 1'nade 3
comprehensive efforts to mi’ngEFe the ﬁ\ildren with and without disabilities an
1 inclusion. : ]
ensm;}li‘:;‘;isg? the policy is to realize the dream of inclusive society wht?re
each persons finds equal space for oneself and the same fqr others. The polll'(;y
reminds the privileges of equality and freedom of people in all sphfzres of ife
which are emblishment of our constitution. It also ensures th.e belief tlr'xat 1l3s
violation is not possible at any cost. Then why is this dividing line? Why is this
I .
categ%rﬁ:it?r?;i now-a-days is experiencing a great change in. existing education
gystem and policies. It wants to move forward acc.om;‘)any.mg all sectors ;r;d
subjects of the society. The policies are formed keep‘mg in mind the al?proacl_ 0
each corner of life and to all standard or levels of satisfaction. The Nation Policy,
2006 recognize that persons with disabilities are valueable h}lman resourc&;
for the country and seeks to create an environment that pro.v1.d'e them eq1111:=:\
opportunities and complete participation in society; Responsibility to pay his
duty as well as awareness to enjoy the rights equally. e
But, this should also be kept in mind that not only now but -prevmu? y
such effort have been also made for upliftment and welfare of the'a children zw};
disabilities. They have been made through enactments, plannings etc w 1;
were established for the rehabilitation of the phy.sica_lly chal.lengedﬂ Bl.lt t e
present policy i8 helpful in n‘{eeting all aims and objectives which get variation
according to the time.
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persoi‘:eiz Slia\;tl?nll)g:;ltconztant efforts to‘the recognition of abilities of disabled
rehabﬂitatjon’ L Ifwo ecades, experienced the policies in connection to the
i, 19‘?;; are of the persons with disabilities, At first, Person With
s artic" . w}lnch provides t?qual opportunities; protection of right
b il:-(mm;ftt 10tn, lg.lght to EducatI.on, employment and certain of barrier
P 1;3 Ic econd, the national trust for welfare of person with
P s;;fe 8 alsy, Mental Retardation and Multiple Disability Act, 1999
4 thinkjngua :;d o all [:hese above c_hallenged categories. It helps these I;eople
P g enacltl‘ng _thought independently. The third most important
‘egislation was Rehabilitation Council of India Act, 1992. As its title shofvs tﬁzt

Policy for Persons with Disabiliti
ilities act, 2006 serves man i
concerned people. It has certain belief as its principles, It deals vgigﬁc' Y

1. Prevention of disabilities i
g and rehabilitati
Women with disabilities 913 measurgs

Chilt.iren with disabilities
Barrier Free-environment
Issue of disability certificate
Promotion of NGO
Collection of information i
of di
Social security " Pl
9. Research of the situation
10. Analysis of the current situation
i é gultm&al involvement of children with SEN
- Amendments to the exiti i i i .
Py ing acts dealing with the children with
All these above mentioned fu
' ab ndamental princi i
deta111ed dle)scnptmn that can be made in the fgﬂlélvﬁlii?i::ﬁ i3 e
- 1a;§¥':::1?g:tgf disabilities and rehabilitation measures ; It
e prevention of those disease which isabiliti
For this, a well formulated ign i Bl o
2 compaign 1s necessary which can
:}?;agzi;ss grnoxﬁg pleople so that they can recognise the roots rig}fil:) ;‘rﬁg
nning. It also includes physical, education i
ginni : : al and econo
;Je;le;bllétatmg. All types of rehabilitation is covered under this tI:rll(;atI
rly detection through various medicines, drugs and medicai

N o W

T
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3.

5.

6.

therapies is the requisite for physical rehabilitation. The necessary.
facilities are also provided. Awareness is adopted as the chief weapon.

Counselling is the cHief means of awarness. As, it is obvious, that most

indian reside in rural area. So with the help of service of professionals,

the awareness will be availed to the people of far fetched area. They will

be made aware of the needs to sound health. The relevant literature

will also be distributed so that they can prevent themselves from

hazardous diseases. They will be educated with the help of general

education system which will enable them to come into the mainstream

of society. Besides, if they do something outstanding and remarkable,
they will be equally rewarded. The provisions of scholarship and other
economical assistance will also be made so that their upliftment can
be ascertained.

Women with disabilities : Biologically women are made such
that keep many critical situations in which they suffer a lot and
these situations might be cause of disabilities. For example, during
pregnancy, if irregularities are made, it can cause physical as well as
mental paralysis. Data of the death of women during delivery are not
good. Here, social apprehension is also to be noticed. So they should be
trained and all the necessary facilities are necessarily to be provided
to them.

Children with disabilities : The very policy mainly focuses on
children because the group is the most vulnerable and needs special
sures th e, protection and safety of the children
s. It al§o ensure the growth and development with
alityin a eonducive environment. The children should
ironment for easy to access education.

SI4L L Rarriéy Frédidnvironment : It is the most important factor

recommended by the National Policy, 2006 for the proper growth of
children with disabilities. The barrier free environment is helpful in
sound development of child. Such environment will enable him to think
and act Independently. It will ensure his all round development.
Disability certificate : The govt. should set certain parameter for
the disabled children. Its provision of providing certificate to disabled
children must be fair and transparent and easily accessible so that it
can ensure less difficulty and maximum comfort.

Promotion of NGO's : Now a days, non-government organisation
play a vital role to influence any compaign or movement. It is helpful
in complementing and forwarding the government policies and
programmes. It is playing a vital role in formulating policies and
programmes and providing serivee for the person with disabilities.
The government itself knows that its own hodies not so effective and
successful in positive results of his policies. So the need of NGO's
cannot be onsidered secondary. It is also making policies keeping in
the mind the assistance of NGO's. ,

Collection of information of disabled person : The real and
authentic data are helpful in assessing and getting the fruitful output.
But it is necessary that data should be accurate. They should be related
to the social, economic and educational conditions. The concerned



|

84 | LAXMI EXAM NOTES [B.Ed. 2nd year] (M.D.U./C.R.S.U.)

body should conduct a survey so that the real detail and information
should be entertained. The census might be the best means or source
of information.

8. Social security : The feeling of insecurity is the major negative factor
in the development of one's personality. The government and sbciety
should ensure the social security of physically or mentally challenged
persons. They should first relieve the guardians and children from the
burder_l of lotiof disabilities. Government can provide such persons the
ﬁna.'ncml assistance and other facilities. It can also help in treatment
of diseases by providing them medical help.

9. Researchlof the situation : A honest research of any situation can
be he.lpﬁ.ll in successful implementation of results. Tt should be made
for bringing out PWD’s social, education and economical backwardness
The brought out information will help in formulating plans and area:
for the development of children with disabilities.

10. Anal_ysis of the current situation : The research made to evaluate
the situation the challenged people will be perfect one if it is made
on th.e ba_s‘is of analysis of current state. It should be able to access
the situation which any challenged person is going thfough. The past
based rgsearqh can help in planning and formulation, The method
cuncerning the present situation of the peoplé or children who are
physically and/or mentally challenged.

11. Cultaral involvement of children with SEN {1t is necessarily to be
kept in mind that the children with special e i
be isolated and disregarded and their inVo
activities should be ensured. The efforti
realize that he is also the part of theé'comp
government will take necessary steps to pr
participation to the children with special educational needs.

12. Aylenﬁfnents to the exiting acts dealing with the children with
disabilities : The constitution provides the fights of equality and
freedom and our government is responsible and accountable to fulfil
the.m and ensure the implementation as well as safety. The National
Pohc.:y, 2006 is the amendment in the preceeding and exiting acts
dealing with the children with disabilities.

Tl:lus, 1t can be concluded that the National Policy for Person with
Dlsabliltles Act, 2006 serves the benefits to the people having
disabilities and suffering from many challenges.

2 2 2

2.2 ROLE OF ORGANIZATIONS OF EDUCATION OF
CHILDREN WITH DISABILITIES

11. Discuss role of rehabilitation Council of Indi .
6 . a (RCI) for ed
of children with disabilities. } 08 S Heation

Ans. The Rehabilitation Council of India (RCI) is the apex government
body. set up to regulate training programmes and courses targeted at

T
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disabled, disadvantaged and special education requirment communities.
The rehabilitation council of india was set up as a registered society in 1986.
On september; 1992 the RCI Act was enacted by parliament and it became a

statutory body on 22 June
to make it more broadbased. The mandate given to RCI is to regulate and
monitor services given to persons with disabilities, to stdn
to maintain a central rehabilitation register of all qualified professionals and
personnel working in the field of rehabilitation and special education. The act
also prescribes punitive action against
persons with disability.

1993. The act was amended by parliament in 2000

dardise syllabi and

unqualified person delivering servies to

16 categories of professionals/personnel have been covered under the RCI

act as given below :
Audiologists and Speech therapists
Clinical Psychologists
Hearing and Ear mould technicians
Rehabilitation engineers and technicians !
Special teachers for educating and training the handicapped.
Vocational consellor, employment officersand placement officers.
Multi-purpose rehabilitation therapists, technicians.
Speech pathologists
. Rehabilitation phychologists
10. Rehabilitation social workers
11. Rehabilitation practitinersin mentaliretardation
ion @hd'mobilitygspecialists.

E hsed rehdbilatation professionals
S O

SKIyLEMgIpsqulate the trainingl policies and programmes in the field of
rehabilitation of persons with disabilities.

9. To bring about standarziation of training courses for professionals
dealing with persons with disabilitation. :

8. To prescribe minimum standards of education and training of various
categories of professionals/personnel dealing with people with
disabilities. :

4. To regulate these standards in all training institutions uniformly
tl.roughout the country. :

5. Torecognize Institutions/organizations/iniverstities running master's
uegree/bachelor's degree/P.G. diploma/diploma/certificate courses in
the field of rehabilitation of persons with disabilities. :

6. Torecognize degree/diploma/certificate awarded by foreign universities/

institutions on reciprocal basis. :

To promote research in rehabilitation and special educations.

To maintain central rehabilitation register for registration of

professionals personnel.

9. To collect information on a regular basis on education and training in
the field of rehabilitation of people with disabilities from institution

in India and abroad.
10. To encourage continuing education in the field of rehabilitation and

0 0ETO) CRARC G

02

special education by way of collaboration with organizations working

in the field of disability.
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11. To recognize vocational rehabilitation centres as manpower
- development centres. .

12. To register vocational instructors and other personnel working in the
vocational rehabilitation centres.

13. To recognize the national institiites and apex institutions oh disability
as manpower development centres.

14. To register personnel working in national institutes and apex
institutions on disability under the ministry of social justice &
empowerment,

National Programmes of RCI

Following Scheme of assistances to organisations for the disabled for
manpower development are being run by RCI :

Assistance is made available under this scheme for training programmes
with regard to 16 categories of professionals/personnel brought under the RCI
act. The broader objectives of this scheme are to promote the training and to
strengthen the existing as well as new organisations,

Bridge Course : RCI launched a national programme of bridge course for
all in service special teachers and rehabilitation workers who have no formal
training but they have been working in the field of disability for a long time i.e.
prior to RCI came into existence in June, 1993. Now such person can undergo
National Bridge Course training programmie in the area of specific disability
for one month at the cost of RCI. The programme provi cial assist
for undergoing the bridge course besidés travel rei
them eligible for registration with the RCI as reh
rules. Over 9000 trainees have already completed
150 NGO's, Institutions and universities weré invol is-effort.

Training of the medical officers working in PHCs ; RCI has planned to
train about 30,000 medical doctors of primary health centres/community health
centres all over the country. The objective of the programme is to enhance the
awareness amongest medicos regarding the problems and potential of people
with disability. This would equip the PHC doctors with basic requisite knowledge
in this area and they would be able to refer such people to the other suitable
agencies like regional resource centre etc,

The training programme has already started at the selected rehabilitation
centres involing district hospitals. Over 200 medical officers working in PHCs have

been trained. Master trainers have been identified to conduct the courses, These
master trainers were given orientation at the state capital/apex institutes etc,

Fellowship and Research schemes : The council is planning to introduce
RCI fellowship schemes to enable academicians and partitioners both from India
and abroad to undertake short term training/study programmes in the field of
specialisation of rehabilitation, to enrich knowledge, acquire skills, to undertake
short term research project.The RCI would also consider providing grant in aid
for sponsoring research proposals on any significant theme oriented the welfare,
empowerment and rehabilitation of the disabled persons.

Functions of RCI

1. The council is responsible for regulating training policies and
programmes for various categories of professionals in the area of
disability, :

|
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2. It brings out standardisation of 'training courses for professionals
dealing with people with disability. ; (kb

Bion It pregc'ribes minimum standards of educatign ar}d trammg. of
various categories of professionals/personnel dealing with people with
disabilities. ‘ i \

4 o Tt regulates standards in all training institutions uniformly through
out the country. . ik . ;

5. Itrecognizes institutions/organizations/universities running mastel: S
degree/bachelor's degree/P.G. diploma/diploma/ce.rtxﬁcate course in
the field of rehabilitation of persons with disabilities. ]

6. It recognizes degree/diploma/certificate awarded by foreign
universities/Institutions on reciprocal basis. ; 8

7. It promotes research in rehabilitation and §pec1al educa!:mn. :

8. It maintains central rehabilitation register for reglstrat:,mn of
professionals/personnel. Only those professionals w%m are.reglste‘re.d
with the CRR are authorised to practice anywhere in India and it is
a statutory requirement for them. . . A

9. It collects information on a regular basis on edt.'xc.aan and 1_;rau.nng. in
the field of rehabilitation of people with disabilities from institution
in India and abroad. H A

10. It encourages continuing education in the field of re.hab.lhtatlon gnd
special education by wayefeollaboration with organizations working

i isability. :

gnizes\v ationah&abilitation centres as manpower

n s. : . "
tionalinstruetors and other personnel working in the

5](1@91?}%2:]1\?@ ilitation eentres.

13. It grants recognition to the national and apex institutions on disability

as manpower development centres. ; _ : _
14. It registers personnel working in national institutes and apex

institutions on disability under the ministry of social justice
empowerment.

PPN

COMPOSITE REGIONAL CENTRES FOR
PERSONS WITH DISABILITIES

12, Discuss role of Composite Centres for person with disabilities in
education of children with disabilities?
Or
Explain objectives and functions of Composit'e _Regiona] Centres
(CRCS) for education of children with disabilities?
: Or

Write a note ori Composite Regional centre. (June 2018)

Ans. Composite Regional Centres For Persons Wl'l'h ]_)isabilitie's
(CRCS) : Composite Regional Centres for Person with Disabilities (CRC) is
service modality set under the Ministry of Social Justice & Empowerment,
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.Grovernment of India. There are National Institutes and other apex bocﬁé;
in each area of disability in different part of India under the same Ministry
T_o overcome the lack of adequate facilities for rehabilitation of person wit}i
disabilities, the Ministry of Social Justice & Empowerment has set up sevey
Composite Regional Centres for person with disabilities at Srinagar (J & K)
Sundernagar (Himachal Pradesh), Lucknow (U.P), Bhopal (M.P), Guwahati
(Assam), Patna (Bihar, Ahemdabad (Gujarat) and Kozhikade (Kerala) Persong
having different disabilities, served by the CRCs include persons with locomotop
disability, Blindness, low-vision, Hearing impairment, Mental Retardation
Mental Illness, Leprosy cured, Cerebral palsy, Austim, spectrum disorder a.n(i
multiple disabled of all ages. Special emphasis is given to early intervention
A.team including audiologist, clinical phychologist, occupational therapist.
orientation & mobility instructor physical medicine & rehabilitation specialist}
physioi:,herapist, prosthetic & orthotic engineer, rehabilitation officers, speciai
educationist, speech & language pathologist and vocational Instructor work at
the centre on principle of trans-disciplinary approach.

Services at a CRC are broadly classified into academic and clinical :

Academic Services : Academic Services are imparted under 2 categories

: Short term and long-term courses.

A. Short Terms Courses : Short-term traifiing courses are extended
to various stake holders like; teachersswho work in regular schools,
anganwadi workers, healthiworkers, paramedical staff, PWDs, village
pradhans, government functiofiaries
conducted in order to create mass-1

long term courses :
@ Diploma and degree in-different ar S
] (?linical Services : As part of clinical'services,"CRC conducts composite
rehabilitation camps in several parts of zone/state allocated. The scope of its out
reach activities includes providing assistive deviges@ids and appliances under
the ADIP scheme at the centre and in Camps.
Objectives : The main objectives are :
® Toserve as the composite regional centre for rehabilitation and special
education of persons with disabilities.
® To establish linkages with existing medical, educational and
employment services following the principle of community based
rehabilitation and offer extension services in the rural areas.
® To stimulate growth of services by encouraging and supporting
voluntary organizations, parents group and self help groups.
® Toundertake human resource development by training rehabilitation
professionals, village level workers, multi-rehabilitation working and
other functionaries in the government and non-government sector
required for providing services to person with dis:bilities.
e Todevelop strategies for delivery of rehabilitation service suitable to
the socio-cultural background of the region.
® Toundertake research and development with specific reference to the
need of diverse groups of people with disability, keeping in view the
nature and severity of disability in region.
® To undertake public education programme for the creation of
awareness ameng parents and the community.

are especi
con
0 4. | Hu
ap
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e Toundertake designing, fabrication & fitment of aids and appliances.

e To undertake services of education and skill development, leading
to enhancement of opportunities for employment, rehabilitation,
mobility, communication, recreation and integration in society.

Role of CRCs in Education of children with disabilities

CRCs provide both preventive and promotional aspects of rehabilitation like
education, Liealth employment and vocational training, research and manpower
development, rehabilitation for persons with disabilities ete. : :

1. Generating Awareness:A CRC generates awareness among public
through pamphelts, brochures, booklets, publication, print media
material and electronic media programmes, exhibition, grass root
workers and officers training programmes, talk with schools/colleges
students, group visits to the centre and miscellaneous programmes.

2. Building links with Government Organizations : Every CRC

© has linkage with Government of India, Ministry of labour, State
government Department of health, education, panchayat & SSA,
district administration and Rehabilitation council of India.

3. Providing support to NGO's and Parent's groups : Every
CRC provides support to local NGOs and parents organizations
by organizing various programmes. For example, outreach
identification & distribution camps, programmes development,
assessment of beneficiariesyself-help groups, capacity building,

ions, legfftiuardianship issue, barrier free access,.

e

te :
es Development : Long term training courses
bilitation®Council of India are initiated following

=< Tesritment, fessionals at.CRC Short term training programmes
and CREs for pro es@‘i‘ﬁﬁsﬁggbnnel and parent's training, internship

and students placements, faculty exchange and training of mobile
resource teachers of Sarva Shikha Abhiyan are also conducted.

5. Services for Person With Disabilities : Services that pertain to
the special education and rehabilitation for person with disabilities
are categorized as under :

(a) Early detection and Intervention :

Case funding

Diagnostic assessment and evaluation

Consultation to parents and referral

Infant stimulation

Home management programme for care and management of

' the disabled child. '

(b) Rehabilitation :

Treatment of epilepsy and hyper-kinetic behaviour.

Treatment for associated medical conditions.

Genetic Counselling

Mobility training ,

assessment and prescription of hearing aids.

Low vision aids and appliances.

Therapeutic services of physiotherapy and occupational
therapy.

Referral for surgery wherever applicable, Audio logical
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(e) Mobility Aids and Assistive Devices :

@ Fabrication of aids and appliances

@ Fitment of aids and appliances

@ Follow up services, repair of fitted aids

@ Development of functional aids and appliances
(d) Special Education Services :
Individualized educational assessment and programming.
Centre based and home based special education and training,
Referral for Integrated education programmes.
Referral for special school.
Act as resources centres for integrated/special education.
Training of teachers :
Teaching materials and educational aids
(e) Psycho-Social Rehabilitation :

® Individual assessment, guidance and counselhng

® Crisis Intervention

® Counselling to individual and family

® Parent group training programmes
(f) Vocational Training and Employiment :

® Recreational activities.and promotion of social clubs
® Organization of sports, arts, drama, musxc cultural and extra-
curricular activities,
e Campaigning for the rightg of,
® Creation of awareness@nd public educat
6. Enhancing Special Education & i
readiness training for children with lo
impairment, blindness, mental retardation, autism, remedial
education programmes for children with low vision, and dyslex1a,
referral for vocational training & guidafice.
7. Research & Development : CRCs undertake the research and

development with specific reference to the needs of diverse groups of
people with disabilities-long term research project, short researches,
innovating appliances, product appraisal are carried out. In addition,
printed material, CD’s of training material are also prepared.

L4 2 2

13. Discussrole of District Disability Rehabilitation Centres for persons
with disabilities in education of children with disabilities.
1 i 0], 3
Explain objectives and functions of District Disability Rehabilitation
Centres (DDRCS) for education of children with disabilities?

Ans,
District Disability Rehabilitation Centres

The district Disability Rehabilitation centre (DDRC) scheme of the
Ministry of Social Justice and Empowerment, Government of India is being
implemented since 1990-00. It basically seeks to provide comprehensive services

Y
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to the disabilities at the grass root.level through creation of the Infrastructure
and capacity building at district level for awareness generation, rehabilitation
training, guiding of grass roots level functionaries.

DDRC is an initiative to disablities in the rural areas. These unit have a
group rehabilitation professionals for providing services like identification of
persons with disabilities, awareness generation, early detection ad intervention,
provision/fitment, follow up and repair of assistive devices, therapeutic services
e.g. physiotherapy, speech therapy etc. and facilitation of disability certificate,
bus passes and other concession/facilities for person with disabilities. Best
results can be achieved if this unit works in coordination with department of
health education, WCD, rural development and revenue.

Objectives of Setting up of DDRC

The objectives of setting up of District Disability Rehabilitation Centres
(DDRCs) are to provide rehabilitation support to persons with disabilities

through—
e SurveyIdentification of person with disabilities through camp approach.
e Awareness generation for encouraging and enhancing prevention of
; disabilities, early detection and Intervention etc.
e Early intervention.
° Assessment of need of assistive devices, provision/fitment of assistive
repair of agsistive devices.
therapy, occupational therapy, speech

s e.g.ph

disability certificate, bus passes and other concession/
et SIEILVIEhDdIIP%I bilities.
arrangement o surglcal correction through govt. &

charitable Institutes.

e Arrangement of loans for self employment, through bank & other
financial Institutions.

e Counselling of person with disabilities, their parents & family members.

- ® Promotion of barrier free environment.

e To provide supportive and complimentary services to promote
Education, vocational training and employment for persoris with
disabilities. ; ]

e Providing training to persons with disabilities for early motivation and
early stimulation for education, vocational training and employment.

e Providing orientation training to teachers, community and families.

e Identifying suitable vocation for person with disabilities, keeping in
view local resources and designing and providing vocational training
and Identifying suitable jobs so as to make them economically
independent.

e Providing referral services f'or editing educational tralnlng, vocational

institutions, etec.

Modalities of Establishment

Only districts where currently no service are available for persons with
disabilities either :
e through Govt./Semi govt. or Voluntary agencies are eligible.

|
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®
responsibilities.
®

Role and responsibilities

—

willingness of State Govt. for implementation and sharing

provision of rent-free, well connected building by the State Govt.

DDRC is a joint venture of central and state government. Their role can

be summarised as follows :

Role of Central Government

Role of State Govt./Dis.cict Admin

Funding for manpower deployed and

contingencies as well as equipments

required for DDRCs

® For initial three years through
Implementation of PWD act.
scheme (5 years for NE states
and J&K).

® Later through Deendayal scheme
DRS for rehabilitation on taping
basis.

Provision of rent-free a well-
connected building /space having
provision of eletricity and water. The
support system e.g. telephone facility.
Furniture, ete. for running the district
centres is also to be provided by
state govt. Space required is approx
15059 m. Funds from MPLAD etc.
could-besexplored for improvement/
construction of Infrastructure.

Technical Inputs through training
to staff of districts, Implementing
agencies and DDRCs.

Identification of Implementing

Overall supervision, -coordination and
evaluation. Withdrawl after period of
3/5 years.

activities o s, 1ts convergence
with other activities of district.

Effort toomake DDRC sustainable |
through service charge etc.

Funding under ADIP/DRS

Ensuring formulating and timely

forwarding of proposals under ADIP/
DRS scheme to GOI.

: - District Management Team (DMT) under chairmanship of District Collector
is the main decision making body. It’s important functions are :

S S

Selection of registered Implementing agencies.

Deployment of manpower and their service conditions.

Monitoring, coordination of activities of DDRC, even after handover.
Convergence with other activities of district.

Finalization of charges for various services provided through DDRCs

and Identifying other means of resource generation.
6. Security of assets of DDRC and material received under ADIP etc.
e DMT is custodian of all assets of DDRCs.
e DMT should meet of least 4 times in a year. Quarterly progress
reports should be sent regularly.

Y

"
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@ DMT also needs to make an attempt to make DDRC self subtaining
in long run. Hence, it needs to fix nominal charges for various
services provided through DDRCs. Attempts should also be made
for resources generation through donations and other means.
DDRCs should seek funding for aids and appliances through timely
submission of proposals under ADIP to GOL.

Role of DDRCs in Education of Children with'Disabilities

1. Early Intervention : Early Identification of disabilities and early
intervention is very important for avoiding secondary disabilities
and ensuring successful integration of children with disabilities
with other children at all levels. Hence, each DDRC must set up an
early Intervention unit. Parents of children with disabilities must
be encouraged to visit these. In addition, low cost Intervention using
locally available material should be suggested to them for continuing
the intervention at place of their residence.

Barrier free Environment : ;

(i) Provision of barrier free environment is the second important
compliment of assistive devices for providing accessibility to
person with disabilities.

All new buildings, especially public sector and public utility e.g.
school and hostels, Panchayat and other govt. buildings, hospitals,
markets, bus stands, parks, public toilets are to be made barrier

t standar?é-laws circulated by Ministry of urban
airs a nt. :
= s
blic buildi

ployme
onsibility should be of the local government.
(iv) like collectorate, district hospital, local bus stand,
skiLLEiColleges end sehools should be converted into barrier free, to begin
with.

(v) The financial support for conversion of the buildings into barrier
free may be met out of local government funds and/or MPLADS.

(vi) District centres must be able to provide technical support to
implementing agencies.

Promoting Education/Vocational training/Placement :

Education, training and employment are important component as

rehabilitation :

(i) The Implementing agency should organize orientation/training
programmes for teachers, communities and families.

(ii) They should provide training to persons with disabilities for
early motivation and early stimulation for education, vocational
training and employment.

_ (iii) They may also provide information on suitable vocations for
persons with disabilities, possible job placement and other
facilities like soft credit through NHFDC, vocational training
through VRCs etc. so as to make them economically independent.

(iv) At least one orientation programme of 3 days a week should be
held once in 6 months.

(v) They may provide referred services for existing education training
vocational institutions.

(i)

3.

L2 & 4
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14. Describe the role of Non-Government Organisations (NGO’S)E;;
education of children with disabilities?

—_—

Ans. Non-government organisations (NGO's) : Non-government,
Organisation (NGO's) are difficult to define and classify due to the term in
consistent use. Non-government organization (NGO), Non profit organisation
(NPO) and Private Voluntary Organizations (PVO) are the most used term and

- are used interchangeably despite differing definitions. !

According to the UN (1945) "All kinds of confidential organizations that
are autonomous from government control can be renowned as NGO's. NGO's
cannot seek to moderate a nation’s government in the outline of an opposing
political party. NGO's also need to be non-criminal and non-profit,

Willets (1996) defines NGO as "an independent voluntary association of
people acting together on a continuous basis for some common purpose other
than achieving government office, making money or illegal activities."

World Bank (1990) defines NGO as an organization or group of people
working independent of any external control with specific objectives and aims
to fulfil tasks that are oriented to bring about desirable change in a given
community or area or situation. '

Over the past few years. Focus on childreriWith disabilities has resulted in
greater awareness and increased sensitivity toward these children.NGOs have
played a central role in the development; of edtcational previsions for children

with disabilities across the globe and moreso in de i i
in India not only their involvement has béen hi

- the concerns of this marginalised group in'to
to have a significant impact on current practie
government is promoting the role of NGOs at all le
participatory development and supporting the administration in implementing
its programme. Now, Government and NGOs are initiating measures to review
and plan appropriate strategies for special needs and inclusive education.

Types of Non Governmental Organizations (NGO’s)

Various NGOs working in the area of disabilities in a reasonable way can

be divided into three categories.

1. Organizations for persons with disabilities : Organizations for
person with disabilities have been on the scene for the longest period
of time and were generally set up by philanthropists. They tended to
be focused on specific Impairment group and were charity or medically
based. Their membership often has a common denominator such as
traditional organizations.
® Religions organisation/associations.
® Professional membership.

2. Organisation of people with disabilities (PWDs) : Organisations
of people with disabilities were also established on the premise of uni-
disability. For example, organisations dealing with the blind or the
deaf. In the countries where the authors have had experience, these
different organisations of person with disabilities joined to form a
national umbrella organisation such as National Union of Disabled
persons of Vganda (NUDIPU), Ethopian Federation of Persons
with disability (EFPD) and National Council of Disabled People of
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Zimbabwe (NCDPZ). The emergence of organisat%ong of persons v;r_lth
disabilities, is a relatively new devel;)hlr).rf;ntttha‘? is timely and in line
ith- of, "Nothing about us Withou us". Wi
3. Xlst::):isalt?ﬁ)axl:s of the pa;g'ents of children “Tlth dlsgblhi.:leﬁ 1 "f.he
organisatior/associations of the parents of children with disabi i 1ecs1
have emerged largely as a consequence of CBR. Th'ey arel:lrctlacogmsi:h
as pivotal organisations looking into issues affecting chldrle)n w »
disabilities. These organisation were formfad as a feli:. m‘eefi te((;a'uto
parents of children with disabilities organisation, r}elth_e.r. tted in
organisation of PWDs, nor those for persons w1th__d‘15ab1ht1es.b !
The wide range of interests and perception reflected in the gxlerg‘ f??::enlz
of these three types of disability related NGOs, is apparept f.rqr? e1 éare o
activities in which they are en%aged. E‘these vary from institutiona 3
i j ial support.
Educa;;:;:réiltp;:izig;n?;r?;?rlllc;se e£11;ré.ced a more socially oriented focus on
articipation, advocacy and rights. AL
%ole ofp disability NGOs in Promoting participations and CBR programmes

NGOs have played a significant role iI'l the dt?velopment of rehab1111talt1t;§
services for person with disabilities world wt1d:e'. This has be_en d.zns reglu :}:‘a)l,-i :
the absence of government involvement and initially took an institu 10n? » i v
based approach. Present day developm'ent, hov\fevgr, f'ayour a par 1c111;3 ! al?sr
community based approach, comiplementing and liasing with government p

0 o with all eholders' groups. :
a“;:d deﬁs to what is the best role for NGOs in

an o . L Bl .
i heir families. Has their
i d support for disabled people and t :
S{Zloe 1::? affectiveso for? shiould It remain the same? Should it change now,

this hffl:? ]ﬁ?& 1ei ‘o i icipati f assisting
me? 1s their of promoting partlclpathn,lo sting
(Iisisable% i)eop elgoe héaﬁd’%yﬁ? L’%l]ﬁéers and politicians? Or, it is providing

services that the government cannot or does not p_rowde? NGO’skh.avel%r(;wzclr;
numbers over the past year and also widened their scope of wor }nPiV]E)i' ;)and
of human need. NGO's have encouraged greater partlfnpatmxﬁ 0 by
their families, which has let to an increased understandplg of the way 1:1 P
disabled people are excluded and segregatedl fm{n‘ rpamstregm slocxedyNGos
direct result, more 'rights' and ‘advocac:}{ based a|ct1y1t1e.s have evci1 oped. bt
have a propensity to work in small locations, achieving impact on dt; efg'roua.m,.it
compared to the government services that usual}yladdrgss the neriz.1 sofam _]ice v
with little attention given to members of the civil society, who ave no v;) ea.m |
Clark (1991) highlights the role that voluntary sector plays in mainstr

t, as follow : A
develzpm%lnc:uraging official aid and government ministries to adopt successful

apporaches to development. ‘ s
1) E%Izlcating and sensitising the public, as to their rights and
ntitlements. : 5 '
e Zttuning official programmes to pubhc_ngeds, through acting as a
nduit for public opinions and local experience. : :
;ﬁﬂuencing local development policies of national and international
institutions. .
@ Provider of alternative services and development pro.]ec‘ts. i
NGOs have endeavoured to fill up gaps left by govemment in promo 1111;g
participation of the identified stokeholders : to redress issues of access to
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community based rehabilitation services for people with disabilities, through . ——————— e i i nds o s Sl L B #
various strategies that may include :

Resource mobilisation,

Community mobilisation and sensitisation.
Community education and training,

Attitude and behaviour change,

Capacity building,

Mechanisms for socio-economic empowerment,
Research and information dissemination
Networking, lobbing and advocacy.

Data suggests that the number of NGOs involved in Inclusive Education
under the SSA has steadily increased from 470 in 2004-05 to 796 in 2007-08.
These orgarnisation are identified as being important players in :

|
|
I
I
I
I
I
I
I
® Providing aids and appliances to Children with Special needs | 1 C RE ATI N G AN
e Planning and management of inclusive education and | . '
1
I
I
|
I
I

e Resource support while NGOs continue to be the sole players in the l N C L U S IV E S C H 00 L

delivery of special education through grants-in-aids received from

the government, Their involvement is being actively sought in efforts

towards changing the role of special education centers and in meeting

the goals of mainstreaming. [ Paper—3 ]
SSA (2005) outlines three ways of faeilitating these developments : ; :
Developing special schools as reseiirce centres.

Greater links between mainstream and special schools and
Greater overlap between training for speci
While these are laudable aims, liftle at
presence of the required expertisé need
their functioning.
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Pratham is the largest non-governmental :

provide quality ‘education to the under privileged children of India. Today, | WILLED INDIANS Sl ERgsifyg e 60|
Pratham reaches the millions of children living both in rural and urban areas

through a range of interventions. The Pratham team comprises of educationists, I

development professionals, media personnel, corporate workers, PhDs, MBAs, I

CAs, civil servents, bankers, corporate professionals, consultants who all bring |

their experiences and prespectives to the organization and are unified by the I

common vision of improving the future of our children. ; 1 ! ; : N g A
Pratham firmly belives in working with the government to bring about ® Conce}.Jt.o‘f an inclusive SChOOIf ,mf e ”f; l:rwar i

large scale change and therefore all programmes are aimed at supplementing I : acces;bl?tllty, awareness and positive c;;ttwlu L0 oh

rather than replacing government efforts. Pratham has signed memorandums | disability, human resources, whole school approach
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3. Special Needs & Inclusion . ; .
e Special needs in terms of learning experiences in the
context of disabilities and their learning styles .
e Schools awareness and readiness for addressing
learning difficulties

[]
of understanding with eight state government for its ‘Flagship program’ and
‘Read India’ Programme. It is working in close collaboration with the municipal
corporation in several cities such as Mumbai and Delhi.

Family of disabled, Smile foundation are other NGOs working
significantly for the education of children with disabilities.

Through the Gyan Path programmes, Family of Disabled and Smile
foundation ensure the low cost, of school education (fees, uniform, books and
stationary), which often became a hindrance for children with disabilities. The
programme also centres to children of parents with disabilities. It identities the
deserving children sponsors their education and also monitors their performance.
FOD identities schools approachable and accessible to the child and sensetizes
its management to enroll the child.
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‘Special Needs and Inclusion

3.1 SPECIAL NEEDS IN TERMS OF LEARNING EXPERIENCE IN THE
CONTEXT OF DISABILITIES AND THEIR LEARNING STYLES

1. Discuss special educational needs of learners with disabilities.
. Or
Who are SEN learners. Briefly explain diverse needs of these
learners.

ith speci ucational needs (SEN) are those learners
ly normdl children in their physical, mental, emotional
an extent that they are usually unable to profit from
g in avera, p situations. The requires the provision of special
edircational opportufitiesto preparethem for constructive living among normal
individuals inspite of their deviate state.
According to W.M. Cruichshank, "A SEN learner is he who deviates

- physically, intellectually and socially so marked by the normal growth
. and development that he cannot be benefitted from regular classroom

programme and needs s(pecial-treatx_nent in school."

According to Kirk, "A SEN learner is he who deviates from the normal
average children in mental, physical and social characteristics to such
an extent that he requires a modification of school practices or special
educational services or supplementary instruction in order to develop
to his maximum capacity."

On the basis of the above definitions, there are the following characteristics
of the learners with special educational needs :

1. SEN learners are the learners possessing deviation from normal.

2. ASEN learner deviates physically, mentally, emotionally and socially

from normal growth and development. '

3. A SEN learner cannot be benefitted from regular classroom teaching

_programmes. ' :

4. A SEN learner requires a modification of school practices and needs

special treatment in school to develop his maximum capacity.

5. ASEN learner belongs to both the extremes of physical, mental, social,

emotional and educational achievement. '

(99)
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The learners with special educational needs (SEN) can be divided into the
following categories :
i Visually impaired children
Hearing impaired children
Speech impaired children
Orthopaedic impaired children
Intellectually impaired children
Learning disabled children
. Multiple disabled children

The World Conference of Education for All was held in Jornitan (Thailand)
in 1990 in which 150 countries participated and over 150 non-government
organisations observed, "The learning needs of the disabled demand special
education steps need to be taken to provide equal access to education to every
category of disabled persons as an integral part of the education system."

The Salamanca Statement (1994) was adopted by 92 countries and 25
International organisations. It stated — "Those with special educational needs
must have access to regular schools which must accommodate them within
the child centered pedagogy capable of meeting these needs." It further stated,
"Regular schools with this inclusive orientation are the most effective means
of combating discriminatory attitudes." .

In our Constitution, there is provision for universal education-free and
compulsory education for all up to the agé of 14 years, In our country, there
are separate educational institutions for@disabled children but there is a large
number of children with special educational néeds: ingithe ppportunity
or provision for their education. It is an importangifeed to e isi r
education of SEN learners. National poliey of education (1986)ha
recommendations for the provision of education'fo roer

Diverse Needs of SEN Learners

There are diverse needs of SEN learnersiwhich are given below :

1. Physical and Psychological Needs : There are many SEN learners
who have some impairment in some part of the body. The impairment
may be of varied level. There are some children who may suffer from
multiple disabilities. SEN learners needs assistive and supportive
devices. The physical and psychological need of SEN learners are

_ given below : ;

(i) Theimpairment of SEN learners and its degree need to be detected,
diagnosed and classified. There may be some problem if there is
any delay in the identification and treatment.,

(ii) The SEN learners need to have knowledge of virtual present status
of their impairment. :

(iii) SEN learners need assistive and supportive devices to get the

: educational opportunities in a better way. These assistive and
supportive devices are needed to have better adjustment in
school and society. For example, a learner with low vision may
need spectacles, magnified glass or books with bold print. A
blind learner may need Braille books, Braille slate and Braille
sheets. The physically crippled learners needs crutches or a
wheel chair. A hearing impaired learner needs hearing aids. An
orthopaedically impaired learner needs artificial limb, special

N

1
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type of pen or furniture of specific size and form. The assistive
devices are directly related to teaching learning process of SEN
learners. These devices help the learners access to learning
material comfortably. The supportive devices consist of aidi.ng
equipments or facilities which support the SEN learners in mgk;x_ng
their activities easy and convenient. The supportive and asmstlye
devices are supplementary to each other in fullfilling the special
need of SEN learners and helping them to get maximum benefits
from the educational programmes. :

2. Social Needs of SEN learners : Man is a social being. Every section
of society has some social needs. The learners with SEN has some
social needs. Their needs are concerned with their self-respect and
recognition in the society. The SEN learners must be resp_ected i'n lthe
society for their success. Such learners need freedom in taking decision,

_making judgement and interacting with others like genera! students.
They also need to have positive interactive relationship with otbers.
They want their acceptance in the society. The society should m‘otlvai:,e
and encourage the SEN learners so that they may get success 1n their
life. So, it is the social need of SEN learners that they get respect and
recognition in the society. ek

3. Educational Needs of SEN Learners : Academic intervention is the
most important intervention to ensure appropriate educational needs

s, There are many educational needs of SEN learners.

e agunder:

of Instructional material : There should be provision
jonal material specific to impairment of learners with
ds. Visuall?r»,impaired children may need magnifying

e 'Nlijg)fa ?en%ﬁﬁs‘eﬁ'?dﬂﬁ,’ﬂash cards, tape recorder, audio casettes

etc. Hearing impaired children may need visual aids like pictu;'eg,
slides, maps, models etc., projector, language kits, arithmatic
kits, mirrors etc. Intellectually impaired children need sensory
apparatus and montessori kits, Alphabet charts, number charts
ete.

(ii) Provision for guidance and counselling.

(iii) Providing specialized help to SEN learners. .

(iv) Adequate participation of SEN learners in academic and co-

: curricular activities within and outside the school.

(v) Modifying the curriculum to suit the needs of SEN learners.
(vi) Taking personal care of SEN learners.
(vii)Provision for incentive and financial assistance.
(viii) Providing remedial instructions to SEN learners.
(ix) Removing/Rectifying the deficiencies of SEN learners: 4
" (x) Establishing linkage with special schools and utilizing the
expertise and resources of special schools.
~ (xi) Adopting innovative teaching practices.

4. Emotional Needs of SEN learners : There is an important role
of emotional relationship in the life of SEN learners. These learners
need emotional support from parents, teachers and society. If SEN
learners are treated with sympathetic behaviour, they can overcome
their deficiencies. So, it is necessary to support the SEN learners to

ear
)
Proyvisi
t
ec
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. achieve the goals of education. Emotional support is necessary for the
progress of SEN learners. In normal life the role of emotions is of great
importance because in every psychological abnormality, component of
emotions is inherently involved. Hence, the emotional needs of SEN
learners are required to look into. The satisfaction of the following
psychological needs is necessary for the learners with SEN to solve
their problems :

(i)  Need for social support

(i1)  Need for affiliation

(iii) Need for recognition and self acceptance

(iv) Need for self esteem and social prestige.

In this way, there is an important role of emotional attachment in the

-~ life of SEN learners. Emotional support is needed for SEN learners
to be successful in their life.

5. Vocational Needs of SEN learners : The vocationalisation of
education is to impart some training through education with the
help of which a student is able to undertake a profession and earn
his living. Educational and Vocational needs are related with each
other. Education is a way for the students to enter upon a vocation.
Keeping this aspect in mind, the National Education Commission has
recommended a systematic implementation of voeational education
programme. This will also providé employment opportunities for the
learners. '

Learners with SEN have vocation@él nee
lead life successfully. For this purpbse, ¢
educational institutions and voeations (j
with specials needs. In Central dnd St
percentage of jobs have been regerved for p ndividuals.
This helps in meeting out the voeational needs of SEN learners,

A & 4

G.ZSCHOOL AWARENESS AND SCHOOL READINESS)

2. Discuss in detail the concept of school awareness and school
readiness. !
7 ; Or
What is meant by the term readiness? What are the factors
affecting school readiness of children with special needs.
Or
Describe in brief about the important indicators of school
readiness and what is the role of a teacher in facilitating child's
readiness for school.
Or
. Discuss the role of teacher in school awareness and readiness for
addressing learning difficulties.’ : (June 2018)

Ans. Inclusive education is getting popularity now a days for its
comprehensive approach to the society. It is the need of hour keeping in mind
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the ignorance of disabled: children by the one having no disability. A constant
negligence of them leads to the children with diabilities. Inclusion is an
educational setting in which students with and without disabilities are called
together to sit and get education leaving all inhibition to disabilities aside.
Families and communities play important roles in helping children get
ready for school. Children with disabilities thrive when parents and families
are able to surround them with love and support and opportunities to learn and

. explore their world.

Meaning and definition of School Awareness

Awareness means the state or condition of being aware, having knowledge,
consciousness. '

According to Cambridge English dictonary awareness means
“knowledge that something exists or understanding of a situation or subject at
the present time based on information or experience.”

According to Wikipedia — Awareness is the ability to directly know and
perceive, to feel or to be conscious of events, objects, thoughts, emotions or
sensory patterns. It is the state or quality of being aware of something.”

School awareness in inclusive education means knowledge about schools
for children with disabilities. It is utmost important for parents and families of
a child with disability about the sehoolswhere there are provisions for education

. chi i isabilities as well agresources required for their education.

M tion of Sel ool Readiness

adinesSis an interactiveiprocess or set of relationships in which
the child, he#/his Patnily andthe sechdoHrteract in ways that support the overall
development of a child including physical, mental, psychological, emotional
aspects. Readiness can be discussed in terms of a child's skills and other
characteristic. It is not easy to assess or find whether a child is ready for the
school or not. His Willingness to go to school is his own and cannot be exposed
simply because by so many factors he may not express that. This search becomes
more complicated when the system of school, its operations and guidelines are
put before him.

Readiness has two separate concepts :

1. Readiness for school and

2. Readiness to learn

These two concepts clarify the whole picture. Sometimes it is found that
a child is ready to learn but not altogether willing to go to school. On the other
hand, it is also seen sometimes that a child does not feel any difficulty in school
going and is willing to go there but does not have willingness to learn., At this’
time, he should have some motivation or stimulation so that his inclination of
school going can involve a good learning willingness and habit. Readiness to
learn is a level of development at which a child is able to learn. Readiness for
school is rather different in terms of earlier one. It indicates that the individual
will be able to be successful in a typical school context. "School Readiness" is the
involvement of both concepts. It is defined as a quality that renders the child's
ability to adapt the school environment as well as the school curriculum.
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Factors Affecting School Readiness

1. Family Background : Family plays a vital role in a child's learning
process. It supports a child at many levels in his learning. Family is
the real source of inspiration and involvement for him. It provides
a healthy and learning supportive environment to the child. It
encourages a child at each step whether he experiences success or
failure. Sometimes a Chlld is not willing to go to school, here comes the
role of family which éncourages him to go and learn. It avoids a child
from getting deviant hy providing him moral support. In some cases,
it is also noticed that a child does not go to school due to his d1sab1hty
and feels humiliated in presence of children without disabilities or
normal children. In such situation, they need a lot of preparedness

in order to enter and adjust themselves in an inclusive school, Not all

families are able to accomplish their supportive roles.

2. Child's health : The health of the child is an important factors in
school readiness. The children with mild disabilities can be sent to the
school. It a child has good health, he can go to the school inspite of his
disability. Health problems¢ can affect.a ¢hilds schools readiness both
directly and indirectly. Poor healfh affects a childs school readiness
by clouding the beneficial ¢ ‘tivities. Childrén learn better when they
are healthy. Most of the health problems orlgmate in early ch11dhood
So, the preventive measurés should b
stage. It is necessary to engure the sc

3. Socio-Economic status of family:
an important role in school readiness,
condition of a family play significant role in students education and
schooling. Among all students with disabilities 50% &re diagnosed with
disability related problems that started at the age of about six years
these disabilities arise due to the poor social and economic conditions of
family and lacking proper nutrition and care. This factor becomes more
important in case of physically handicapped children. These children
suffer from inadequate facilities and care due to parents financial
conditions. Sometimes it gives cultural barriers which bring the bad
effect for readiness to learn. Secondly, the children from poor families
cannot afford the cost charged by public schools, which serve to cater
the need of disabled children. However, the government of India, under
the Sarva Shiksha Abiyan has tried to provide maximum facilities
to disabled children in minimum fees. But still there are number of
parents who do not send their children to schools just because of lack
of awareness about school.

4. Type of services provided in schools= The child's readiness to
school also depends upon the types of services provided in school. If
quality services are provided, the child will feel like home in school.
Then naturally he/she will prefer spending 5-6 hours a day in school
rather than being at home. Services delivered in a well managed and
timely manner will affect school readiness, The facilities provided for
special children in an inclusive school should be effective and child
centered.
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5. Classroom Environment : In inclusive setting the classroom
environment also plays.a great role in school readiness of child. If
the classroom environment is supportive, the school readiness is high.
It becomes the duty of teacher to generate conducive environment in
classroom. The normal students of the class should be instructed to
behave properly with their disabled peers. If a child with disability
receives warm welcome and positive attitude of teachers and peers in
the classrrom he/she would love to got to school everyday.

In addition to above mentioned factors, following factors also affect school

readiness :

(i) Mother's level of education

(ii) - Gender differences in family

(iii) Family Residence in a disadvantages area.

(iv) Lack of pre-school edcuation.

Indicators of School Readiness

School readiness requires a keen attention to its approach. Five distinct
but connected domains exist in this connection. These are as follows :

(i) Language development

(ii) Social and emotional development

(iii) Social interaction

(iv) Cognition and general knowledge

ageplays a le ins 1 readmess Children who are ready for
1d eveloped language skills. They use words rather than
age 10 expr heir feeling or'a need, communitcate with their peers

and speak clearly. Theirsvocabulany isiwell developed and they use language
creatively to discribe what they are doing.
Social and emotional development of child is a significant factor for

successful learning and school readiness. Those children who are ready.for

school are co-operative with other children and adults. They show self control
in most situations, follow the rules of their home and pre-school and can use
their free time in an acceptable way. They are happy to share their toys and
other belonging with their friends.

Socially, children with 'school readiness, show affection for other children
and like to invite other children to join in their games. Social interaction is
an important indicator of school readiness. The children with this ability like
to play with other children, make friends easily and adapt well in different
environments. They are confident in social situations and relate well to their
teachers and other adults.

Role of Teacher in School Readiness

School readiness is a state when the children respond appropriately to the
environment of the school and the classroom. Child's readiness for school is made
of multiple components and shaped by various factors. Classrooms are divided
into different learning centres and are equipped in the appropriate materials
for regular children as well as disabled children to play with and mainpulate.
Teachers may need to make few adaptations to the classroom environment.
Setting up small groups where learning activities are focused on specific skills
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may be an option for providing challenges to students. The teacher plays a—v;r;
important role in creating a conducive and friendly environment in class anq
thus makes the child ready for school. Following points highlight role of teache,
in 'School Readiness' : -
5 (i) By promoting the adjustment of the child in the educational setting,
(ii) By enhancing the participation of child in &lassroom acitivities.
(iii) By making the classroom environment least restrictive for the childrep
with disabilities.
(iv) By organizing diﬁérent types of activities in the classroom to enhancg
learning of the c! ildren. ]
(v) By adopting 'Buddy system' in the class where a normal child alwayg
accompanies a child with disability in the school to assist him/her
(vi) By empowering family as an equal partner in 'school readiness' of the
child.
(vii) Attitude and friendly gestures of teacher also motivate the children
to be ready for school. :

A & 4

3.3 CONCEPT OF AN INCLUSIVE SCHOOL- INFRA-
STRUCTURE AND ACCESSIBILITY, AWARENESS AND
POSITIVE ATTITUDE TOWARDS D
RESOURCES, WHOLESCH

3.  Discuss concept of an inclusive sehool in terms of infrastructure
and accessibility, awareness and positiveattitudetowards disability
and human resources.

e Or
What is the need and importance of accessibility, infrastructure
and positive attitude towards disability in an inclusive school
system,
Or
Discuss role of general teacher and resource teacher in terms of
inclusive set up.

Ans. Inclusion in education is an approach to educating students with
special educational needs. Under the inclusion model, students with special
needs spend most or all of their time with non-disabled studetns. Inclusion
rejects the use of special schools or to separate students with disabilities from
students without disabilities. The aim of an inclusive school system is to provide
all students with the most appropriate learning environments and opportunities
for them to best achieve their potential. An inclusive school does not separate
general education and special education programmes. Instead, an inclusive
school is structured so that all students learn together, An inclusive school, has
following essential features :

(i) Adequate supports and services for the students.

(ii) Well-designed individualized eudcation programimes.

1
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(iii) Professional development, for all teachers involved, general and special
educators alike.

(iv) Time for teachers to plan, meet, create and evaluate the students
together.

(v) Reduced class size based on the severity of the student needs.

(vi) Professional skill development in the areas of co-operative development,
peer tutoring, adaptive curriculum. :

(vii) Collaboration between parents or guardians, teachers or para
educators, specialists, administration and outside agencies.

(viii) Sufficient funding so that schools will be able to develop programs for
students based on student need instead of the availability of funding.

Infrastructure and Accessibility

pa—

In an inclusive school system disabled student should have barrier-free
access to all educational facilities and services in the school including hostels,
laboratories and buildings. '

Special attention should be given to creation and maintenance of accessible
infrastructure. So that the children with disability can do their activities in easy

and convenint manner with the least hurdles or barriers in the environment.
Supportive infrastructure and accessibility aids children's general activities.
the goal eir functioning. The children with
ilitie inlependeiit functioning more smooth and feasible
orexample, a rod fixed near water cooler or in

let Makes 1a dilcfg 2 d:fé:quRble execution of the need acitivity.
Modiﬁcagon m%tcl)e ﬁgssroom esks or a rod near the blackboard or construction

of a ramp for the upper story classroom, laboratories, library helps the
orthopaedically handicapped child to go to the classroom or laboratory or library
with less discomfort. Modification of the material facilities and environmental
tonditions existing in the classroom, library, labs, toilets, drinking water place,
Assembly hall should be done to make them least restrictive.
Transportation is one of the key problems faced by students with disability.
S0, adequate and appropriate transport facilities should be provided in inclusive
ithool io help students with special needs. 2
Accessibility of appropriate devices aids and study materials should be
WEnsured to the disabled children. These devices or materials may be as under :
For Visually Impaired children : Magnifying classes, Hand magnifiers,
Close-circuit Television, large print books, Brailler, Braille slates 6 styles,
Talking calculators, Braille sheets, Talking text books, Braille Books etc.
For Hearing Impaired Children : Hearing Aids, phonic ear and the
|'acuum-tube Hearing Aid, sign language package etc.
For Orthopaedically Impaired Children : Lap boards, page turner,
lhick pens, Penholders, crutches, wheel chairs, braces etc.

For Speech Impaired Children : Girdles, slings, drawing & diagrams,
licture boards, writing/typing board, artificial speech synthesis, computer, Audio
“settes and tapes with taperecorder ete.
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Positive Attitude towards disability

Teacher's positive attitude towards inclusion is an important factor i in
success of an inclusive school system. Shared values and teachers positive
attitude in inclusive school makes co-operation possible and lack of them make
it difficult for people to work together. Therefore, in an inclusive schools, positive
attitude towards disability should be installed not only in teachers but also ip
students. Attitude towards children with disability and their parents need tq
be friendly and supportive so that they feel themselves a part and parcel of the
school set up. This will help in building self esteem and self confidence of the
children with disabilities.

Positive attitude among teachers to handle need to-children with disability
can be developed by organising pre-service as well as in service training
programmes in inclusive education at elementary and secondary level.

Role of Resource and classroom/Subject teachers in Inclusive
Schools : Although some roles are common to classroom/subject and resource
teachers. It is important to acknowledge that both teachers bring areas of
expertise from their respective fields which complement each other and enrich
the teaching learning environments.

Role of Resource Teacher

accommodations, strategies, modifications and
outcomes, :

® Assist with Identification éf outéomes requiring modification.

e Take the lead in the developmient of @lternate programs, courses and
curriculum and collaborate with classroom/Subject teacher in the
delivery of the outcomes.

e Direct and monitor the student assistant working in the inclusive
classroom.

e Take the lead in the assessment and evaluation of the outcomes of
alternate programms courses and curriculum in collaboration with
the subject/classroom teacher. ‘

e May support classroom/subject teacher in the assessment and
evaluation of student on prescribed curriculum. The extent to which
this will occur may vary depanding on the combinations of pull-out
instruction, collaboration, or models of co-teacher employed. For
example, if two teachers decide to parallel teach a topic in language
and arts, both may be responsible for assessment and evaluation of

-~ the class for the topic.

® Supply original documents related to accommodations and alternate
program/course/curriculum to the contact teacher.

® Take the lead in the monitoring and documenting of alternate
programs, courses and curriculum.

e Keeps copies of the records of accomodation, modified prescribed and
alternate programs/courses/curriculum documents for regular revision
and updates. These are working documents.

e Provide information to the cléssroom/subject teacher regardmg
exceptionalities and the program pl 0g@ss.
e Conference with classroom/subjeét t@cher reg
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Participate in joint parent-teacher meeting as agreed upon with the
classroom/subject teachers. This could be through physical presence
or by providing written comments.

Hold parent-teacher meetings with parents of students on alternate
programs/courses/curriculum.

Role of classrooml/subject Teachers

Provide Information to Instructional resource teacher regarding
curriculum.

Conference with Instructional resource teacher on curriculum
outcomes and Instructional and assessment strategies pertinent to
Individual student.

Take the lead in the identification of outcomes requiring modification
and the delivery of modified prescribed courses.

Collaborate with the Instructional resource teacher regarding
classroom delivery of selected outcomes of alternate programs course
and curriculum.

Direct and monitor the student assistant working in the inclusive
classroom.

Take the lead role in assessment and evaluation of student on
prescribed curriculum (Including modified prescribed). This role may
be shared with the instructional resource teacher if highly integrate

ingaree yed for specific topics of units of work.
ﬂ y inté ed models might 1nc1ude extended use of
station teachmg
y the al documents related to accommodation and/or

Sl(lmﬁmﬂeﬁlpxmﬂﬁeﬂlmﬁﬂﬂsl tothe contact teacher.

Take the lead in the monitouring and documenting of modified
prescribed courses.

Keep copies of the records of accommodation, and modified prescribed .
courses documents for regular revision and updates. These are working
documents. If their are alternate program, courses or curriculum
outcomes being delivered in the classroom, the classroom teacher
should also have copies of those documents.

Involve the instructional resource teacher in parent teacher meeting
as determined through conferencing with the instructional resources
teacher,

Hold parents teacher meeting for all student in class. (This could be
covered through joint meetings as noted above) for student whose
program primarily occurs in a pull out instructional setting. Teacher
will collaborate to decide on the information to be shared and the
format of parent teacher meetings.

Commonl/Joint Roles of Resource teachers and classroom/subject
and teacher

1,

2.

Both of their make joint decisions regarding appropriate instructional
environment for outcomes of course/curriculum.

They collaborate in the development and implementation of the
Behaviour management plan for the disabled. -
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3. They collaborate to identify co-teaching opportunities for the provision
of classroom support.

4. They prepare Individualized Rducation Plan (IEP) in collaboration.

5. Both of them provide large group, small group and individual
instruction of students as required. '

6. They co-ordinate the implementation of assessment/evaluation

procedures such as : scheduling of tests, test accomodations, progress

monitoring, running records.

4 & 4

4. What'doyoumeanbywholeschoolApproach?Discusscharacteristic
and dimensions of whole school approach in inclusive education.

Ans. Whole School Approach : By 'Whole school Approach' we mean
that all school personnel, including the school head/principal, teacher, student
guidance teacher/officer, non-teaching staff, students and parents are willing to
accept students with special needs. Hence, a harmonious environment with a
caring, supportive and inclusive school culture can be estabilished. The aim of
whole school approach is to provide learning opportunites to students in every
aspect of their school life. The whole schoolapproach enhantes team spirit among
teachers. It also encourages other school personne re res il
differences and special needs. This approdch_adg¥ocates
special educational needs should also havé equa pportunities
actively in school, to learn in collaboration with thei d
improvement. With the acceptance and concérn from 0 d their peers
and the support from other parents, students with special needs will have a
strong sense of belonging and a better environment for effective learning.

Characteristic features of a Whole Schdel Approach are : There are
four domains of school development :

(i) Management & Organization

(ii) Learning and Teaching

(iii) Students Support and School Ethos

(iv) Students Performance :

Keeping in view, these four domains of school development, a whole
school approach involves a systematic focus on well being of children through
all aspects of the school or centre. It must be inclusive of everyone including
children parents, staff and other professionals who work in school. In fact, the
entire school community should work together in whole school approach.

There is also provision of professional learning for staff members teaching
as well as non-teaching. :

Awhole school approach advocates on-going and sustained action supported
by policies and procedures.

The characteristics of whole school approach are under :

1. Whole school Consensus : All staff of the school acknowledges the
responsibility of establishing an inclusive environment to cater for
the needs of all students. '

2, Curriculum Accomodation : The school curriculum can be adapted
and/or expanded to Cater for different needs.
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3. Differentiated teaching : Diversified teaching techniques and
assistive equipment is used to cater for students diverse learning ngeeds.

4. Peer Support : Learning groups, peertutoring and circles of friends
or Buddies are strategically organized.

5. Teachers collaboration with with Different Students : Teachers
in whole school approach work together and support each other.

6. Classroom Support : Resource teachers and specialists collaborate
with teachers in improving the learning environment e.g. co-teaching
or team teaching is arranged for the benefit of all students.

Dimensions of Whole school Approach : The purpose of a whole school

approach is to facilitate full participation of students in school activities and to
enhance learning effectiveness.

Whole school Approach entails three inter-connected dimensions of a school,

which are shown in following figure :

PRACTICE

SCHOOL

SKILLED INDIANS SKILL%ﬁBmS :
Fig. Dimensions of Whole School Approach .

The whole school approach focusses on accepting students with special
need by all school personel. Therefore, the three dimensions of whole school
approach are :

I.  Inclusive Policy

II. Inclusive Culture

III. Inclusive Practices

I. Inclusive Policy : An educationally inclusive school is one in which

the learning and teaching achievement, attitudes and well being of
every child matters. Effective schools are educationally inclusive
schools. This shows not only in their performance, but also in their
ethos and their willingness to offer new opportunities to students who
may have experienced difficulties in past. :

II. Inclusive Policy : Establishing inclusive values in the school is the

key to success. For example :

(i) Everyone in the school is valued and students understanding of
and respect for individual difference is promoted through various
programmes.

(ii) Teaching staff appreciate students capabilities from diff(?rent
perspectives and do not expect all students to follow one single
learning style or to attain the same academic level and
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(iii) Teaching staff believe that every student has unique potentials and .r i e e v i
the school should provide room for the students to fully develop
their multiple intelligence. .
Successful schools have shown that key success is to foster care
and love for students among school staff. Different programmes are
run by schools to nurture students respect for individual difference,
through moral and civic education programmes. Co-curricular
activities can also be planned to promote a caring school ethos.
IIL. Inclusive Practices: The mostimportant thing is to facilitate early

I ®
identification and early support according to special educational needs
of the student. Then according to special needs of a particular child,

I
I
I
I
I
I
I
| EXAM NOTES
Individualized Education plan (IEP) is prepared and support services | _ '
are provided. Teacher employ diversified teaching strategies to help the | R E AT I N G A N
students understand abstract instructions to enhance the effectiveness - I ,
I
|
I
I
I
I
I

is used to help students understand the content. Seating arrangement
for disabled students is made appropriate. Students with special need
are helped in consolidation of what they have learnt in lessons with
appropriate homework accomodation‘and reiediation after school.
‘The teacher provides the students with remedial support groups such
as social skills training group, speech therapy and paired reading

" scheme.
2 CIM

' SIVE SCHOOL

verbal instructions and provide visual cues etc. Multisensory teaching
[ Paper-3 ]

actices.a Suppbrt System for Inclusive Set up

IF(ILLEE’INE;EA@OWL&WI%?E}EO respotich 10 ntvidual 1oeBs of

learners in classroom: Peer tutoring, cooperat;'ue learn_ing

| strategy, social learning, Buddy system, Reflective teaching,

| Multisensory teaching ; :

[ e® Support Services and Partnership in Teaching: Developr:ng
positive relationship between school and home. Teaching

| and co-teaching personnel : Parents and teachers, teaci%er

I and special teacher, Team of teacher, I?arents, Spgczal

| Educator, Speech therapist, phys_iotherapz:st', occupational

| therapist and counsellor, Professional training of teachers
in inclusive schools ;

| e Assistive and Adaptive Technologies in Inc:lusive .Set up,

| use of ICT, Equipments and others technologies for different

| disabilities

I

I
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Practices and Support System
for Inclusive Set up

4.1 PEDAGOGICAL STRATEGIES TO RESPOND TO
INDIVIDUAL NEEDS OF LEARNERS IN CLASSROOM

1. What is meant by Peer Tutoring? Discuss its advantages and
limitations? i ;

:Peer T ing is a mode of educational practices that
ction. If could enhance the inclusion process in schools.

ex teaCherin t ring role. Though the subject has not received much of
at% o th Tridia 'dnd diie attention’i§ still pending form the side of government
as well as the educationists, both in literature or in practice. This is such a system
that is needed especially in Indian schools. It would be very relevant for Indian
schools where teacher shortage is one of the major systematic issue that has
been impeding the efforts for Universaliation of Elementary Education. Many
efforts have been carried out and expected results are still awaiting.

Of all types of tutoring, peer tutoring is the most effective in inclusive
setting because it can be used to meet the special educational needs of children
by providing remedial instruction. In such tutoring peers are set to impart
education. It can also be cross-age tutoring or same age tutoring refers to
instructional situation in which peer tutor provides instruction to the younger
children of lower grade. Same age tutoring refers to Instruction that involves
children of the same age or grade in teaching process. In any type of peer tutoring,
the tutoring of spelling, hand-writing, arithmatic and social behaviours can be
involved or used. This process can be used once or twice in a week in the last
period. The process helps infocussing the needs of special children.

Objectives of Peer Tutoring

Peer tutoring as we know, is a system of tutoring.in which a peer and a
child of same or low grade is involved. It has specific goals and objectives which
may be of different types — Cognitive (academic) Social or Psycho-motor area.

(115)
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First, we deal with the cognitive domain that includes some cognitive
skills used in academic teaching or tutoring. They may be regarding spelling,
arithmetic and others. It sets all these skill in tutee's mind. Secondly, the social
domain is there which deals with the improvement of tutee's social behaviour.,
Tutee learn co-operation, friendship. mutual respect and acceptance. He goes
through the necessary terms of behaviour modification. He gets what his
character requires. Finally, it come to the psycho-motor domain which promotes
the improvement in the skill of handwriting. Thus, all set different but one
compact goal of imparting the requisite education to the children with special
needs. |

Though the objectives may be the subject of secondary concern yet the peer
tutoring can not be viewed as substitute to the classroom teaching. In the same
way, the peer tutor can also not be considered as the substitute for the regular
teacher or regular class teacher. The peer tutor has to play a supportive role
by providing remedial instruction, additional practice, modelling etc. He cures
what the regular teacher leaves as suffering. The major role is necessarily to
be played by the classroom teacher.

Peer tutoring can be used at two levels, first,sa student teacher, other
student in a school setting under the overall supervision of'a teacher.

Second, student takes it as the outside the class activity but integrated
with the school curiculum and reach out the community to teach out of school
children. Organised systematically, both shaaild be
Indian students as well as the entire éducafion s
it as the concept of student teaching other ‘studenth
school learning situation that are delegated; planned an

Peer-Tutoring Procedures

As it is said earlier, peer tutoring is a systematic approach and to be applied
through exact procedures. Peer tutors should be oriented about the tutoring
procedures before they are actually engaged in tutorial activities. There are
basically three tutoring procedures which are widely aclaimed :

(i) Demonstration Procedure

(ii) Test-teach-test procedure, and

((iii) Group or paired teaching procedure

The demonstration procedure is also called the ‘show—do’ activity. It is a
routine procedure that entails demonstrating the task, then asking the tutee

“to complete the same task. It is a very simple and straight forward modeling

procedure through which a tutee gets proper and accurate knowledge and that
all tutors have little difficulty in learning. The first principle that tutors should
apply is that they should teach in a small step, one at a time and also provide
clear demonstration of the way that as students can link the steps together. The
second principle is for tutors to ensure that the students practice immediately
after each task or step has been demonstrated.

Students must show the tutor that they can complete each step of the
required task in the required sequence and proper way. They will have to
demonstrate before the tutor that they have learnt what was taught to them.
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The second foremost procedure is ‘Test-Teach-procedure’ which involves
three step process. First, the tutor tests if the tutee can do the required task. If
the tutee fails, then the task in analysed to see what particular aspect of the
task is causing dificulty and what are creating hindrance in the learning, After
appropriate demonstration and Instruction, the tutee is once again tested to
see it. The difficulty is mastered or removed and the tutee is able to cross the
hindrance. If tutor finds the negative response, the same process is adopted and
repeated till the problem is diagnosed.

The ‘Group of Paired teaching procedure’ involves the tutor and tutee
taking twins to complete the activity. The tutor does the first of the assignment
task and the third and and so on until the assignment has been completed. For
example in oral reading exercise the tutor might read the first passage, the
tutee the second, the tutor the third one and so on. This process goes on until
the end of the lesson. The tutee usually models the behaviour of the tutor in
speaking pronounciation etc.

The success of peer tutoring depends upon the 1nterpersonal and
communicative relationship between the peers. In peer tutoring, although the
peer plays a vital role in the instructional process. It is the teacher who virtually
has the overall responsibility for selecting the tutors. Orienting about crucial
role, matching the tutor with the tutee and many other responsibilities he holds.

Advantages of Peer Tutoring

Wessure of the teacher by allowing him to
group of students.
o allows the slow learners the 1nd1v1dual attention

SKILLED 9-@NS SIKILLED INDIA
3. Itls often eﬁ'ectwelin teaching children who do not respond well to

adults.

4, Peer tutoring happens spontaneously under co-operative conditions.
So the teacher does not have to organise and manage it in a formal
continuing way.

5. . This system can develop a deep bond of friendship between the tutor
and tutees.

6. The tutors benefit by learning to teach, a general skill that can be
very useful in an adult society.

7. Itishelpful in case if the teacher organises the contents. The tutor can

- provide appropriate activities tailored to meet the individual needs of

. children with special needs.

8. They can ensure a high level of tutee participation in the learning
process.

9. Individual guidance and personal care can be provided.

10. Tutor can effectively monitor the learning of the children with special
needs.

11. Each phase in learning process can be supervised and evaluated
effectively. ‘

12. Additional demonstration or explanation can also be provided.

13. Italso encourages positive interaction between regular class students
and those with special needs.
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Limitations of the Peer tutoring : Having, good deal of advantage, peer
tutoring has certain limitation or disadvantages as well :—

1. First and formost is the management problem that exists in the
interpersonal relationship.

2. The quality of the bond and communication is aﬁ'ected when tutors
are asked to instruct too many tutee.

8. Ifthe tutor is not properly trained, it will be impossible to achieve the
desired goal.

4. - Iftherelationship between tutor and tutee leads to conflict, the tutoring
situation has little chance of success.

Some guidelines to the Peer Tutoring

1. Teacher should develop a mentality among the students that we can
help each other.

Teacher should work out details.

Teacher should properly diagnose tutees problems.

Skills in creative organisation should be developed.

Do not undermine the tutors efforts.

Tutor should demonstrate certain skills, uch as how to present the
learning materials, support correct answers, respond to errors, give
appropriate feedback etc.

7. Establish a practical work routine and suitable work environment for

tutoring.
8. Reinforce both the tutor and tutée and éncourage
the prescribed task.

X

S Ak o

2. What is Co-operative learning? Discuss the goals and benefits of
Co-operative learning in Inclusive education?

Ans. Introduction : Inclusive education is being speeded up in India
for the help of children with special needs and other common students. In
an inclusive classroom, where a large number of children have been enroled,
children can be taught with the help of cooperative learning techniques. Though,
it is also obvious that there is limited evidence of children working in groups in
the Indian school system yet some initiative has been, at primary levels taken
in recent years by voluntary agencies to organise activity based and group
learning. In co-operative learning, children work together to seek solutions to
problems and to complete the assignments.

The need of cooperative learning is increasing day by day. It is a procedure
used by a mixed ability group to teach and achieve a common goal with mutual
collaboration and support. Such a type of learning provides opportunity to the
children to learn academic skills and social skill of listening and taking turns,
asking question, seeking assistance, answering questions, offering suggestions,
good manners, speaking positively about others and correcting others. Here,
the teacher can play an important role.

1
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.Barres argues the benefit of multi-age classroom and hetrogeneous
workmg groups to meet the purpose of co-operative learning. Co-operative
jearning is such a system that requires the assistance from all types of groups,
gpper or lower, medium or average. He argues that multi-age classrooms show
the same degree of academic efficiency as the single grade classroom. They prove
peneficial in the areas of self-esteem, affective development and attainment
of social skills. Co-operative learning keeps a wider range of intellect as well as
the mutual help. It needs the care from the so-called masters of the society. The
vital role is played-by the teacher in case of the teaching of student of special
needs. He ensures that —

(i) The child should take responsibility of his or her own learning.

(ii) The multi groups of people should focus their attention to each member.

(iii) They should hold the responsibility of their proper learning as well

as feed back.

(iv) All the members should help each other to learn and

(v) He might use the competent and sound social skills to solve the

problems of the students with special needs.

Goals of co-operative learning : Co-operative learning, now-a-days has
become the inherent part of Inclusive Education because it sets some certain
goals which are discussed as under :

To help and assist each member of the group deliberately.
To create a conducive and motivating environment for learning.
To glve an opportumty to thechildwith special needs to learn academic

o

rative, learn ituation. i
4, o facilitate s teraeti etween every member of co-operative
ou
5. Tocr here the ¢hild with spec1a1 needs learn pro-social
sidEillE) INDIANS - SKILLED INDIA

To encourage the child to take responsibility of his or her own learning.

7. It is a convenient way for helping the special needs children to learn
academic and social skills.

8. When children learn together, they also learn to live together in the
community.

9. The child of special needs learns that he has much in common with
other children in group.

10. The developed interaction among group generates new concept.

11. The child also reconstructs his cognitive structure.

12. After all these actions, the child is able to act upon the world in a more
flexible and complex way.

2 2 4

3. Whatdo ydu understand by Social Learning? Describe how Social
Learning can be conducted in the classroom. N

Ans. Social learning means learning through social interaction with
other people. Social learning requires attentjon to the person (s) observed,
remembering the observed behaviour, the ability to replicate the behaviour and a
motivation to act the same way. For example, a child might see a sibling receive
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a lollipop for behaving politely and imitate the sibling in the hope of getting a
treat, too. Most human behaviours is learned observationally through modeling;
from observing others one from an idea of how new behaviours are performed,
and on later occasions this coded information serves as a guide for action.

Procedure of Conducting Social Learning in the Classroom :

1. Grouping : There are two main types of groups that teachers can use
when using social learning in their classroom. The first is heterogeneous
grouping. This is when students of different ability levels are combined. The
definition of heterogeneous grouping could also be expanded to include grouping
together, student of different ages and races. This approach can be especially
useful at the beginning of the school year as students get to know each other.
The second type of grouping is homogeneous grouping. This means grouping
together students that are similar. The similarities may refer to ability, race or.
age. This approach can be useful to group students together that may need extra
help so the teachers can work more closely with them, while the student who

‘need no extra help can be grouped together and work on something different.

2. Assigning Group work : In the classroom as teachers, we will be
faced with a great variety of students with a great variety of learning styles.
Learning to balance the teaching styles we use Will be ¢rucial to the successes of
our pupils. Social learning in particular has endless possibilities in the ways we
can utilize group work within the classroom; Some concrete example includes:

Role playing : Role playing iS'a techai

being the instructor and theother'being the student.

Debating a topic : Debates aré conduéted when one group of student
are assigned one side of an issue while another group argues for the
othe side. You can then have the groups switch roles and argue the
opposite side. Finally, you may have all the student, drop their adovacy
and come to a consensus about the topic, or develop a report that takes
the best evidence and reasoning from both sides. Debates are a great
way to teach about social studies events, ;
Create quizzes : Get students into small groups and give each group
a small segment of your lecture material. Ask each group to prepare a
short quiz on their assigned segment. You can then have each team
quiz the other groups or collect the quizzes and give each student
a package of all of the quizzes and allow the student to use them as
study material. This method will only be truely useful for the students
if you go over the questions and provide the proper answers.

Group test taking : Create a test that can be in-class or take-home.
The group is expected to collaborate on answers, and each student
reviews the score of the group.

Mind maps : Mind maps and system diagram are great to work on in
class as a group. Have one person be the appointed drawer, while the
rest of the class work through material and suggests ideas. The group

~ B . - @
may have varied views on how to represent some ideas. However this

is a positive part of learning in groups. Natural leaders will became

apparent through this approach, which can help the teacher from
balanced group in future tasks. .

8. Patterns of Group Interaction : When we put students in group

work settings, it is important that we monitor the ways they inter.a(.:t so that

e student is not overpowering, or another is not left out of the activity. Some

jefinitions of group interaction include : 4
‘May polé : When the leader is the central figure and communications

) occur from the leader member and form the member to the leader.
@ Round Robin : When members take turns talking. :
@ Hot Seat : When there is an extended back-and-forth discussion
between the leader and one member, while the other members watch.
e Free floating : When all members take responsibilit)‘r for
communication, taking into consideration their ability to contribute
. meaningfully to the particular topic. )
4. Assessment ;: When students are assessing their own work and that of

their peers, they will use what is called self-and peer assessment.. This evaluation
inside the group is a complement to the evaluation from outside made by 1-;he
teacher. Self-assessment can be used to assess cognitive skills about cooperation
and attitudes in the group. This means that the student :

(a) assess their own work in the group

n role in the gr o
s for improggtfnt (i.e., at both the individual and

1f:assessment can be used after the activity through
e elassfoom as well as in individual reports.

Benefits o @gwgﬂg_L@m%mrk provides a means .of reducing
cognitive load while encouraging task behaviour. This can help increase studt.ant
e'ngagement and their understanding of material necessary for progressing
on the more complex issues. Research has shown that group work a1.1d peer
interaction can be effective strategies in helping to build trust and reciprocity
among students in the classroom and allow for each student to be able to
participate in an environment that is less stressful on them. .

Working interdependently also gives students a support system when
working on assignment and projects that can deliever ever better, well thought-
out work. Positive interdependence brings students together in searct} of common
goals and allow them to get to know each other and find commonalities which‘m
turn, may lead to a greater atmosphere and can help bring a sense of community
to the classroom. . :

It has also shown that the presence of others in different settl.ngs can
increase performance on many types of tasks, including jf)gging, shooting pool,
lifting weights, and solving problem. Working together in a group als.o h(.alps
students foster teamwork and social skills as well as cooperation which is a
valuable trait not only in schools but also in everyday life..

Group work allows for students to work to their strengths and weaknes.ses.
For example, a group may have a student who is quieter but a strong writer,
another who is not afraid to talk and is very creative, and another who may
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be a good drawer. All these strengths can be utilized in a group environment
under the right assignments. With the power of the group, student are not at g
disadvantage for not being as strong in a particular area because they have g
support system who can aid in the work, therefore, taking a lot of stress off on
individual. Furthermore, working interdependently can be a major source of
motivation for students because the mark is now not only a"reflection of theiy
own work independently, but of their peers as well. i

*o0

4. What is meant by Buddy System? How is Buddy system helpful in
meeting individual needs in the classroom?

Ans. The buddy is a procedure in which two people, the “buddies” ;
operate together as a single unit so that they are able to monitor and help
each other. The buddy system is basically working together in pairs in a large

- group or alone. Both the individuals have to do the job. According to Webster
Dictionary, the first known use of the phrase “buddy system” goes as far back
as 1942. Webester defines the buddy system as “an arrangement in which two
individuals are paired to ensure that the skill/learning is transferred effectively
from one individuals to the other.” B

A key element of education is tor build empathy and understand other
people in the society. This approach sees a@mall i

- made “buddies” for a student with disability.
particular challenge a student has and are ask
then and to be supportive to the student, if'th
break time or in class. The student are.also.asked to be on e look out for any
bullying or exclusion. The students who.are selected would be chosen for their
maturity and kindness. Parental consentwould be sought from the parents
of the student involved. While not every student with disability will instantly
begin to socialize or make friends, this approach will be at the very least ensure
inclusion and also that there will be a friendly pair of eyes when teachers are
not present or are out of ear-shot. Everyone needs a buddy sometimes — may be
a student is having a bad day is upset about something or just isn't very good
at starting conversations or making friends alone. Under this system, a class
would explore difference as a whole and recognize that everyone in a class is

- different and so have different needs, strengths, abilities and oddities. They
would then either be paired up or each student would draw a name and become
“buddy” to that person, perhaps without them even being made aware of it.
Before the draw or pairing. It could be discussed with the teacher to ensure a
student with disability gets an especially strong buddy. The advantage of this
system is that it does not single out the student with disability, especially if they
are not comfortable with that, and instead includes everyone. Additionally, it
gives the person with disability a role in being a buddy also, which can be used
to teach social skills, expectation and etiquette.

Buddy system description : The buddy system involves linking students
for peer/cross age support through a number of curriculum or co-curricular
activities. It may be established for one student or an entire class/school of
students. The buddy system provides student role models and opportunities

1
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;'01' mentoring. The buddy system is used for specific purposes, with spec'lﬁc
activities linked to these purposes. It provides for authentic audiences for reading
writing, listening, and speaking activities. Elemenifary and secpndary students
can connect within a class or across classes, and w1th'stu.dent in other schools,
colleges universities, and countries (via. telecommumcat.lon). ; o

The purpose of implementing a budFly sys?;em is to increase socia
interaction and appropriate play among children in your classroom. A peer
buddy can help the child who has difficulty with transitions, rememberullg the
rules and procedures of routines or who seems to need. a lot of peer attention. It
is also a nice way to give children experience in learning hmfv to play together,
how to compromise, and ways to teach others how to play with toys.. !

Considerations for Establishing a Buddy system : The considerations
for establishing a buddy system are as follows :

1. Thebuddy system requires team-building or tmst-building activities.

2. The buddy system requires that learning take place for all studer}ts
in a buddy relationship (sometimes older student lefalm mostly social
skills, such as patience and how to build relationshlp_).

3. It provides opportunities for student to offer support in ways related
to adult-child relationship. ‘ .

4. Ttrequiresthat student not be locked into buddy relationship that are

not working well.

4

: i rial and awareness
.Sl(l&.e%% ﬁgﬁgﬁ? SI(%Llll_IédDeIIEItSI]}S B i o
One student choose a picture book and read it aloud to a student in a
i e as part of their “Reading Buddy” program.
pnmaSr:cirigary lpevel : Use interpersonal and teamwork skills effectively and
ropriately in school and in learning activities.
approf'l:til::l:;fs work with peers to review and prepare for final semester/year
j ignment and tests.
pro‘]e%;:ls)slliizing a buddy system in the classroom : The teac?ler.identiﬁes
the purpose and selection of student buddies. He trains elde.r buddies in ways to
facilitie the learning exchange. The teacher collaborates with st}ldents to plan
activities. The teacher establishes clear guidelines and times _hnes for buddy
activities. The teacher also monitors the buddy learning experience.

With same-age buddies it is important that teachez: considers the issue of
“compassion fatigue”. If teacher set-up the buddy system in a w|ay that promoi.;es
dependence rather that interdependence, or if the tleacher doesn't change budd.1es
regularly, then it is possible that he will have children wfvho start representing
the fact that they “have to” work with one particular child. .

It is important for many children with disabilities to have .conS}stfency.
They may become very reliant or attached to one child. To help avoid this issue,
try and set up “buddy groups”. For example, in the classroom start by seat?ng
four children together. Promote interaction outside of the classroom by .havmg
daily or weekly challenges e.g. find out the favourite games of your buddies and
play each game at least once together.
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With buddy groups, avoid grouping mostly children who know each othey
together. Rotate and change buddy regularly or have different buddies for
different activities. For a child who needs consistency, use buddy groups ang
keep at least one familiar child in the buddy group.

Benefits for Children in Buddy System : A buddy system pairs studentg
in your class and asks them to support one another with specific tasks or skillg,
A child with a cochlear implant may benefit from a buddy that helps signa]
transitions, repeats teachers directions or facilitates the child's participation
in noisy environment, like the playground. The benefits of buddy system arg

- strongly supported for students who speak English as a second language ang
students with disabilities. The effective techniques of buddy programs can be
used to develop a buddy system for children with disability and their classmates,

1. Develops Empathy-: Buddy system teach and given children the
opportunity to practice the important values of respect, care, valuing difference,
responsibility friendship and including others. Through looking after and caring
for smaller, vulnerable children who are Just starting school, older children
learn the skills associated with empathy and compassion through activities in
the classroom and in the playground. .

2. Discourages Bullying : A buddy system helpsstudents to feel valued
and supported, teach important social skills and create a caring ethos in the
school. They can create connectednéss that e
buddies to bond more closely with their school; t,
of more positive social behaviour, It has bee
feel connected to their school, they also feel
either bully or be bullied. Buddy systems help
as bullying.

3. Reduces Stress and Anxiety among disabled « The buddy system
help in reducing the stress level of the leafher, It reduces the levels of anxiety
experienced by the disabled students who struggle to engage with course material
or with the school/university in general.

4. Improved Academic Outcomes : The opportunities for active |

participation, cleaning doubts and discussions help student to continue with
studies or activities with joy and creates a depth in the subject matter,

5. Better classroom management : Buddies in the classroom may work
together, help each other with academic tasks, share equipment and participate

ogether in cooperative group work with other children. This helps in better
management of classroom. f

6. Develops Positive Cross-Age Relationships : The buddy system
helps to promote friendship and support between disabled are normal peers
through regular collaboration between their classes, nurturing a sense of whole
school community.

7. Provides Opportunities for Peer Tutoring : The students learn
and share from their peers and learn collaboratively, The students actively
participate with each other and enjoy the informal setting and feel comfortable
discussing with peers rather than a teacher.

8. Contributes to a Positive and Caring School Culture : Students
create friendship that enable both disabled and normal buddies to bond more
closely with their school, increasing the likelihood of more positive school
behaviour and positive response towards learning for all students.
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9. Develops Pro-Social values and Skills : A buddy sys'tem can alsg

help student to feel valued and supported, teach important social skills an

te a caring ethos in the school. '
s i(i)i. Invoglves Parents : The students who are selected as buddies are
chosen for their maturity and kindness. Consent from the parents of the student
involved is also sought. .
: 11. Develops Responsibility : The normal children learn to take on
responsibility, while the disabled children know that they have a fellow student
they can confidently turn to for support. ‘

: 12. Builds Self Confidence : The buddy system helps to increase self-
confidence for all involved in the system and in the process helps build trust

and co-operation within individuals. . . :
13.p Promotes Inclusion : This approach ensures inclusion of disabled

Chlldlie;?:' Development of Leadership Skills : The buddies involved also

learn leadership skills and in turn, can take up the rgle of buddy leader.

2 2 4

5. What is meant by Reflective Teaching? How is Reflective teaching

g dividu’eeds in the classroom.
"Or
DisScuss €c P
ective Tea ?

ceddire yapproaches, need and importance of
SIKILLFD INDIARNS L ED MDA

Ans. Teaching is a complex and highly skilled activity', and tgachers .mulst
exercise judgement in deciding how to act to suppc?rt learning most eﬁ'e;:t:?}rle ys.
Open-minded consideration of evidence, about one's own work or tha1‘; of 3 er
enriches the quality of such judgement so that practice beches ev& eilc&-
informed’. High quality teaching, and thus learner progress, is dependent on

exi uch professional expertise. : .
e exfiz;::ﬁvftiachi?lg is a process where teachers think over th-elr te.atlzlhnl;g
practice analyzing how something was taught and how the pr.actl-cefm1g : e
improved or changed for better learning outcomes. B.y collecting ;n o?mat;:;.r;
about what goes on in the classroom, and by z'malysmg apd eva uat:lngl hi
information, the teachers identify and explore their own practufes and underlying
beliefs. This may then lead to changes and impx:ovements in their teaqh:.}x:g.
Reflective teaching is, therefore, a means of professional development for teacher
which begins in the classroom.

@ What are you doing?
® What are you doing it?
® How effective is it?

ing?
® How are the students responding? -
Need and Importance of Reflective Teaching : Many teachers already

think about their teaching and talk to colleagues about it too. The tfaac'her might
think or tell someone that “My lesson went well” My students didn't seem to

understand” or “My student were so badly behaved today.”
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However, without more time spent focusing on or discussing what hag
happened, the teacher may tend to jump to conclusions about why thingg
are happening. The teachers may only notice reactions of the louder student,
Reflective teaching, therefore implies a more systematic process of collecting,
recording and analysing teacher’s thoughts and observations, as well as those
of the students, and then going on to making changes.

The teachers identify a variety of different aspects of their lessons for their
partners to observe and collect information on. These include organization of the
lesson, teachers time management, student's performance on tasks, time-on-
task, teacher questions and student responses, student performance during a
new teaching activity, and students’ use of the first language or English during
group work.

® Theteachers gain a number of insights about their own teaching from

their colleague’s observations and self analysis.

® Reflective teaching is personally fufilling for teachers.

® Ifalesson went well, the teacher can describe it and think about why

it was successful. ]
® If the student didn't understand a_language point the teacher
~ introduced, she need to think abéuit what she did and why it may
have been unclear.

education provided for learners, It 0
learning outcomes of students.
® It also helps to satisfy acocusitability requirement whether in early
school, further, vocational or higher eddcation.
@ It draws particular attention €0 the aims,"values and social
consequences of education and to its contribution to the future.
Procedure of Reflective teaching : Reflective teaching is a cyclic process,
because once the teacher start to implement changes, then the reflective and
evaluative cycle begins again. Once the teacher has some information recorded
about what goes on in her classroom, What is done by the teacher?
® Think : The teacher may also have noticed patterns occurring in her
teaching through her observation. The teacher may also have noticed
things that she was previously unaware of. The teacher may have been
surprised by some of her students feedback. She may already have
ideas for changes to implement.
® Talk: Just by talking about what the teacher has discovered—to a
supportive colleague or even a friend — she may be able to come up
with some ideas for how to do things differently.
® Discussion : If the teacher has colleagues who also wish to develop
their teaching using reflection as a tool, she can meet to discuss issues.
Discussion can be based around scenarios from her own classes. Using
a list of statement about teaching beliefs (for example, pair work is a
valuable activity in the language classes or lexis is more important
than grammar) the teacher can discuss which ones she agrees or
disagrees with and which ones are reflected in her own teaching giving
evidence from your self-observation.

If students are misbehaving < whatwere they doing, when and why?
They may also obtain new ingights into : eirfteachi
Reflective teaching leads to-a steady flicrease inlthe h m=Con
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‘@ Read : The teacher may decide that she needs to find out more about
a certain area. There are plenty of websites for teachers now wthere
the teacher can find useful teaching ideas, or more academic a}rtlcles.
There are also magazines for teachers where she can find articles on
a wide range of topics or if she has access to a library or bookshop,
There are plenty of books for English language teachers. ;

@ Ask-Pose questions to website or magazines to g-etlldeas from
other teachers. Or if she has a local teacher's as';somatmn or other
opportunities for in service training, ask for a session on an area that

interests her.

L 2 2 4

6. What do youunderstand by Multisensory Teaching? Describe how

Multisensory Teaching can be conducted in the classroom?

Or
Discuss concept, procedure, technique, advantage of Multisensory
Teaching.

Or

Write a note on Multisensory Teaching? (June 2018)

to ry teaéﬁg

e coneept wa by Dr. Samuel Orton and Dr. Anna Gillingham'on

the basis'of theirpéseircliworkwith'spécial needs students in the 1930's. Th§ir
teaching method is now known as the Orton—Gillingham method or Multio-
Sensory Teaching. ; .

As a literal definitions — Multisensory is made up of two words. The two
words are “Multi” and “Sensory”.

“Multi”, means “more than one” :

“Sensory” involves or is desired from the senses. _
That means multisensory “Involves more than one of the bodily sense at
a time.” : ! . ' . .
Simply put, multi-sensory teaching is teaching that is done in such:_.a
manner that it appeals to the five senses. Instead of jus.t telling someone about
an app]ie, the teacher lets thém touch it smell it, taste it, et:c. : .

Multisensory teachjiig unit just limited to rea.dmg and listening.
‘Multisensory teaching is teaching that instead of just telling someone about an
apple, the teacher lets them touch it smell it, taste it, etc.

Characteristics of Multisensory Teaching

1. TItinvolves the use of our senses. It focuses primarily on using visual,
auditory, and kinesthetic tactile elements. .

2. Itistaught incorporating all senses into the learning process to activate
different parts of the brain simultaneously enhancing memory and

the learning of written language.
3. It helps learners discover what learning styles fit them best.
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4. It provides more ways for understanding new information, more ways
to remember it and more ways to recall it later.

5. It integrates visual, auditory, tractile (touch) and kinesthetic
(movement)

6. Different teaching methods activate different part of the brain.

7. Ithelps learners discover their learning style and the techniques best

for them, .

8. It is effective for all learners but particulary effective for disabled
students. : i '

9. It can be used in any subject from reading to maths to science and
drama.

10. It allow for more individualised lesson planning.

Technique of multisensory Teaching

_ Visua! Technique : The use of vision in teaching runs from the reading of
t(?xt to the richest of the visual arts. Painting, posters, video, really and creative
visual design element used to teach. For example a brainstorming session about
government that results in a visual map linking the ideas of democracy and
monarchy. and other forms of government gan be a very effective outline for a
future written research paper or poster. Visual aids can also help supplement

auditory or ta_atctile learning by for example representing musical notes on paper
or through pictures of how to sew or knit.
- Auditory Techniques .

Speciﬁc". examples .of auditory learning include the use of music, singing,
rhymes, audio tones, lyrics, clapping and dialogue, anything'that involves the ear.

Tactile Techniques

. Anyt':hing involving touch is tactile learning. Often overlapping with
kinesthetic learning, tactile teaching techniques are more likely to to engage
fine paotor skills. Specific tactile techniques include the use of letter tiles, Coins
dominrs, pocker chips, sand, raised line paper , textures and finger paints.’ Small
puzzIels such as the Rubik's cube also involve tactile learning. Finally, modelling
materials such as clay or plasticine make for good tactile learning I;ledia.

Kinesthetic Techniques

Kinesthetic lef:\rners learn by through motion and doing, using both fine
and.gr.oss motor skills. Though sometimes also called tactile learners, we like
to dlstlngulsh be'tw_een the two because motion and touch are not one and the
fs‘sal.me. K11111{(1?sth531a is the sense we use to learn sports and physical activities
rom walking to golf to dance. Children with dyspraxia typicall :
kinesthetic skills. : e R

: .One common kinesthetic teaching method used with dyslexics in ‘air
?vletlng’ W%lere in stu-dents say a letter out loud while simultaneously writing
it in the air, a technique dating back to the early days of Samuel Orlon. The
same s;:elz)'c:ise can be done in sand, or with plasticine. But really anything that
connects body movement to learning is kinesthetic from jumping rope to clappi
in Rhythm to teach long division math. Voo i
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Advantages of Multisensory Teaching

1.  We learn with our whole body. We have a multisensory brain. At the
most basic level, our brain perceive stimuli through the five senses-
seeing, hearing, touching, testing and smelling. Some people's sengory
perception is stronger in one area than another, and most of us learn
best-when information and ideas are presented in a multisensory

- fashion. : g

9. Multisensory teaching is an interactive experience for students.
Inpractice classroom activities create an enjoyable learning
environment for students. Students that enjoy learning are more
successful in school. _

3. Students learn by doing. When young children use multiple senses
‘to process new information, they learn by doing what they do best —
investigating exploring and discovering. ;

4. Multisensory teaching allows the students to actively participate in
the learning process.

5. Student have different learning styles. Multisensory teaching is ideal
for student of any learning style. Multisensory learning gives the best
learning progress when teaching includes activities that use the child’s

is strongest learning style«(s):
i eaching prevides more ways for understanding new
i ore wayd to remember it and more ways to recall it
1 .
1tise aching integrates visual, auditory, tactile (touch) and

SI(IL.I_EBiMhWE (movement) learning elements.

8. Multisensory teaching is effective for all learners but particularly
effective for dyslexic students. Dyslexic children typically have
difficulty in absorbing now information especially if it is abstract
or involves memorizing sequences or steps. Multisensory teaching
techniques help break down these barriers to learning by making the
abstract more concrete, turning lists or sequences into movements,
sights and sounds. :

9. Teachers can evaluate students with different strengths to play
different roles in multisensory learning. For examples, a student who
is having difficulty with spelling can draw a picture on the chalk board.
A strong reader can be assigned to spell the word that belongs to the
picture while the rest of the class copies the spelling of the word into
paper. :

10. In an inclusive classroom setting, students are often divided into
small learning groups with special needs students grouped separately
from general education students. With multisensory teaching, special
education and general education students can be in the same learning
group for some activities. .

11. The students in an inclusive classroom complete activities together
which enable important social interaction between special education

and general education students.

L& 2 4
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(4.2 SUPPORT SERVICES AND PARTNERSHIP IN TEACHING '

7. How can you as teacher develop positive 3 i
relat
school and home? ¥ ationship between

Or
What should be the relationship b
: p between School and H ?
can this be achieved? : e
' - Or

Suggest some ways to develop positive relationship between School
and Home?

Ans. Home and school are different a i i i i

providing education and development of theg jﬁf}lgs i i i

- Both the agencies of education home and school share common purpose
= tl?e'development of child into an independent, autonomous but a responsible
individual capable of taking his own decisions, solving his problem and caring
and responsive to the needs of his fellow men. So é¢hildren need to be educated
for personal.identify in a confused and changing social order.

Home is responsible for developingsthe basic amenities of life of child
whereas school is to develop the persenality of t i
responsible because child passes much time 4t hom
the first teacher of the child. But, now a days the res
families have been shifting slowly and slowly on the
development of clllild depends upon the relationship between home and school

- The school is an essential source of educating the éhild and it shoulci
fmt .hav.e a separate existence distinct from home, because it is an important
institution meant for improving the environment at home. On the other hand
il:}l:;ellags behind in the race of development. It does not get guidance from the,

ol. ‘
Ac.ording to Cook and Cook, “All school faculties should gi
ways a.nd lrseani of 1improving the co-operation of schools anLcll iglr;r:stibought »
L. "he school can not successfully discharge all re ibiliti
education of the child without the activi co-operagtioh of ts}l:(f ?1?)11[;:;1.1;'11?}51 0;3;;
spenld a major part of life in the family. As such, the family plays an impe(?rtant
i‘ﬁle 1n'the deveiopmt(ainft.; of habits, attitudes and behaviour of the child. Therefore
ere 1s a great need for buildi i i Fon
bl W o S ding and mutual understanding and cooperation
Brown says Education is to be considered as a common en
fI;)(ianfa and the school. The true responsibilities of school towardscif:;l:uils- ?101:-};2
1. It should know the home background of the child. It should accordingly
so far as possible, develop programmes in such a way as to supplement;
bufi not to supplant the function of the family, in extra-curricular
activities. : '
2. .It should develop in the child, a deep appreciation of the role of home
in the total pattern of school interaction.
3. The schm_)l should co-operate with the family in directing social
processes in order to provide for wholesome development of personality.
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Ways to Strengthen Relationship between School and Home : There

are following ways to strengthen relationship between school and home :

1. Bringing home nearer to the school.

2. Bringing school nearer to the community.

1. The Chief instrument to bringing home nearer to the school is the
formation of Parents — Teacher Association. Such an association should
be organised in every school. This association should meet to exchange
mutually the view about the progress, growth and problems of children
at home and school, 3 to 4 times in a year. On these occassions both
teachers and parents should try to help each other in solution of various
problems related to the children. :

9. School should seek services of parents as members of the advisory
committees of the school.

3. The parents should take interest in the educational activities of their
children.

4. The suggestions from the parents for the progress of the school should
be invited and implemented according to the resources of the school.

5. Parents should exchange the organisation of remedial inspection or
institutionalised tuition for the educationally backward children in
the out-of -school hours.

6. Parents should cooperate with the school in getting necessary
equipment, apparatus and furniture.

uld help th hool to organise free mid-day meal
programm free digtribution of school uniforms and text-books
to ing students:
Parents s elp in solving some of the conflicts of children with

SKILL ¢ tonktltation “of'the’tédehers.

9. Parents should also be invited to check the educational activities of
their children after due consultation with the teachers.

10. The resources of the schools as play grounds, libraries, laboratories
etc. should be allowed to be utilised by the parents if they need it.

2. Bringing the school nearer to the home :

1. Parents — Teachers association helps a lot in promoting mutual
understanding between the home and the school. This association .
should meet time to time and discuss progress of child at school.
Thus, for the development of child, there is a need of co-operation
between homeand school. Vinoba Bhave has rightly said, “In an ideal
scheme of things, home should become school and school should became
home. “ The school cannot successfully discharge all its functions
without the active co-operation of the home. The usefulness of the
school, on the other hand, depends on its co-operation with the home.
The greater the co-operation, the more chances there will be for both
the school and the parents to discharge their functions successfully.

2. Some of the teacher may be entrusted with the duty of visiting the
homes of children after school hours. Through such visits, parents
may be informed about the educational progress of'their children in
the class and their emotional development and general behaviour in
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and outside the classroom. Such visits will also help the teachers to
know a lot about the physical and social conditions of children studying
there and thereby handle them in a psychological way if some problem
aries. ;

3. School should organise conferences with parents to solve the problems
of the school. School plays an important role in educating the child.
If it has some problem then its can be solved through discussion with
parents. ;

4. Once a year, a day of the school programme should be set apart for
inviting the parents of students, studying in the school to the school to
celebrate parents day. On this occasion, they should be taken around
the school and shown what is actually going on the school and inviting
their suggestions for the improvement of the school.

‘5. Parents and teachers should undertake school-home Jjoint projects like
enumerating the census of school going children in the area.

6. If the school wants to organise students welfare services, it should

; seek the co-operation of parents. ,

7. The schools should use the services of parents as resource persons for
school projects. 5

8. The schools should use parents as sponsors of school activities, lunch
parties, play programmes etc. ' :

9. Sometimes the lectures of teachérs and school authorities should be

organised for the parents. v’ e, C

8. Write a detailed note on role and.responsibilities of General,
Special and Resource teacher. ' '

Ans. Teacher is the solid pole in education of a child around whom not
only the life but every things revolves. He is the yardstick the measures the
achievement of a child and future of a nation. He plays a pivotal role in education
system. He is the mirror of future. Good teachers build good nation. No system
of education can be success if the teacher lacks qualities and having no qualities
of being a role model for his student. According to Dr. S. Radha Krishnan,
“The teacher’s place in society is of vital importance. He acts as the pivot for
the transmission of intellectual traditions and technical skills.”

As everybody knows that our society is becoming more and more complex
day by day so the teacher has a crucial role to play. He has a lot of responsibilities
to be dealt with disabled children. And for this, he has to seek help of the inclusive
setting which necessarily requires co-operation and good understanding between
regular, special and resource teacher. For teaching, the scholars have set the
theory of 3R's—Rights, Roles and Responsibilities. The teacher is always impartial
and having no biases who treats all students equally. All the students should
be given equal opportunities to learn whether they are dull, intelligent etc. All
students should be treated equality. This equally and security will be ensured
only by the teacher. Teacher is considered the specialist of human behaviour

who pro(rides specialized instructions and support to the st..udent.;s who are in
need without labelling them. The resposibilities of a special child should be
undertaken by all teachers. - vt Ho ity ;¢
The teacher can hold the following responsibilities “of a child :
1. He should make the students understand and accept human
differences. :
He should adopt the ‘“Zero rejection policy’.
He makes the child realize his calibre and potentia_lity.
He motivates the child to enrich his various skills.
The teacher infuses positivity among students.
He assesses child’s potentials.
He also assesses learner's needs.
He constantly monitors child’s progress.
The teacher regularly observes the behaviour of the child.
0. By regular assessement he determines the strengths and weaknesses

of the learners.

HO®ASD TR ®N

11. He ensures the cordial relationship between students with and without

disabilities. ‘
12. He develops self concept in disabled children.
13. He provides the realistic opportunity to the disabled students to become
social. : _
aotivates the parents of children with SEN for involvement in
idual goals ﬂheir children. ;
3 sélf-confidence in the children. ¢
. He motivates exceptional ¢hildren to gain maximum a(.:h1evement.
=417, He makesthe child emotionally, physically and educationally sound.
18. He provides career counselling to the students.

Role of a Special Teacher

Special education teacher has a significant role to play for the development
of the child with special education needs. They are as under :
1. The teacher infuses certain skills in SEN child. ;
9.  He should enhance his ability to acquire, organise, identify and
communicate information, :
3. He should develop the ethics to work co-operatively .w1th other
professionals dealing with the students with special educational mfseds.
4. He should make him capable of working with various technologies.
5. He should also feel the needs of parents of SEN child. .
6. The teacher should collect the relevant materials for children with
' special needs. .
7. He should determine the practical steps necessary for meeting the
" needs of the children with special needs. :
Role of a Resource Teachers : It is natural ad obvious that the physically
or mentally challenged students are handled by a special teacher or a resourcei
teacher. They are helpful for the general class teacher and a139 for the 31.1ccess.fu
inclusion. It is the resource teacher who prepare such an environment in which
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both disabled and non-disabled children sit together and positively affect
the inclusive set up. He is the onlyg'jperson who makes the disabled child feel
home like in the company of student without diability. The following. are the
responsibilities of a resource teacher :
1. He ensures the success of inclusion.
2. He helps in identification of disabled children.
3. He should continously monitor the progress of the disabled child.
4. He must maintain the liasion with other professionals in relation to
the child. )
A screening test should be organised for a disabled child.
A specific environment should be created for the children with SEN.
A resource room help should be provided until he gets involved in the
regular classroom. ;
8. Particular seminars and programmes are to be organised to motivate
the special children.
9. An assessment to the need of the child should be done.
-10. A progress report should be made. _
11. He should enable other teachers to acquire educational and
communication related potential of children with disabilities.
12. He should diagonse the problem and carry out rémedial work.
13. Hemakes other teacher familiar with'the equipments used for disabled
children.
14. He helps in developing Individualised Educ
15. He prepares a report on the basis of dataeo
result to the other staff member.
16. He makes all the students with disabilit,
students having no disability.

¢ o0

(4.3 ASSISTIVE AND ADAPTIVE TECHNOLOGIES IN INCLUSIVE SET UP '

9. What do you mean by Assistive devices? Discuss their need and
importance for the disabled children?
Or

mp (o2 28!

ted and

What kind of Assistive devices Visually impaired children needs?

Explain in detail.

Ans. The learners with special educational needs are those children
who have some different physical and/or mental characteristics' which deviate

them from the general lot of students. These children have different physical-

and (or psychological needs. The variation in their needs depends upon their
handicappedness, its type/nature and intensity.- Parents and teachers being
aware of the diversity of their needs try to address their needs to enable them
for independent functioning and getting maximum benefit of the curricula
designed for achieving academic excellence,

|
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Every child is unique and so are the handicapped children. Every child
needs are individualised and specific, his disability or its causes and severity
may be different demanding for different redressal. There are millions of disabled
children of which about 75 percent are residing in rural India. Research data
states that only 5 percent of the total handicapped children get enrollment in
;school and 40 percent of it leave schooling without completing even the first five
years of primary education. Moreover, the schools are not been properly equipped
with appropriate learning materials and assistive and supporting devices helpful
in accelerating the process of educational programmes meant for the disabled
children. The needs of disabled children generally concentrate upon :

1. The special needs concerning learning strategies and related services

2. Their needs related to specific assistive and supportive devices making

their easy access to education.

3. Needs for reinforcement, incentives, financial assistance and

concessions and others facilities.

. Types of Assistive Devices : There are variance in the disabilities of the
handicapped children. The disabled children can be different types. There are
visually handicapped children. Some children may have hearing impairment,
other may have speech and language defects. Some may suffer from orthopaedic
impairment and still some other children may have multiple diabilities. It
means that there are different categories of disabled children. Children of every

i istive devices, r r every handicapped child may need
evice differedt’from the other. We can say as are the
e the types ofassistive and supportive devices.
ssistive deviees in following manner :

sistive devices . The devices which assist the disabled
children in getting education or benefitting from learning programmes
optionally are called assistive devices. For example : a low visions child
may need spectacles, magnified glass or books with bold print. A blind learner
may need Braille books, Braille state and stylus, Braille sheets and abacus for
learning mathematics. Similarly, a hearing impaired child may stand in need
of hearing aids nr amplifier and an orthopaedically handicapped may need
artificial limb, special type of pen or furniture of specific size and form. It means
that assistive devices are directly related to teaching learning process, aiding
handicapped children's comfortable access tolearning materials and acquiring
information for the expansion of their cognitive area.

2. The supportive Devices/facilities : These are the devices which
consist of the aiding equipments/facilities which support the disabled children
making their activities easy and convenient with the least hurdles of
barrier in environment. These aid children's general activities and support
them to have comfortablé reach to the goal of their functioning. These devices

- are related to the environment that make their independent functioning more

smooth and feasible. For example : A rod fixed near water cooler or in the
toilet makes handicapped child's comfortable executing of the needed activity
modification in the classroom desks : or a rod near the blackboard or construction
of a ramp for the upper story classroom or laboratory may help orthopaedically
handicapped child to go to the classroom or laboratory with less discomfort.
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Use of Assistive Devices

Different assistive devices are used by different types of disabled children,
Every disability requires the use of specific type of assistive devices. Their
classified description is as given below :

1. Assistive Devices for visually Impaired children : Visual
impairment is a condition in which the child's vision is deficit to the
extent that it significantly affects its routine functioning, optional
learning and adjustment. In simple worxds, it refers to impairment in vision,
The degree of visual impairment varies from low vision to total loss of sight. i.e.,
blindness. The visually impaired learner need assitive devices according to the
degree/type of impairment, require special measures for education and special
needs management, The following measures may assist the visually handicaps—

(i) Magnifying glasses and hand mangifiers : These assistive devices .

are used by low vision learners. These equipments present the learning materials
in enlarged size. ;

(ii) Close-circuit Television : A close-circuit television aids the low vision
learners by projecting materials in a magnified from on the television screen, A
camera with zoom leans photographs the material or page in a bigger size and
: lea?'ners can have an easy grasp of the materials, The learners move the book
vtfhlle reading in such a way that the needed part of the pages gets enlarged. The
size of the magnified material can also be controlled” This devices is frequently
used in countries like USA. ‘

(iii) Large print materials :

conveniently. '

(iv) The Brailler : Brailler is a systém of readifig and writing in which
letters, words, number and other system are made from arrarigement of six raised
dots. It is a device which the teacher uses to prepare the day to day material for
_ thevisually impaired children. It is considered an important equipment for the
blind learner. Braille is a shorthand like system. Similar to the Braille codes
for reading and writing codes for learning music, mathematics, chemistry and
computer science are also available.

(v) Braille slates and Stylus : These devices are used by visually impaired
children, just like paper and pen for the normal child. Use of Braiile slates and
stylus enables visually challenged learners to acquire the skill of taking notes
in the regular class,

(vi) Talking Calculators : The device can be the used both by the
partially impaired and blind learners, whereby the numerical entries are read
aloud to the person through an earplug. This devices is useful for learning
mathematics, :

(vii) Braille sheets : It is an effective device used in the educational
programime for the visually impaired children. These sheets may be used when
the visually handicapped child is adequately trained in using the Braille or the
Braille slate.

(viii) Specialized Equipment : Some audio-aids like taperecorder, radio, .

embossed and relief maps for teaching of geography and givinig knowledge
of space perception are some of the equipments useful for visually impaired

|
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children. For teaching visually handicapped children, audio-visual caues rather
than visual cues can be used in a better way. That is why use of the tape recorder
is in vogue for teaching of history, general science and language, and with its
use, children can have a good grasp of the learning materials. Similarly, abacus
can be used for teaching of mathematics using this and the child can gain the
necessary skills in problem solving irrespective of the class of the child.

2, Devices useful for Hearing Impaired Children : The hearing
disabled children have different degree of loss in their auditory ability
consequent upon the defect or damage in any part of ear or hearing
mechanism. The loss of audition may be complete or partial ranging from mild
to severe or profound. Hard of hearing and deaf children face many problems at
schooling because of their disability and thus need the use of assistive devices :

(i) Hearing aids : Use of hearing aids is an important part of instruction
of the hearing disabled children. Use of headphone or amplifier is very necessary
enabling the affected learner to hear information with have an amplifier.

(ii) Phonic Ear and the Vaccum tube hearing Aid : The information
is directly spoken to the ear of the learner or tube is used to amplify the sound.
A transistor type hearing aid can also be used.

(iii) Sign language package : This is rather a technique which consists
of specific signs for alphabets and words which help in hearing impaired child
to understand and learn language. ]

(iv) A combined form of telephone; typewriter and computer like

egtapes, ,

idned programmes to be screened out on T.V.

ii1)'Overhead pr to be used by the teacher.
o LD oF s e D e

(x) Flash cards, educational play materials and toys etc.

3. Devices for Orthopaedically Impaired Children : Orthopaedic
impairment refers to the physical defect/deformity that inhibits the normal
exercise of muscles, joints or bones of the individual. This disability is more
prevalent than other forms of disability and the supperer soon comes into
notice of the observar/teacher. The orthopaedically disabled child may have
crippled legs or arms. Loss of one or the other organ because of disease, accident
or hereditary causes; and which interferes with the normal functioning of the
physical activities. The degrees of this impairment may range from mild to
profound. The assisitive devices relate to the type of impairment the child
possess.

(i) The orthopaedic impaired learners may need lap boards, page turner,

thick pens and penholders for reading and writing purpose.

(ii) Modified furniture suited to the needs of disabled child. The type
and height of reading table and chair to make the learner to sit in
comfortable and put his supporting device nearby. The idea is that the
child to be accommodated in such a way that the seating arrangement

- must not interfere with the funectioning of the prosthesis used.
_(iii) Availability of crutches, wheel-chairs or braces etc.
(iv) Children having problem of poor hand co-ordination may be helped
by tapping paper to desk, devising some means of keeping pencils and
crayons from rolling to the floor, providing holders for books ete.
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4. Devices useful for Speech Impairment Children : Speech disability
is a both a physical handicap and a psychological problem. Speech deficit is
one of the most prevalent handicaps among school children. Perfect speech
demands perfect co-ordination among all components of speech mechanism. Any
disturbance in the process of this mechanism result in defective speech. The
defects of pitch, tone, intensity and rhythm of spoken language are included in
speech impairment. Use of defective language while communicating with others
is also considered a speech disability. f

(i) Most of the techniques used ingpeech improvement treatment are

- generally as part of the training provided by speech therapist or
pathologist, where rules of arbitrary symbols (sound, letters and words)
and rules governing the combination of these symbols (grammar,
syntax and semantics are taught. This is accomplished through

modelling and imitation strategies, generally adopted in speech -

therapy classes.

(i) Hearing Aids : Hearing handicapped children often develop speech
disability. For these children appropriate hearing aids are to be
provided.

(iii) Use of girdles, slings or braces may be helpful to facilitate respiratory
ease while speaking. : :

(iv) Use of drawings and diagrams to explain phonatory process are
considered essential. -

(v) Learning materials such as picture _boa
artificial language, artificial speeth
facilitate the treatment process of pri

(vi) Auditory cassettes and tapes to@orrec
in resonatory disorder.

5. Devices helpful for Children having Learning Disabilities :
Learning disability refers to a group of children who fail to cope well to do the
general classroom instructional activities which®#heothér children of their class
can do without difficulty. These children exhibit signs of dynsfunctioning of the
psychological processes involved in comprehension, and/or use of language spoken
and written. They have disordered ability to listen, comprehend, speak, read or
write and to do mathematical calculation. They have learning problems that
may not primarily be because of visual auditory and speech, and/or intellectual
impairment. Learning disability is a neurological dysfunctioning that
inteferes with individual's ability to understand, grasp, store or produce
information in a systematically adequate manner. The main forms of
learning disability are : dyslexia, dysgraphia, dyscalculia and attention'

- deficit hyperactivity disorder (ADHD), They may need :

(i) Cassettes and tapes with tap-recorder to explain phonetic and
morphological rules.

(ii) Basic tools of language and practicising coding and decoding of words
or sentence etc. ‘

(iii) Solid learning materials to learn letter - sound associations and -

retrieval through sight-world recognition.

(iv) Tape recorder and audio-visual tapes to develop listening skills in
dyslexics, by hearing and visualizing the picture the learner may read
information given for its description.

(v) Ilustrations and caption or heading ‘for. the dyslexics to explain that

picture or caption by giving its description.

(vi) Games and game-materials and wooden figures g.nd letters:

(vii) Block of different shapes and colours f.'o%" perceptlonal/learr}mg. :

(viii) Scrapbook of pictures illustrating positive words such as : in, at, out,

ove, or and below etc. : ]

(ix) ?Jl;ay modelling material for preparing different objects and thltr)lgs. 4

(x) Matching and sorting material such as puzzles, fr:om board, peg boar

etc. to teach spatial relationship especially the children suffering from
dyscalulla. s . b Ao
i izzing material for mathematical quizes. e
Eiﬁ) g:f;:ﬁarg programmes for reading and solving mathematical problem.
These should be used as audio-visual aids. :

6. Devices for Intellectually impaired and cerebral Palsy children:
Intellectual impairment is a condition of subaveragg geqeral mtellectua}c
functioning which impairs the child's adaptive behavmur‘m tlr}e process o
maturation, learning and social adjustment. Intellectually impaired children

v learners or mentally deficient.
e lt)'JeeSrl:::r:l Palsy is a condition that occurs as a result of dam.age. to
the developing brain particularly the motor area whmh controls coordmatl(in
posture and balance. The damage may happe'n' in the prenatal or egr 3{
postnatal stage and it may invelve multiple disabllytles. Children of cerebra
igh incidence of epilepsy. .
hinotificatiod’of months, dates and days. '
ng sense modalities and having adequate adaptation.
alsdn conerete forms.

c ints:
eating aids an <§;§?§i@é‘%"ﬁ)r coordination and pos.ture?l control for
learners of cerebral Palsy, Crutches, K-walker, chair with - casters

on wheel chair etc.
(vi) Teaching keyboard, type-writer or a word processor etc.

L2 2 4

10. Discussuse of ICT in education of children with special educational

needs?

Or . k3 L3 2
What do you understand by use of technology in inclusive
education? Discuss its advantage and Barriers?

Or :
Discuss in brief the use of ICT, equipments and other technologigs)i
for different disabilities. (June 20

Ans. Accoding to the research of British Edu.cational Communication anti
Technology Agency (BELTA, 2003), ICT usage in sch‘oql to s_upport studend
with SEN can enable learners to communicate, participate in lessons, an
learn more effectively. ICTE enables greater, lea_rner a_utono.my and unlqcks
hidden potential for those with communicatiop d1fﬁcu1t%es. Vls.ua}ly impaired
students using the internet can access information alongside their s1ghtpd peers.
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Students using voice communication aids gain confidence and social creadibility
at school and in their communities. We can say that in Inclusive schools, there
exists considerable potential th= educational uses of ICTs alongside with many
challenge and dangers. '

Use of Computer Technology : Computer based pedagogical planners
have proved to be of great help for improving collaboration exchange of ideas
information. Knowledge know how and particulaties among teacher (Benigno
et al. 2004). All of today's educators must have adequate technology knowledge
and skill to serve the increasing number of student with disabilities who
participate in inclusive general education classroom (Wagnor, Neman, Came
to & levine 2006). By incorporating the technology in teacher preparation
program, vital change can occur. The council for exceptional children. (CEC,
2001) NCATE (2007) and ISTE (2008) have similar standard which dictate that

teachers must have the ability to (a) integrate all form of technology during -

instructional planning (b) we assistive technology during assessment and (c)
create appropriate technologies based adaptions and for students with diabilities.
Use of computer for communication and networking activities via the internet

can expand the learning environment beyond the walls of the classroom and -

allow student with disabilities. Just like other student, to acccess and send
information literally around the world. Word prediction seftware is another of
a computer-based technology that can help students:ccommunieates with written
language more easily. This software, whén used in combination with traditional
word processing programs, reduces thenumberof’
to type words and provides assistances with spelli
levels. Student with mild learning disabilities
word predition software offers as they attempt:t
- Research has shown that student of all‘@bility levels learn more when they are
involved in such knowledge construction @etivities:

Use of Assistive Technology : Student with the most profound reading
difficulties are eligible for special education service and supplemental academic
support such as assistive technology (e.g. text-to-speech, speech-to-text and spell
checking devices) under the individuals with disabilities education act (IDEA).
Assistive technology can act as a cognitive prosthesis, which enhances student
abilities to access, participate, and make progress in the general education
curriculum. The inclusion of assistive will lead to enhanced academic, social
and employment opportunities for individuals with disabilities educational
technology will play a central role in the transformation of the educational
system for the foreseable future, as the nation transition from an industrial to
an information based society.

Basically, anything that makes a task easier to perform (including handheld
text reader, sonar vision glasses for the blind and keyboard aids) is considered
assistive technology. Assistive technology also ‘include service for evaluation
design. Customization adaptation; a maintenance repair therapy, training or
technical assistance (Sharp 2002) using high tech. Assistive Technology devices
in educational activities allow students with special education, needs to be
essential in the group of their peers to participate in the learning process as
protgonists, and to gain self confidence, social and communication skills. It plays
afundamental role in carrying out the process of Inclusion, Assistive technology
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| holds the potential to maximize educational opportunities for individual with

isabilities in i i i icipation and learning
disabilities in inclusive classroom by promoting access participa :
outcomes (Alper & Reharintina 2006) Michaels et al 2002. Rase et -al 2005) with

in the ICF framework. We might assert the assistive. Technol?gy can l_)uild the
necessary bridge between the student functioning and partim'patmn in school
activities, offering them the possibility to learn. On a daily basis, all people use
technology to function more fully on their lives. However, for p'eople who have
disabilities. It is sometimes impossible to function in a world designed for people
without disabilities ‘Stephen Hawking’, a world famous scientist, had benefited
from some of the assitive technologies that are available for student today.r.
Advantage of using different Technology in Inclusiv.e Education :
@ Technology provides a detailed verbal explaination of visual elemfzr}ts.
These services are useful in helping blind or low vision or low visis
student to use educational video program proficiently. '
@ Significant development in the field of computer technology is the
advancement of synthetic and digital and digital speech synthesme'rs.
These are the output technologies which help the student with
communication disordered and visual impairment. i
® These technologies provide an equal platform and op'portum.tles to
visually impaired students to participate efficiently like their peer
in all academic activities (Petty R.E. 2012) 8
annhing andvﬁing the text loudly. Students with visual
can have access to all types of print materials by the use
. 0 ing techifiologyaThey can study well with normal children
NDIA :
?IiLL%ﬁ%gﬁ%ﬁe technologies education can be made f"or open
and available for people with special needs. These technologies help
to enhance the lives of people with certain boundaries in all aspects,
but its use in the field of education is mote desirable.

@ The use of hand held computer provides a good example of h.ow anew
technology can affect classroom participation. Bauer and Uh_'lch (20('.?2)
found that the use of hand-held computer helped pupils with special

- needs to stay organised. . .

® Woodward and Rieth (1997) pointed out recent versions of computer-
based assessment systems incorporate export system that enab'les
teachers to be provided with suggestions for intervention for specific
learning or behavioural difficulties. M4 g

Institutional in use of Technology in inclusive education : :

@ Institutional barrier affecting assistive technology policy
implementation is a lack of teacher training. Many teachers lr‘aave
only limited knowledge of the most basic AssistivelTechnology dev1(.:es.

® A secondary cause is teacher resistance to embracing th.e pedagogl\::al
practice necessary to integrate technology into instructional practice
effectively. gy

@ The drawback of scanning technology in computer technology is that.
It cannot read handwritten materials accurately.
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(i.e., psychologmts) J

IDEA (2004) defined an assistive technology as “any item, piece
of equipment or product system, whether that is used to increase,
maintain or improve the functional capabilities of a child with a
disability.” (See 602. Definitions) many teacher are inadequately
prepared to determine how and when to consider assistive’ technology
for student with disabilities based on his definition. .

School lack funding to support assistive technology in inclusive

classroom. School personnel who adequately trained to make informed-

assistive technology decision are in short supply.

Teacher's lack of confidence in applying ICT within programmes and
curriculum only few educators understand how to integrate assistive
technology into content area instruction. Clearly, additional educational
opportunities are necessary to promote teacher’s understanding of the
benefits and barriers associated with assistive technology.

Lack of information exchange sharing of expertlse at the school level
and between schools.

Age and gender barriers in using these technolog1es in inclusive

schools. ® 0 ¢

Limited availability, up takg[ﬁﬁrtlclpatmn in servxce training.
Confusion over-un- coord;qa‘ted sotrce’ ofssupport information and
advice, W

Lack of ICT expertise anﬂ/amnfé

rt gta
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